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ABSTRACT 


Toes PURPOSE OT Unis astudy was to. look#atr the spelling 
ecnievement results of a group of students over @ period of 
five years to see whether there are identifiable trends in the 
acduasi ri om Of va spelling vocabulary. 

Tear Onl On cls. ausmal lermecroup Ofestucenisi was 
PntenvyLeweds CO Opvalm Their perceptions of spelling procrams 
and the instruction which they received over the corresponding 
five year period. 

The students included in the study were those whose 
spelling achievement scores were on record at the elementary 
school which they attended. Only those students who were 
available for the post-test were included in the study. The 
Si ei wr OUD: Ol Ss oldenlrs WhO, DarirTerpabedein whe suructured 
iicGercvrew Was. selecved atu random from the arcer sample. 

Pveemedn. Of tbe wachrevemeny Scores 1ngspelling was 
Tecorocd  1Orecach Ol therreroups: ab) cach esrademlevel. (A 
post=test was administered to all students and the mean score 
Wacmcabculaved) tor eachieerade evel. 

hes recorded. svelling  achilevemeny scores and the scores 
ObmeNeCmear Gm tie sDOsy tueStLs DrOVLdeCdmvnewcava Tor emakine 
several comparisons. 

The achievement scores in spelling were compared from 
one grade level to another. The scores indicated that all 


groups increased in spelling achievement from one year to the 
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Nexto LNG Srearesy ain occurred at the Grade 3 and Grade 2 
Jevels. The least amouncy Ore eain™ occurred at the junior 
ler ScnOOtmre Ves, 

Pieces pel hingwacihevemenl scores OF nen oirls were 
compared, Porthe scoreswor the Doys atveach grade level. 816 
was found that there was almost no difference between the 
SCORCSsmOUMUMC Corl Ss sande the scores of the boys Ine une 
elementary grades. The difference in the achievement scores 
tie Lenccamin. Sie) UNMLOrent chs choo ecradess 1 nmtavyour. om Line 
edie. 

thew spelling achievement scores of the “cood" spellers 
wercemcompared te the Scores, OF The "poor" spellers.) Both 
groups made gains from one year to another. The difference 
iM Laer scores became gcreaper in pe JUL Or heechscnoo. 
Prades. 

There were almost the same number of boys and girls who 
were "good" spellers but twice as many boys than girls who 
were "poor" spellers. 

The =sLructured, 1nbervaews Drovided seme Anveresting 
tise cicadas On Vem DerCepy ons, Witch students nave =abouG 
Spelling Drocrams andetinsvruct lon in ihe elementary vand 
Mou Or emacs Choo bee radios. 

Thies tunes trom tls MsLudy sive Some indicat tonseas co 
how spelling programs and instruction might be re-structured 
Eom cOvLde wor chemeocd' s, average! for Uooct | ssapetlers 


within each classroom at the di frerent serade, levels. 
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Chapter I 
THE PROBLEM 
Teen CeOGUGT LON 


Whenever we wish to set down our thoughts and feelings 

inewriting, we engage in the act of spelling (Hanna, 

sVorsneasysig delehetercyy INOW Gews Siahe 

Helping students to become proficient in spelling words 
Cece Eel writ Lene commun cab lon 1s su tit one: od 
the aims of basic education. Whenever society raises 
GucsECns sas 10 Une ceriictency Of public: schoolagne. the: lever 
Sis COMpSpecneyeinenwrit CenVCcOMmmunicattonyie MOsceOLten,a.50ca rh 
Pein, Omesecrutinyeand correet spelling sts istill.deemeds tobe 
an important ingredient in written expression. There are 
SOmes CUucatrOrss Who. Sscemetoumaintain.thatecorrecr spelling 
isenet important as iongsas.the ideas are original, however, 
Ace somenpoOins ,~mosteducators would. agree that incorrect 
Spelt nowdecractswcrestiy from oripinalawripingeand 
dimantsnes 15s, qualia, and) credibility., ,;Henna, (1971) 
summarizes: 

THelabiddty «ot acgubre: andause,thewskidis bpessc. Lo 

written communication is a requisite in modern 

S0etet ys. and! indeed dtl is»to. some, extent~basic. to all 

forms of human communication. Orthographies (writing 

systems) permit man to record his thoughts and 

feelings for use at a later time or to communicate 

with others who may be beyond the range of his 

voice. in short, written communication extends the 


functions of human speech over space and over 
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ferccenlaresearchabrictieiorsteachers., prepercdnat the 
University of Lancaster on The Teaching of Spelling (1981) 
reflects the public concern for spelling achievement when 


itaSt ates ° 


Racastiaierecardstore spelling abi litveds werzalt il venot 
shared by the community at large. particularily the 
prospective employer, for whom it sometimes appears to 
symbolise the applicant's whole educaticnal standing 
ee eu 
PVeGeWerpeecnaword 1s cliliva major Venice co tom ssnaring 
knowledge, feelings and ideas, so there is good reason for 
Keepilno 1 bs, parts, inrcood=repair. »An additionalereason: for 
eorreety spellings 1s, also cited mins The, above, mentioned: report: 
MmSCDearaleareasOnumi Or PilVing avcention to spelling is 
Chatecne Crea yLVemOUualLGLeSs OmeLrece wr Luli sep endson 
it mmUrbes Ss Ap Chis Sas Deh anew Seoul Oma hen wo reds chap Le 
and einEral ripe, he will tose conitidence when writing fand 
express himself less, competently and-with, diminished 
PMpacte Ces 2 
tnereware many factors which contripucemios une success 
eee ore, oOt, Suudenus in spelling. One oOtetrese iacrors 
Concerns voe mevhnod of teaching, and there pass been continued 
debate over the years as to which method achieves the best 
results. In addition to tOLs Cache sGudentmeGsoseoeces: a 
unique combination of strengths and needs at various stages 
Gide velopment, which ereatly arfect the rate wrt Tearningevo 
Spell and acquiring a spelling yocabulary. Consequenvly 5 in 
every classroom there are those students who seem to be able 
to spell efficiently without much effort and other students 
Wicmninawa» exLremeivediit Loulu. 


In spite of the fact that a great deal of research has 
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Decmecouduclecd ii thewatlea Ole Soe llMaine wcearougcnoute ti 1s 
century, the controversies continue and many questions remain 
Unresolved... Tnis suudy proposes “an investication GOiwseveral 
questions pertaining to students' progress in spelling OVER ta 
period of time and across grade levels, from elementary. LO 
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PiewOURDOse Ol, UNS SLoUldy ots CO 1OOkKeale elemsve lime 
Test euoOuscar or OUD, Oles vUdeiUS Over a. DerlOd Ol hLve.\ycaren uo 
ScomNMcuUdeCr Chere ere mdenllivable wurends. inv Giles acguls .uLon 
Gieonspelling vocabulary. 

iimadcitcl One arecrOuDFOle so UGCIUS mirOl UNe= Larger sample 
Vihieoce LnLerviLewed vO ascervall Their percep. Llons ot 
Spo ee ieee reecramse and Tie AnSUructlon, Which oley received 
Over tne corresponding Live year period. Specifically, his 
ould venio ercCOnlo dcr euylice hOLLOWLOe Questions: 

PePHOWw dO SCOree,aoOnr CNe Same Svudenv Ss yom one Morr son— 
MeCa is DS Oen einige sa Cave eV mC Vel ca OC nO CmGlmmaie ye 
Vears WolLChHRexvVeNnCGs cthrousch tne elenencaryeerades 
Bnd 1von Gue wi UnLOr fiche school eseurulme. 

PumeAre CherceduscernLole Suares OVer thes 1 yeryvear 
period at which there is moré, or less, growth in 
spelling achievement? 

See Are there discernible ditterences ineprogress 
between male and female spellers over the five year 


period? 
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4, Are there discernible differences in progress 


between "good" and "poor" spellers over the five 


year period? 


5. How do students perceive the spelling programs and 


instruction which they have received over the five 


year period? 
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are asst enedy.o tnesesterms: 


Good" speller: 


Poon! *spe ier: 


Grade score: 


A good speller will be any student who 
ranks Wichain che top.25 percent of his/ 
Nera varianCuLare rade eerOUD.. ssihese 
students will be eerervred. CO ase vells 
MPonep wr Lr SteeGitaro isles 

AMOGor speller will bemany student 
whose rank is within the bottom 25 
CCrmeciuMotenhsSs POrhvolnd 2 rade moroup". 
Tiesewaovudenus willl *perrererredt tomas 
Denne ein ephe asc quart lel. 

A grade score will express the level of 
achievement attained by a student or 
Seoul Svudenus. = LU Us expressed, in 
Terms Om che whole number represencing 
phewerademand ache tenvuh representing 
eneemoench.» Aterade score of 5.3 7 means 
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Garee monthssin»=Grade 52 

Gain: The amount of growth or improvement made 
Dimaneludent Or seroupnOhes pudentsaue lh Ss 
is expressed in the same way as the 
CRACen SCOrAs meh oad oho ind Leaked 
a growth of one school year and two 


mOonGbhnssyervantotal, onl 2umonths, 


ive Ther experimental avesten 


Ther sanplce.rorstnis suudy cons! stspotstecmsetudenis wio are 
peesencly in Grades: 5,6, 7, 8 and 9, and) whose previous 
spe llingascores are .On record .as part of sthe «standardized 
assessment of the elementary school which they attended in the 
period from 1977=21962.. Only those students are included who 
were confirmed to be presently attending one of the three 
SepOGlSmitwtne COUNLY sO ourathcona.. wheres thenori ginal 
elementary school is located. 

A smaller group or sub-sample of 20 students, 4 from each 
gerade group, was selected at random to participate ina 
SErUucLUured, interview, 

The structured interview schedule was developed from 
ipuarnabvon cathercdsdurinegwean pilot sstudy prior vo. the dave 
COllec@ionuror thisascudy. 

The Morrison-McCall Spelling Scale was administered by 
the researcher to the 138 students in the sample in a 
classroom setting. The students were given the test in grade 


groups with the same directions and in the same manner as ae) 
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Previous years.  Thiseparteof the: design is¥referred to as 
the post-test. 

The raw score was recorded for each student. The raw 
Score was then converted to the grade score, based on the 
norms as established for the Morrison-McCall Spelling Scale. 

The mean of the grade scores was calculated for each 
group for each year of the available scores for the five year 
period. 

The gain in the mean grade score was calculated for each 
group at each particular grade level over the five year 
period. 

Students in each grade group were categorized into male 
ange female sroups vo carry Out a comparison of the verade 
score means at each grade level over the five year period. 

A rank order of students was established by "calculating 
he mean grade score for each student. The students who 
PisGeceiiaeuic COM 2 >epercent Of Pheir particular reroup are 
peweeorrzZeGtO bem coodu spellers and will per reverred <a 
Ssecoudencse in the.tarst quartile.” The scudents who placed 
in the lowest 25 percent of their particular group are 
Paverorized as: "poor! speliers, and will be referred to as 
SVUuceiis ai che wourune quartile. 

The taped interviews were transcribed and a protocol 
analysis Of the information was carried oul.) furcher 
comparisons were made between male and female and Neood" and 


"noor" spellers from the information gathered from these 


interviews. 
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VM Limitatdonsa of. themacudy 


the-following factors may limit the generalizability of 


this study to situations beyond its parameters: 


ele 


thes sample sotesbudents In, Ghisestudyedscemeade, ucy or 
students from one elementary school in one county 
system. 

Ness Cudent cs) Liat ees Gud yew) Dewi romEarnion= 
transient population in that only students who have 
remained in’ the same area for the past five years 
Wide beSincluded=in Lhe scudy. 

The size of the sample (20 students) upon which the 
interview data will be based, may be a limitation. 
ime uses oig the wiorrison—Necalimope sling ocaleras 
the Yesting instrument may be a limitation since it 
Only tests Gnhe students ‘ona Limited list yor words 
wepner  tnan cicaiwll) Sx<vem. Ole. ie was Den irip. 
VOCaLieryei awh Clive Si buandomss 

ReSUtuS sare note eyallable. for ad inves yVcorseroreald 
groups. 

The datasavailavie for tabulation dif tered et romgone 
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Since spelling, is a part of language, the acquisition or 


a spelling vocabulary is a part of the written language 


development of students. Acquiring the sHejeGibalne sole) “opera ical 
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correctly the words which are needed for written communication 
is a developmental process which takes several years. 

By looking at the spelling results of students over a 
period of five: years; discernible trends in the patterns of 
spelling achievement among students with varying spelling 
ability may indicate more strongly the need for 
SUitrerenulaved teaching methods -oreprogramead jusbment sian 
Ghesvarlous »prade Levels. 

By Anterviewing a samplewof students as to their 
perceptions of the spelling programs and instruction, new 
insienitsemayebe gainedviromsithe: students perspectavesmon this 


GOOLe Which Mayeindicave Changes in thesteachinge of spelling. 
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Chapter II 
REVIEW OF RELATED LITERATURE 


This chapter will examine four areas of spelling 
Tesecanrchhw*  The-tirste part will —be@an overview..ot Bowaword 
iitsts forespelling have beentédeveloped.. Secondly, a> summary. 
of the various methods which have been employed in teaching 
SUmMcCehiUuc TOwopel le wills bessiven.  Theethird partm@dealstwith 
the characteristics or students+ who, ares "sood" spellers or 
focor spellers and=finalivs, a discus sion orstne wlevelss of 
achievement, of “different groups of students wild > bei given: 
Each of these parts concludes with a summary of the research 
in these particular areas of spelling. 

I Research on the Development 
of Word Lists 

Concern. about =spellings during the Pirsuiynree Wecades 
© this century often focused om determining which words 
Students should, be ~regquired Tollearn] “Several rescercicrs 
AnOmauLnors | CONCentraved thelr eltorts onpdevyelopine theses 
word lists. Some of the earliest of such "word lists" were 
compiled by Ayres (1915) and extended by Buckingham (1918) 
Paci ymar. (192) eee neacriteria tor selecring Words sfor 
these lists was based upon the frequency with which they 
were used in a wide selection of writing samples of adults 


from various walks of life and social situations. Thorndike 
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(1921) published his well-known Teacher's Word Book and 
extended his original list, from 10,000 -tosthe 30,000: most 
commonly used words with two further editions. Fitzgerald 
(1934), Smith (1935) and Gates (1937) provided the research 
for thegwell-kKnownelistecompiled by.DolehaGlo42). 

E. Horn (1939) identified the adult writing needs in his 
DOOkA ma Basic Writing .~Vocabu lany~.ssfromea tabulataoneoh words 
from business letters, personal letters, letters to newspapers, 
Tet tess .OLMopp Lucatilons minutes of meetings in imany areas, of 
employment and compared these with the earlier lists. 

According to the Encyclopedia of Education Research (1969): 

The spelling needs of children have been determined by 

peovmlaGin@wesanpD les sO1 Chl Ldrenisawrilpanes is Choos. 

such ase themes .and, letters composed as school 
assignments and letters. written outside the school 

(Oye 2G). 

One of the most extensive studies was Rinsland's (1945) 
examinatazon of children ts writane «samples sauediirerent grade 
levels when he provided an analysis of more than 6 million 
WOrdSsmels CUSCOUrSE ay OSt SSiLUudteseot Children! Saawirktinc shave 
shown inconsistencies in the frequency rate when a grade-by- 
erade mand Ly SiS <i.secarrved pout. and jit. is only Che eieaesits 100 
Mose commonly, used swords ssuch.as.s'the.-.'to" sal wast ewhtch 
appear consistently at every grade level. 

Leo le Ol LiCUSsandSeOumamplcs OL sbothieenal Toren koaand 
adults!’ writing, there has been little agreement as to which 


words are used with the greatest frequency past the first 


2,000 most commonly used words. Horn (1954) states that the 
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first 100 most commonly used words comprise 60 percent of all 
words needed in writing and the first 2,000 words make up 

o> epercent of words needed by adults and children. O'Leary 
(1960) tstates that: 

iherefore, Ysince ineomene icanspredicth accurately or 

revealrclearly which words will be wmsed beyond the 

one thousand commonest words, since spelling books 

disagree so widely as to what the extra words should 

De ounce Children and) adults continue tommis—sverL 

the commonest words, it seems reasonable to conclude 

Cite destallern spel linge vocabulary alo pestauent 

dacect by icanebetboth ustvinted and deine ly 

recommended (p. 16). 

EneCree Was wrac. Ones Gime. SOMGsCcOoncern unau Moste Lists 
WEtcucOlD LleG@erromiadult. Wriluine samples and school speliane 
books drew their lists from these sources. Davis (1954), 
however, compared the 3,000 highest frequency words from the 
Rinsland (1945) research which was based on children's 
Wenlineewp i viOse  OlaHorm' Ss: and itz eeraldsSeadtuae 
Vocabulary and 10und that onlywabout 7~ percenuoor the 
hinesLendelist adid®not appear onithe jhornilrsie 

Thestncyclopediayoterducational Research substantiates 
Gils when il-staves chat: 

italic sapparchueucomecxaminatvion. Of date reported, in 

ShirTdveseOn adllpewrlolne Vocabularies Poandawreitten 

vOCabpULarIes #ORechimbdren! thatithercaisaeconsiderabire 

evertapibepweenpenibdwand adullgowritinee (ogi 238). 

Thomas o/ i )enmenrer torte owupdaten car ergcrudics 
and make them more relevant to a Canadian context, conducted 
an extensive project in Alberta in 1972. By gathering 


25,000 compositions from 35 school jurisdictions across the 


grades, then choosing 200 compositions randomly from each 
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These results tend to SUDDOrT. PreVvLous Londres 
eenterndinge. core vocabularies. |) In thvet regard the 
100 words most frequently written by Alberta 


ehaidren accounted for 


58% of alld words used: 


whereas Rinsland's data indicated 60% for the 
corresponding word’ group (p. 24). 


Thomas (1974) went on to identify the 2,000 most 


Prequenth hy writtven words: in 
as identityine the sroup of 
bye AN perta studentsy int each 

thet placement of \words 


grade levels presented some 


Grades 1-6 in Alberta, as well 
most commonly misspelled words 
of the elementary grades. 
ireonethewascs 2nheo assigned 


problems since there is much 


overlap, especially in the need for. the words most 


frequently used by students 


Clon) states: 


aU every srademtlevelaa-homas 


Even though most spelling series do assign certain 
WOrdS sO Part leularssrade bevels tier eras avery 
little consistency among publishers with respect to 
1B MnSN EN eles Ke Jematsholiiaver Alioey § sto hy 


Horn (1954) said the grade placement of words depends 


Ono lewLOllOwine Taccpors:: 


es (heise Sspetidncuditiiculty, lLopicaleprinciowes:, 
including thetdevelopment of phonetic generalizations 
and the progressive building of derived) forms from 
base words; the importance of words in adult writing; 
and the frequency of use in the writing of school 


children (pp. 6-7). 


Thomas (1974) summarizes this when he says that: 


(he or iar veprinciplestor  selecvt on sot words sor 


a given grade is the frequency with which words are 


Wwriteen by children in that: grade. 
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meaningful opportunities to apply these words throughout 
Phen school years Cpr 39): 


There are, however, several spelling series that group 
words according to phonetic similarities. These authors 
base their selection on the research carried out at Stanford 
VEwersityebyo Hanna ’et alenen( L964) PleWith tthe add of 
CeMmpucerized@analysis ,Sthtsicroupvoralinsuistseputcsetorch 
the idea that since there are definite patterns in the 
spelling of English words, phonic generalizations should be 
a logical and more efficient way of presenting a spelling 
woeGabudary as: LOnesas  thesetwords areval sola. partror the 
pereadyeidentified security %sersment or thePspelling 
vocabulary. 

Horn’ (1960) reminds us that it. is not necessary to be 
agte torpsvellealie the words®we- canrreadgeand as .adults-we 
rarelvyecoy, buts .L? PS necessaryete: Sspelleecorrecuayothe words 
which we néed for our written communication. 

iieconec uUsdon yet can- bers tlavredethabraltmournea great 
deal of research has been carried out with regard to the 
Sued tee. Cation of switche wordsssheuld peslearnedebyvall 
SPUueene ser Lheréeeiseiitcls consistency beyond thegiirs? 
1,000 most frequently used words. Since, according to 
Thomas (1974), students also almost consistently misspell 
many of these words, it would seem logical that these words 


should form the nucleus or core of words to be learned in 


the elementary grades. 
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Iteeviethods ofl Instruction 


Another area of spelling research has dealt with problems 
of methodology or how spelling should best be taught. 
Controversies as to whether spelling should be "caught or 
taught" (Peters, 1973) began when Rice (1897) and Cornman 
(1902) advocated that a spelling vocabulary could be acquired 
Pincidencably.! orewitheut instructioneer Thiseyvlewoorntuwas 
taken up by some and is Seti t neld) by aaiew equcators ra Acre 
result, a trend in schooling emerged which minimized the 
LipOneanee Ola Lormaleunstructlon® ine spelling wer orythe most 
Dariwetewever, whee concern) ol .phey coneralepup lick parents. and 
educators for students proficiency inp spelling has resulted 
iietheslarcse number of studies" in’ spelling = research®which deal 
Cerne Mpre vino, negmethods- Of anstruceuone ime tnd swarear. 

The typical format for these studies has been the use 
of an experimental design where the "traditional" or 
"conventional" method of following an approved basal series 
Pe ised tor the’ control “@roup and? a new or innovatives method 
Js vised tor®the™ experimental group... “Twotexamples: oto this 
type of spelling research are those of Nixon (1965) and 
Reid (1966). The problems encountered in research of this 
type have largely been due to the variation of the methods 
themselves due to differences in teaching style and teacher 
personality. More often, however, the effect of the new 
method on students' spelling has proven insignificant 


because the results were based on the short term effect of 
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tie ereatmenb., Nixonts4(1965).findinesswere basedion an 
elehEsnontheperiod, gihe acquisition. ofvavspel ling 
vocabulary takes several years, and it is dependent upon the 
individual's rate of learning, .as well as the degree of 
utility which he has for particular words. Henderson and 
Beers (1980) substantiate this when they state that: 

Over an extended period of time children internalize 

what they know about their language. They construct 

tentative rules based on their knowledge and apply 

Lhocsesrulesato,the. spelling of words... *Thesstudies 

presented here reveal thatsaychild's knowledge \about 

written words is acquired systematically, 
developmentally, and gradually. The acquisition 

DEecess.i Ss. tooucompilex, toebe.. limited s toxserial 

learning or word memorization. We know children do 

learn the English spelling system. What needs more 
investigation, however, is how they learn the 

complexities of the system (p. 45). 

An issue which is often referred to as "the great 
debate" in spelling is the dichotomy among educators and 
researchers as.toywhebher spelling should be taugno by 
Reaching rules GLaphontessrel erred plo easecenere ligeauions yon 
whether the spelling.of each word must. be learned essentially 
iieteolatrion .dwue «osthe many ivrecularities. im thesspelling 
Gh tne tishswords. a.\nwleading author onsone (sidesoietne 
debate is Horn (1954) who stresses the futility of trying 
to teach phonetic generalizations. On the opposing side are 
Moores (1951 ))-and Hanna 61053). who, vwithathe supporteol snew 
and more technically sophisticated research in the area of 
linguistics, have gathered substantial evidence to point 


Duero Bie lish speliing sis 87 percent regular and to learn 


the system of generalizations is time well spent. 
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Relatively few studies, however, have dealt with the 
process of spelling as a whole, especially as it occurs 
differently during the stages of academic development. 
Pelaonteranlds roe (19 tne in desipninesa mode ules sie 
Soe ate sDCOCeESSs. Diltwkoren the 1dea tiacene empl Oy not. just 
ae single, but a variety of channels in spelling words 
Correct ney state that: 

Research and instruction in spelling have been 

eenlenurared Onlcneare levancy Lor suse OL sOnewsoertsoL 

Siesciannet or processing behavior. Thasr moden 

LIOLCaCe Ss aluat eiNSeruclTonein spelling. shoudaduinedude 

Lhe smascery Of all ‘channels of processing and skil1 

at choosing the most suitable channel for the 

particular situation. When each instance of spelling 

behavior lis viewed as a.parse of total spelling 

penava Or, SDrSSenUacOntLicts wn spellings oheormea may 

be revealed as paper tigers (p. 23). 

Liew acouLtst ct uon fot eauspel line vocabulary is 
developmental and this lends credence to the viewpoint that 
it takes several years to achieve a level of proficiency. 
Also, it would seem evident that the strategies which a very 
VOune student might employ will udiffer considerably from 
those of an older student. Whatever method of instruction 
ieeused, the choice.»cannot.be made, without sconsidering the 
students. Hodges (1982) states: 

Dorcenost spelling studiesein the spastulayesnousvaken 

account of how learners themselves view the orthography, 

but have been undertaken to examine such matters as 
learning rate, perceptual processes, and other factors 
that are peripheral to a knowledge of the orthography 

(Coes 

Due to the many variables in spelling research designs 


such as teaching style, teacher personality, student 


characteristics and choice of materials and books, there Le. 
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no conclusive evidence as to which method will bring about 
the best results. Research studies, however, have helped 
to identify, describe and define the various approaches 

or methods of teaching spelling. Studies dealing with 
methods of instruction in spelling comprise a large area of 
spelling research. A brief description of these methods is 
piven bere. 

One of the problems is that the different methods are 
often not defined clearly enough as to the specific steps 
woteén are followed in the teaching procedure. Asoa result, 
many variations of each method have evolved over the years 
due to teachers adapting a method to their individual 
Géaching style and to the uniqueness. of their particular 
tee e Ie Sole tl Obese OtOOLeM = NOWEMer = Lomo beasthe 
MatiLaGLOleon LHe emMevlNOods Withim themselves. 1Or Gites li Lac. 
MevevesOcCeirable. DUberavher in tne Tapelitnee ol tne varrous 
methods. For example, the "conventional" method, with only 
a small difference in the procedure, very much resembles 
the "Test-Study-Test" method. Yet that small variation 
represents a major difference in philosophies as to how 
Pootiine should or should nor beM taught) whica warranps.a 
separate label or name for each. Another problem in 
discussing spelling methodology is that researchers and 
educators sometimes devise "catchy" names in labelling their 
methods - names which upon closer examination represent only 
a small, insignificant difference in the terms used, but 


which otherwise are exactly the same as an existing method. . 
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An example of this is the "Word Perception with Test Method" 
which has all of the elements of the "conventional" method 
but calls the word study skills "word perception". 

There are, however, a few methods that have very 
distinct characteristics which are representative of the 
main philosophies on how children learn to speller Probably 
Phere tes yp rourtmethodsdisetissed imethis studyeare 
representative of the spelling methods which are most clearly 
identifiable and most often employed with variations made to 
accommodate teaching style as well as the particular needs 


Giwenee Students in that classroom: 


Methods: 

1. Conventional or Traditional or Study-Test 

DES met Buod sy probably ther mosu widely usedrond sul 
MoOstmOrevalent. Ln many sSscnool “systems. Suse moss: 
Misano Cavure 2S bhnap Giere is a0preser ped ann 
authorized basal series or textbook for each grade level. 
Sometimes the prescribed series is in hard-cover textbook 
formewhere the students do all the Gxercises in their 
notebooks whereas some series appear in consumable workbook 
byoes where all the work 1s done in the book. 9A Tew series 
havewbpotn text and workbook and it is [eft torthe teacher's 
discretion as to which combination will be used in his/her 
classroom. The text and/or workbook has a weekly word list, 
a set of questions or activities pertaining to word analysis 


or phonics skills and suggested steps (procedure) for 
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learning the: words..in the Dist each week. It usually 
Suggests a test at the end of each week to see that the list 
words have been learned and provisions are made for a review 
unit at monthly or six-week intervals. The words in the 
weekly lists of each lesson are words which, according to 
research, children use and need most often in their writing 
Wu Let part Lcudiar iwrade level.) - Most tof the: current! ispela ing 
Serres have compiled their lists, based on the research of 
Podowend (O45) trom "A Rasic Writane Vocabulary of 
PhemMem ove OCHO. Chisko ren! and Horm. 02%) on wine wast c 
Writing Vocabulary". These studies identified words most 
commonly used by students atea particular grade level. 
Some LA mMesmunecwwOrds Werencroupeds according FComcommon phonic 
OL GCUC Licale Lemeni se, 

Nixon (1965) refers to the "conventional" method for the 
eConrrols croup ii. bis-speliing research by sayange they, studied 
eommon lists of spelling from an authorized workbook using 
thewrraditional«~one. croup method! (pr. a2bh 

(a) Study-Test-Study 

The study-test-study variation of the conventional 
method usually means that the student must study again the 
Words ne. missed. one tnes test. 

(b) Word Perception with Test 

This method used the basal list but added and applied 
word perception skills such as vowel Subse LLULLOMe we CONnSCnant 


clusters, syllabic parts and word endings (Reid, 1966, 
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CajyeWord: Perception withoutefest 

This method is the same as the afore-mentioned method 
from research by Reid (1966) with the exception that no 
weekly test was used, 

2. Test-Study-Test 

This method is sometimes a variation of the "conventional" 


Method andyasesucheitnditierdmoniyain thatethe wordt i¢steis 


Siven’ as’ oatest. priors to study and students concentrate in 
learning only the words they have misspelled. The 


students are retested at the end of the week to make sure they 
have eesnaed torvspell those, wordsrcorrectiy whichethey) had 
misspelled at the beginning of the week. Sometimes the basal 
text or workbook is used as the: given list of words. 
pometimes ,° as in the Edmonton Public Schools, poem rsus sare 
selected from the Horn (1954), Thomas (1974) or Fitzgerald 
(1951) studies which give the most commonly used words in 
SUudchiewripineeand assitened tor grade levels, based om the 
Ransiand (1945) "research -PThe "study" ‘portion of this 

method also varies. Sometimes the student merely does 
whatever he/she finds necessary or most appropriate to do, in 
order to learn the spelling of a word. This may be by himself 
Orewithehédp from thedteacher, a: student partnerscr asparent. 
Sometimes this part of the lesson for the week simply means 
doing the set of questions, activities or word study skills 

in the text or workbook which usually deals with the 
structural analysis or phonetic aspects of the words. At the 


end of the week, the test is repeated to see whether all the 
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words haye been mastered, Sometimes only those words which 
had been misspelled are’ retested hy haying the students work 
with a partner as they dictate the words to each other, 

Reid (1966) uses this lahel for a variation of this 
me Ghod=inwhiss research: They used"al ‘basal tex. diccation— 
type’ testing oral proofreading and ‘reporting of test? scores". 
ta hhe ="study* portion, “teachers dia not make application of 
Senera rt Zed espe biincesicd ll oie @p 7-7 Je, 

Se ee lndivadualized 

This was the method used by Nixon (1965) for the 
experimental group in his *research projects He “described wit 
as; 

. UneCw learner els scOonscant lye oCagdne itis mown 

Spe Ineo rrorsceand rab uactiiNe these errors. on a 

Sur rcumy iid vi dual ebas hs under  cwidanceron ais 

teacher. Words for personal spelling Lists are 

Saunered ©romeindsl ViauaLy errors rons DasueacOreml sus 

GreGaved suoOw une enc ce class by une weachers and 

FLOMPeCerors Onewritven assignments. Thusetme 

student studies only those words which he cannot 

speller 2s 

Ca) Individualized Group 

The following two methods’ are’ described in research done 
byecuprer (1955). The-author also called this’ the 
MOyovemabvic method.” AvVdiagpnostic self-test made it 
pOosSsmple for each “student to discover which words an-seach 
Mivoecasusea enim Gitriculey’® The difricultyspou in each of 
these words was underlined and the student concentrated his 
Suudvecnetie dititeuly spous.  Theventire=classmreceived 


instruction and practice on those words with which the 


majority had difficulties. When a limited number of students 
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had difficulty with a word, the teacher proyided individual 
instruction as to how hest it could he learned (Guiler, 1955, 
Dee). 

(ob) Unsystematic 

In using this method the students had a spelling book 
with no provisions made for self-testing or diagnosis of the 
Worus@an™=Various Units (Guiler, 1955, p. 234). 

4. Proofreading and Correcting 

This method involved writing a composition each day, 
then having classmates proofread it for errors. Then the 
Srrorseniad= Gombe GCorrecved=and. the composition’ was presented 
pOmcHeCeclacspord blys( Reid 19060). "Bishop @l965)"usedma 
VeRrtaolon ObeciasS melt hod=asewell, However, she made the 
proofreading method "an integral part Oteae Spelt inpeprocram 
reintorcedsby Study of* the sound—-symbol relationships of our 
Pyoursh lancuace! sGp. S2)r 

(a) Incidental 

Tolcssmegnod Rast ehne scudent prootreadtnizssa Miro sone 
WoElao we ~Shew dees anderecora errors and learn Gie correct 
SOC Msn. elo LS kakcomounation or une “individualized and 
the "proofreading" methods ane basal *Gext -orsword la sus 
are used and sthereris toecveachers involvement “in, the learning 
process. Horn (1937) states that "the drawback is that 
Chnuudrentea re Vlimited Inepnerrrapllity vo procotiread=tneir 
Compe sitilons and "so Wtets *proctreading “abllity which must be 


increased" (p. 5). 
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The following two methods were used in England by Winch 
(1916). The first one involved writing the, word on a 
pevabatemsncei OD conuriedrecapaper .elleinie xaos 17.) eholding 
Hepubps lore thesstudents,. They pronounced the word audibly 
with the teacher,» then spetled it.silently for themselves 
several times. Then. the word wase withdrawn. and the student 
WasPasked to write it on his paper. After four days the 
students were given the words for dictation (p. 93). 

6. Indirect 

PiecweecacnetuchOse WOrds con Cues Su which "cOUld beruscd 
LOcCeGue Om DOLn bine fOutEspecud lari esiiins themwordsn. 1c. 2a eune 
Senta lane knock! -andeliknow",. However jnordireer!! 
SOS ini waseUOne oy cncrslUudents nor the teacher. After 
BOULECaVemUieGes LUGCNUS Were FLVeEN Une wordsmlorgdiclauguorm 
CWirichs1:9165> pe 93). 

(een Diagnostic Method 

This method is described by Spache (1940) when he refined 
a method of analyzine the errors which students: make on 
Spelling tests: Of MiSts whey SUBSeSLS that tardtechosusyean 
ombyebe-made-if the eiven-1ist is—from. 100.-to-200-words..._The 
Pesto wiceerrvors are then GCatezornized as toswhetner ine 
errorsearce due COroOmicctonsmreversal of Tetrens ee. vowel for 
COuesonale clusters , OtrmounecreLypes (Ol .errorewme Woens uve 
categories are tabulated and it is determined where most 
errors occur, remediation is prescribed based on the diagnosis 


of the errors. 
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8, Machine-Instructed or Programmed Spelling 
Friedman (1967) used pre-programmed lessons which students 


uscdacomleanm the spelling lists. The programshadavut ein 
self-correcting lessons which the students used individually 
and at their own pace, 

The toll owing is a “summary “chart of some=of tne various 


methods and their distinguishing features used in teaching 


spe rine. 
Spelling Methods 
Method Variations Maino Characteristaes 
iveeconventlona lL a. study-test-study - basal series (text 
Geradi tional) Oe Wienrel (okSieleioiw send or workbook 
WiC est —I Week Py ewordel sc 
Cua WOrds DErCeDCVON mse Orme UC Sou Oncaot 
WithOuGaLest Words svUd yeasts is 
TrOtreach. Lesson 
— Test sO “words at end 
of week 
2. Test-Study- - basal series may be 
Test used 


- sometimes other word 
1s ties eC Thomas:sel07 4) 
are used for dicta- 
rake 6) 

- students are tested 
firs teenies Udy tony. 
those words missed 


See nol vanouals Zed a. oyetemagilc or - learner locates and 
vbrayelal yea ORG its anabra aval records hiss iown 
Eroup spelling errorssand 
b. unsystematic SiC ese OnLy onOse 


recoracd ser Trorsemay 
come from errors on 
Tists* or Wrigeen 


assignments 
tren ee ut, re ett ttc Acinic et 5 NT NC tae Ta i Ta Dt is. 
4, Proofreading a. Incidental - involves proofread- 
and Correcting Lnicwoteal ewe rem 


assignments and 
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Method Variations Main Characteristics 


recording and/or 
(Cepaislavenvah ayes el al> 
errors 


Dae oLrecy —- in studying the 
words aLhe=student 
acuually soracr Lees 
writing it 


6. Indirect —SMnespudyanrache 
WORdSai hi cuties 
iikepeiiaingsare 
looked at but the 
word issnot written 
down 


(fais eNOS tac - teacher analyzes 
anamcaGecerizes 
errors and pre- 
seribes remediation 
based on this 


diagnosis 
8. Machine In- - pre-programmed self- 
SceUucyedgor correctine., in-— 
Programmed divtduattzed Lessons 
VO mlleard suSiiing 
lists 


ine eleht methods ot teaching spelling which have been 
PicitemIeonere areuUUL lew Or the methods described in 
Spomlineawexts..researcn pro,ecus and arviclesswritten, one ue 
suo eeu al Ls OCviOUSsunay cue Lerms, tabels or vanecmised 
to differentiate the various methods and their descriptions 
are very loosely defined and there is much overlap of 
procedures as well. The following results and findings 
identify some of the merits and/or drawbacks of the various 
methods. 


io Nixon (1965) "tound™ that there was, no vindication’ char 
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the "Individualized" method was superior tq the 
"Conventional" method, He added that it would 
appear that pupil isein whe low -eroun sbene Lie st.he 
Least awiene Ghia Opstudyw.Ons their own ses Ldren .of, 
low ability appear to need more definite direction 
and teaching. An enthusiastic teacher appears to 

Dest he key sto-suecess.o8 tarspelling procram and 
varieties of procedure often generate enthusiasm, 
negardless pol awhichmspecit tc.methnod is. used: 

Wineh. (1916) esummarizedsthar in-pdictationsat .least., 
the "direct" method produces better results but that 
perhapsmen Obici nalscomposLeLoneane indirect" method 
DroducesmbeevereresuLts .. eHe  alsomstatedathat 
lessons using the "direct" method are shorter and 
Ve Imonresprohitable and that.evenvaiverna lapse of 
two months the "direct" method was superior. 

Reid (1966) found that of the five methods used in 
his research, (1) Test-Study-Test, (2) Word 
Perception with Test, (3) Word Perception without 
Test, (4 )—eaPreofreadings and .Conrecting,;.(5). The 
Workbook,, none of the methods, was consistently 
SUPELLOPT LObne Obhenseand the results, varied trom 
gpradesto sgzradey ihe results did noteagree with iwhat 
might reasonably have been expected, — namely. that 
out of five methods, surely one method would have 
proved itself to achieve better results than the 


others. However, in looking closely at his 
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deseri ptilonsofe thes five methods ,..we find that. a 
basal text word list was used for all of the methods 
except "proofreading and correcting", therefore, in 
erileciem the ssuudentsa were ane facts studyinestne came 
words in four of the five methods on a weekly basis. 
Perhapsmul ceacCounta.LOr ones tach EhaGenommer nod 
was "consistently superior". As to the method which 
HUscOmprootresadine and correcting Dutano. lists, the 
Crrorsmucn Dea sludl Gde were wderi ved. rome cache student: Ss 
composition and many of those words would be common 
Copche sl ist words atevhat ‘crade weveds eHe states 
Diau, s ERea Tacos tiaue none, of the methods was 

CONS LentryesUuperUuOr DOmLies OGNersaSUCCesS pS muha 
DeSchersa) on encouUrareds 4.0 develop a method which they 
feel they can employ most adequately" (p. 82). 
Friedman (1967), in determining "the effectiveness 
Of Machanewuinstruchion ainavhes teachineotesecondand 
third grade spelling" (p. 366), found that whereas 
the prade. three group was more successful than the 
Preoup usine tne wconvenv ional mevhoc imine lie 2rade 
two group the conventional method proved more 
successful, thant ches sroup using smachine: anstruccion. 
Gudier <L955)5 found thatestudents who, weresdnvolved 
im thes systematic method ot. spelling based on 
Hocatinestaei “nerds spots sy Invpheim misspeddedswords . 
made much greater improvement than the group being 


taught by the "conventional" method. 
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In addition to these findings, there are many other 
authors who have evaluated their own research as well as the 
work of thetrp = colleagues iIn®@the* field of spelling. Horn 
(1957), for example, who is one of the most familiar names in 
spelling research, makes these comments which are summarized 
here: 

1. Test-study-test methods are more effective than study- 

test methods. 
See Ludividueal records ois Udents" —spellingnaresan 
Srreetrve mou nvataonal=device. 

3. Meanings of words must be known before the words are 
CVC TiMMi Om) Cul mide mia Ss ory. 

4, Teaching DhOneyre@analysisetSHonty— as | imaGed 
Cecwmpdve= ie veachine spelling. 

De Nema nioeCOLLeCUCUM UC SG UsNG One =O \melleomiOsy scr eC uae 
Sime Lome VECes Brinerearia ne cOm spew. 

Cpe eyo) WOrese tierra rrOLnLo Moncme MUO CUs Cau at 
Srudyine Dnen@in, CONTEKL. 

7. About (5 minutes per week? is “suggested“as allotted 
Time’. 

on 6=Mict Lonary “skiiis may be an- aid in learning vo spell. 

9. The self-selection of words in an individualized 
method spelling program must come from a core list as 
well as the student's writing: 

A number of pertinent comments regarding the various 
aspects of spelling methodology are found in the Encyclopedia 


of Educational Research. Some of these are summarized here 
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very brie r yas 

i Highetrequencysvocabulary invchildren'shandnadultes! 
Woitingeeisivervesinitar (Davisaa1954)2 

2. /bUmisnagwasteéotwbime tocdevelopslocal ists of 
spelling words since research shows only slight 
variations in the words used from one area to 
anerhert¢iorn, 1961/7). 

jo, Thessertouslyenetardedsspeller usuallyenasudigtteulties 
in other areas of language arts. 

4. Sound-letter generalizations in learning to spell 
correctly is a feasible method (Hanna, 1966). 

5. With regard to homonyms, there seems to be a slight 
advantage to teaching them separately but this varies 
from grade to grade and for particular words. For 
example, the word "two" may be required at the Grade 
PEleEVOLNDUGE iG LS wnou Necessary er (evenmadvyisabie, that 
"re" vande"too" shouldsbe taught at the same time, 
Whereas@gitymightibe quicve appropriaves co Teach 
ipheirle a thierewmand='they tre" lat tthepGradees miever. 

On EP httenpionetonardespotcel) is -atdoubtmudl practice: im 
learning to spell (Roesmeier, 1965) and may be | 
harmful (Tireman, 1930). 

jae LDustribubedalearmiing , fenat mis \oshontel ustseotgwords 
at ragtime, Gisimoresefirective (than mass elearningsor 
long lists given less frequently. Reviews which 
occur at short intervals as well as at long intervals 


are more effective in the retention of words 
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(Woodworth and Schlosberg, 1954). 

Visual presentation of syllabied words’ has no 
advantage (Horn, 1949), nor does the syllabied oral 
presentation of words (Horn, 1956). 
Themusesotetherdiclionary) depends on the initiative 
of the student as to how he is motivated to spell 
correctly. 

Kimestheticeapproach (tracins) 1svsuecesstulawaith 
poorsspeiders¥or! slow) learners (Fernwald.11922)- 
Games, crossword puzzles and apellathons are a 
MOtIVvalLaTeonaiaden Cembul Nos a) substirurer sor 


instruction (Hildreth). 


Witheréevardstomruces ory ceneralizattronssiorespeliane 


WOrUSeCOrrecL ly. mune y should be introduced only one 
rule at a time and systematically applied and 
reviewed (Horn, 1960). The emphasis should be on 
phewusenet thevruler#rathengthanj onmeierrote 
memerizationeoh the rule. 
Test-modified-sentence-recall is the best method of 


giving spelling dictation (Brody, 1944). 
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Test—suudy—vtesv mepnod Ls more eluecvive: froneGrade. 3 


And Ups (Garesmm los». 


Test-study and study test methods are almost equally 


effective including Grade 2 (Horn, 1958-60). 
Corrected test -— probably the most effective (Tyson, 
1953), provided the student: 


(a) understands purpose 
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(b) corrects errors immediately 
(Ce) understands that attention to corrections will 
reCuce err Ore. 
This method is more effective with better spellers 
(Schoephoerster, 1962, p. 1286). 
the choice of method and how individual teachers vary 
Gach One to Suit their teaching styles and personalities is 
dependent upon the ageweroup. ability and typeWof studentsmco 
WiichP cues applied s Whether it slo the -"tradittonal” approach 
Creuse eOne Ol ve approved wasal series sor rcomplling lists 
of words which the students™must spell correctly to be “able to 
PUNnceLOmewell tr GiCiG Weiuven -COMmmunmeatwon, the eChoLce wor 
metvirodwand Its varlations must be appropriate for the students 
and accommodate the particular needs of the individual student 
within that group: Horn (1960) states: 
EMEMUstastiLc, sympathetic -classroomeleachers =orlenmge. 
POOdnresults even Lonouch they do nov ovherwise jmake 
Use "Or the most erriclent Learning procedures. Teachers 
who use potentially erfiicient procedures but in a 
mMecnanrcale Way, 2ebepoor results. — Thereetseno-reason 


WAVecOCMUSLAsSmM., Ssumouauny sand eilicilency should nou abe 
Gomopined tp. Lathe 


Lil Characteristics of Students 


Anouner=area Ol "spelling =rescarcha has beeneconcerncd 
With trying to devermine which factors contribute most torrhe 
dirferences between “good'"=@and "poor! spellers] Since in our 
educational system, the student is grouped with others in 
classes "or erades, itis usefudetomlook@al thesdifferen’ 


groupings in order to see how the individual functions within 
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Vhnaeeenoup duringvthesprocess (of @acguiringitheysktils of 
eorrectaspel ling. Are there certain identifiable 
characteristics withinethe student which help him ™to acquire 
these vskills more vetfidciently? “Are therevedcmmon elenents 
found in groups of students who are proficient spellers, and 
thindly ware these factors commonly Macking among poor 
spellers? 

This part will summarize some of the research which has 
been carricdoutvewith regard .to'these’ questions. 

Many educators and persons involved in spelling research 
HAVeE=UrLedeLOLdevect andsisolate the factors-which contribute 
most. to students being good spellers and whether a lack of 
abeLroyain, Uieseacarepestiemcause efor somerystudentsmpeine 
poor spellers. Since in spelling words correctly we use 
Mernlyathertaudi Lory landivisualipencepulonesi Lis yi. is 
BaAcvOrserelvaredsuo these Skips sthaty most cliren@havyeuconme 
Underacons derauion Lor suudy and research: 

Hartman (1931) wanted to find out whether the excellence 
ofeauditory perceptive capacity plays a more dominant role 
Cian ttnetvistale “imWothertwords $sis CspellinatabpaiLcy more 
elesely assoclatved withethe reactions mediated by the Garvor 
those involving the eye? From a sample of 636 students, 
Hartman chose 24 top spellers, 21 average spellers and 18 of 
the poorest spellers. These students were chosen as 
representative cases after the 636 students had been given a 
word list from the Thorndike and Horn Word Books. The 63 


chosen students were then given four tests dealing with visual 
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perceptiongandnfourstestsidealing with auditory areas ofiword 
DErcepiLon. 

The findings showed that in the visual series only one 
test which dealt with perceiving words presented at set 
intervals on a tachistoscope, discriminated the three groups 
ofestudentse tromoeach other... oThesremaininer visualntests and 
all of the auditory tests failed to discriminate between the 
three types of spellers’. 

Based on these findings, it would appear that speed and 
accuracy of immediate visual recall or perception is one of 
Piepoominancn PaclOrseenesSpeltine  pmoti ciency 4 PAlso, 

Spel tne sagt Vase DOmMOreRamh incr LOnsOlacenerainvisuar, 
PeuCeOpoLONetieneel um! SmOLnECone rads auldtmeory perception. ts Hartman 
states, "Spelling ability is largely dependent upon one 
apecrale (OCigOL. VisvlelareachoaOneandenot UpOonscenera! 
Superiority inoany sense’ modality or upon a common integrative 
eapacity (p< 699))~ 

Gates! (1926) e4also attempted to "appraise the functions 
upon which good readingeand=spelling depends and to discover 
the correlations between scholastic proficiency and special 
organic and functional excellence" (p. 433). For his study 
he chose, 310 school children in Grades 1 to 6 and 
administered a series of tests to’measure certain mental 
foncLaonsmeuch acme peedmandwaccuracyrin theaperceprtiongor, 
different kinds of items. The Stanford Binet was given to 
get an intelligence rating on the students. Two other tests 


were used to yield measures of capacity as to deficiencies in 
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thesascociattonsmechanvems sucheas auditory sore vistalememory . 

His findings showed that only the tests which used words 
as Materials eave substantaal) conrelations with reading and 
SUG een al Soren so cOrrelLaledsmosten oh vwewichmereadine 
and spelling and the other verbal tests. There was very 
little correlation with the non-verbal tests. When the 
HiCeLiPeence lactorswaspeliminaged, the correlapaonsmwon 
reading and spelling with one area of word perception remained 
lee USP sled Valanged gis 9 AM@heh arictennc) (oun “Eksreepheheatyie’ eiicruaeubayern neletslc ache 
buGsesdea ling with feometric tloures , vilsuak and vauditory 
SvivOlLs. acemnous closely rel aced wig Leve Loeohsspekiing 
abt Liay... (Gaues sconciudedstherefore = that of the vabilitues 
BUUCLeO word mDerCeDL One NS amMOstine@lOse. Veascocl aved.wi ch 
spelling ability whereas intelligence has a reasonable amount 
Obecorrelation" 3 ests: Om perceptron. of reomerricalatisures 
Sul Gob eget Sidhe” esvenewic A. ielkieclets) ehelel ts\vexeuweleslnias Acehaaueye wend 
GUC COry and evils Ua, gs ymb.olSy esnow -Orll ya sive tcorre lataon 
Wiec ives We Ii oa Dilaiel Gay. 

Russell (1955) in a similar study, wanted to compare 
PooCdmanoe Door Ispeile pe eonmaldil Ory wd Le ChiininetioneabdliGves 
SUCC Lic UsielwDereocDo Lom voca binary and (eemina In ameniiads 
Sb Ges. siCOrnllls ssid yenemuseds 250. SUUdeChUSmEromwGrades: 5 
ance See Matched aOre Seon, amcnual Sebasliiy sand schronolopiea is are 
iol: Chie itenenGaler ket Sere Wil wigved “eNeyal Wesley ~ Mableton sme ibishergiris) Wows: “GhitsichexeG! 
LALOn OWO. SCOUDS. Ol 200dmand pOoGres peers ae lieywerne re ven 
Phemcatirey ests Om AUG tory Discriminat Long astesu ot 
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Gala fornia: Reading West tandsthe S.R.A. Primary Mental 
Abilities Test. 

Hise tindines «showed= that 2ood spellers ah the fifth and 
sixth grade levels tend to have superior auditory and visual 
perception. They also scored higher in reading comprehension 
and on the wide variety of vocabulary tests. They were 
SUDETICe An perception.) reasoning. and the total ‘scores of 
tncmreinary. Mental Abiligies sles... The niehestecorrelarion 
with spelling scores were those of the combined auditory- 
Vocab anda Ona lavOCabulearvea scores. In- his conclusion: 
huSsohwaoddShpOsow prev Lousy ScCUudy Of f£OO0d and poor spellers 
Sndws savecer nap sIudtloOryeaandm Visual disecriminations abilities 
So Cim Once KOSc Vere a ledarOms De linge opm ty around the 
posed Randwt OuUrtheerade wlevyel, but not so Closely a Slaneueau 
Cher seventiwand ciehipherade jevels. — in this particular 
study of Grade 5 and 6 students, he found that the upper 27 
percent of 250 students, significantly exceeded the lower 
Bypocrecny On all) 1 >etests: administered, 

Byerse’( 1963) sebeout to find if there is a relationship 
between the usenof sManuscripe.or Cursive handwriting and 
accuracy in Spelling. For the study, 24 Grade 3 teachers in 
Ehiemonncaebarbara Gluveochool, oyspem) volunteered for. the 
project. Grade 3 was chosen because the students would have 
developed a comfortable competence in cursive writing, since 
the experiment took place in May, and also their experience 
WatRamenUscriPiaWo Lome WasenOLPLOOeiar removed. a thessCiools 


Were classitied, intbostwoegroups,.f and. .B, with each group 
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comprising a spread in socio-economic level. <A four sentence 
paragraph was dictated and students were asked to write it, 
using manuscript style. Ten days later the students were 
asked to write the paragraph again but this time in cursive 
writing. Byer's original hypothesis was that cursive writing 
would. bevmoremconductvestovspel lingwaccuracy., tham manuscrine, 
but this was not so. The difference in accuracy in the two 
handwriting styles was statistically ‘insignificant. 

Brachords¢!O54) @hound@ohaty=pupils withetauity speech 
habits particularly ine pronunciation, were frequentiy found 
among poor. spellers. 

Anderson (1963) states that sex differences generally 
favor Zl Gi Sseover boys in the whole language arts area, 
paepiculeariy inespeliling: | 

thes facloreoOusehome, condita ons reported. as@epeing 
Ssipendiiveant ly related torspelling achievement, *very Likely 
has an effect on a student's overall work habits (Adkins, 
1943). 

[wo of the ‘studies Locked at student attributes and how 
this affected their achievement in spelling. 

MeGovey (1936) conducted research with a group of 14 
elementary school students who were poor spellers but had 
average or highervintelligsence. The reason swassto -Uury to 
determine why these students were poor spellers. Tests were 
chosen and constructed to measure the factors which contribute 
tO poor spelling. Some of the factors which were examined 


were handwriting, speed of writing, phonics ability, auditory 


=i/f 


and visual acuity, perception and memory. The poor spellers’ 
performances on these tests were compared with 14 good 
spetters.s Itewasstoundsthat 13yo0f) the, a4 poorsspelierse scored 
pocrivs one thestests,ofavisualsanalysissand-recogni tion, of 
word-like characters and all of them had weaknesses in at 
least two or more of the subtests, whereas the good spellers 
showed a, slight but consistent superiority in all of the 
Testoen nes cConcludedethat, soorgspeilillersawith averaces,and 
higher intelligence show weaknesses in two or more areas of 
the factors which contribute to spelling achievement. 

Russell (1958) wanted to explore further the relationship 
between auditory abilities and spelling achievement in the 
primary grades. He included 85 students from Grades 1-3 in a 
SuudveaneOakd ands ,Gali fornia.» -The students were given a 
number of standardized tests and. a series of tests dealing 
SUC co Yew oraudivorys da secriminationws Shige indings 
Showed that reading tests which emphasize decoding rather than 
paragraph meaning correlated more highly with spelling than 
did=thevandividutad auditory Tests... vwHowevers scuheycombaned 
boatterveol. auditory Gests correlated as bighly withespeliange 
as -diduiheyreading tests dealing with: word; recognition. 

Ingcone lus longeacpewould seem thatetherecearer certain 
idenbataoble facters#whacha facilitates the acquidsibaon oF 
competence in spelling for individual students as well as 
groups of students. Good spellers usually have few weaknesses 
inavyesual anduauditory perception: They aresusualiyohighein 


yocabulary skills and more often higher in intelligence than 
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poor’ spellers. In addition to these fac core nm inerelares mo se 
which perhaps play a lesser role in determining a student's 
ability to spell competently, yet in combination with other 
weaknesses result in lack of achievement and eventually a 


compounding of problems for the student. 
IV Achievement Levels of Students 


To what extent are students achieving at an acceptable 
level of competency in Spelling? This question is often 
Eee cedeWiecneVverm thee successor railures Or  publieeschoo lime, 1s 
SCruginEzed. 

foweachtevemnents onespellingrytests andemore aimpoertantiy., 
written work that is littered with spelling errors, have been 
PRegconcerneotyparents ,=sbudents Sid educavons alike: 

This partewall lesummarizessomerot the research and 
findings which have concerned themselves with achievement in 
Speieingtand secondly dtawilledescribemsome cf the Lacvors 
Wolehececemm LOT alineclethewachicevement= ing thiseskiiis 

Three studies looked at the levels of achievement in 
spelling: 

When Harris (1948) investigated the spelling achievement 
heveteor. 27200 secondaryeschoolestudentsvinkthe Cieartieia, 
Penncscyiwania schooluddstricts ne foundlitito be, lows, in his 
summary of the results, the average achievement level was from 
Ehreesverrtour years below! the) student’s  actualvgrade devel, 
accordines to ethevnormsrof theitest The widestegap = occurred 


from Grade 11 and 12 students whose average score in spelling 
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was at a Grade 7 level. Individual scores ranged from below 
second grade level to a substantial high school level. He 
concluded that progress in spelling tended to decelerate when 
Systematic instruction in spelling was terminated, which 
probably is the case at the high school level and the low 
achievement is probably the product of students! cumulative 
school experience. 

Personke (1966) wanted to compare the spelling achievement 
of Scottish and American children to see if there was a 
significant difference in achievement levels. He also 
attempted to define the practices that might be responsible 
for any observed differences. For this study he selected 300 
ehitdrenswithvages=7,, -Pleand=l4 -in-Jackson, *Micnican, “and ’300 
Ciisdrensmagened@ineage and sex sin West Lothian County, 
Spcouland. =“ lhe Samples were drawn From puplic schools*only and 
Gee oes tne bare sOCLo-economic background. “The resultsmindrcaved 
apclearesuperi orrcy an spelling achievement: Torethesscotuisn 
SOUdciuS sew rersoOnke seconded phat sunesdiiferences#ine levels 
of achievement are at least partly due to differences in 
Sst ruGcs tones POne On theemajor-ditrerencesskhe round was tha 
pAGeoGoLvish children ware exposed’ to much more time dévoved: Go 
Cacmccachineror pnionics seneralvzatvons but more Tmporvantly, 
fhatpephere exists a close integration of “phonies, reading and 
Semi ckvbls in pnewprimary erades in particular... sine 
invegsration of these skills for the Scotvish students would 
implyeonatv the phonics = generalizations or rutes*are appiited in 


Bovnethevdecoding and encodinge= processes of “learning words. 
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In the American schools, there is a de-emphasis on phonics 
Skills and spelling patterns of words. Another difference is 
that Scottish children start school a year earlier and have 
ehereby had@an- extra year or exposure to these skills. An 
additional factor which» Personke felt may have tnfluenced 

SC eeVveMenumlevelseiny tavore or the Scotcisne ell laren ss) iat 
_vunere is arculturain demandyplaced on’ Scottisn echildren's 
achievement in Spelling, due to required entrance examinations 
and teacher emphasis, which may not be prevalent in the UCS-.A. 

Aeseudy was conducted in. Edmonton. Alberta (1973) =to 
compare achievement in reading, arithmetic and Language areas 
OL aurade= oes uuUdenGSs In Cne=publTeeschoo! system wath the 
results in these subjects from 1956. With regard to spelling, 
itewastounds that= there wasea™ 13.2 percent increase in 
spelling achievement from 1956 to 1977 for both boys and 
Zits even oiougn the 19/77 “croup of Grade Sestudencs was a 
year younger. "The improvement in spelling’ scores for each 
sex and for both sexes’ (all. subjects P over! there years is 
impressive" (p. 99). 

These’ are but a Small sample of research projects which 
have concerned themselves specifically with the level of 
spelling achievement of students and some of the factors 
“nich saitect this-achievement. Concern for thee poor 
Soe lie ena te olescUdenys nas» béén prevalent on 
many decades. Periodically, questions are raised by academic 
and indusverial instituvions as well “as by concerned parents 
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Prowl deter torationeiimscucents! ability to spell words 
Gorrech lysine thei rewrit eens communi cation.grplneskdmonton study 
Wouldeappeargvoyvdispel tathisnconcernsassfarnas looking vat 
averarerachi cvementylevelsvolla veryolargescroup of Grade 3 
students allows. Perhaps a greater concern is whether this 
would be found to be consistent at other grade levels as well, 
buGemore Impornvantilyves toesconcernh i simore for the vindivedual 
student's leveltof spelling achievement within that classroom. 
To help each student tattain a reasonable level of proficiency 
inespellingewhichegwhlleenable: himuteltunctionvadequately in 
SCioO leandeocmammemvernsOmrsOCleL ya BSereasonpenougchy vo look 
more, Closelyeat Lrachorsnwhachrcontripute tosambet ter ttevek of 
ScCHLevemenoemsilmope | Vines. 
The Encyclopedia of Educational’ Research (1969) cites 
SOMmee ol tiemlacvors awiitehEcontrtbutesco, thesdtarrpcultaues swith 
Hoe lish “spellings 
bo. “here 4usmaehackwot consistent 0und—symbooL 
asseeclatwonpin whe speldingcesot tmany words esimce ithe 
alphabet consists .of 26 symbols which are used to 
represent about 2,000 sounds. 
Cee Mayo EU he Words SinGuhemine! Dshelanguaceiare tor 
foredionworre baematnmey Efromtune brenchbugea lsoutrom 
Celtic ,elbacin gis Candivmaviran andsGermanieelanzuages: 
The spelling ofesome of *these: words has tbeen retained 
and others have been adapted to English. 
34. -There was: "Jack loficconcern or agreement asirto: what 
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Wo LcCerssandeprencers! Cp. 1203)2 
ingadditlonetoethesestactiors, theresare, of recourse, the 
wioleerarge ol vvartables’ found in the students themselves, any 
one or more of which can greatly affect the level of 
SechieveMment.. eoomenor these are: 

PoeeOrGan CHoOLepnys. calcd Lsabliataes: sucheasaimoalred 
ViiSLOMm cari eeoraspeechwiaclt li tles om tinemilack of 
adéequatles tine smorer conurol in producing theswriccen 
SyMmuOlsaen Pic lente eae New lack. Of  —CoO—-OrdlnatLom 
DeEGweenescern se Wordse vVusually, then reproducing taem 
iY Peril income writin ine tne proper sequence: 

2. Disabilities which are less obvious and therefore more 
OL PabiebUle wie) Gkamiaee, Yale ClabeYenaleysie oo Shiela) Els; jorelewe ‘yalisilieiar 
or auditory perception, discrimination and memory. 

5. Psychologically based problems which are often too 
SUD pLCmC OmUSOracemano es reMmecdla lems cuemiortmad 
GHassTrOOMmsseculns, a Ol CxaNp lene relisiinpeanyeadced 
attention from the teacher by doing very poorly. 

4, Problems with attending to lessons, either because 
Che work@is toopdiimiculv or thesstmdentyis ovnerwise 
Preoecupred wiuheprobtems tole a morempersconalwnarure 
which would seem more important at the time. 

The Encyclopedia of Educational Research (1969) suggests 
thateone: Teasonewny cnercamiciuebera declinesin thesilevelssor 
achievementwin the USSSA. is that after “Sputnik”; there was 
a greater emphasis on science and mathematics in schools. 
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in the 1960's may, in part, explain evidence indicating that 


spelling achievement in the United States may have declined by 


Mra scenturyia (pre L283) 


E. Horn (1960) adds several other reasons as to why 


spelling achievement levels may have declined; or at least 


appear to have declined. 


die 


Hnespellineeresearcherneretarceereae dit terencesmin 
the sample populations and in the sampling procedures 
UscuR tne thesvari cuss studies ia lhisgotten noleontLy. 
mekess@comparison of ghejresuits moremdit ticusts out 
LoecrCars Va lImtC Se Enenex tent POomwhrche comers |Z ataons 
based on the collected data can be made. 
Phewsvewlinegaba lity, Ota stmdentsahassowl owergures ace 
value than achievement in subjects such as 
mavhematicspormreading: 

There are differences in the number and the type of 
words Hnciludedvingspe lanes Lessonse poomermtecachers 
Suressr tae corrects spellingseot speciaincedawords iron 
the=contbent: areas tos<thesneglect. of core wordss which 
the student requirese for all writvenswork. ayiiost 
achievement tests in spelling, however, are comprised 
Cie pasi ce or cCerecswords; owl socgsomemweachbersmiucach 
Short, lists omwordss very thorouchiyewheresais others 
believe in exposing students to a greater number of 
words butedo not expect students to master them. 
mere nasieansomel cases ,/beecneaideclinesingthe 


systematic teaching of spelling due’ to: conflicting 
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views or philosophies as to how students learn to 
Spel levalpisme cOuUmdg ben Chesrestlthot serroncous ly 
Inverpretineetne yaluest andidimivations, of incidental 
Learning, 
5. \Even though research has shown that certain methods 
have been found to achieve better results, there is 
Su om rencral Buses ot eras rrucn lonely procedures waich 
haves pcen showieco beminrerior: 
6. There has been a decline in the amount of student 
compositions «due» toran increase in short, answer or 
computer-—-scored examinations and assignments which 
Requdcremrecacmuse OimtMerspelLlinoyskies sauhan berore: 
(mes Neres Ss  COniiicemiei evi denceeresustingeinmaconiusion 
as 26 whether it is more, or less, efficient to teach 
phoneme—-grapheme relationships in learning to spell. 
8. There has been a lack of systematic appraisal of 
Spellingwachwevement tevelseandjresulpsmare often 
unclear tas Gomtnesimpdtcabilons whichecheyenolda* 
HyLcencestromeasomemoietnemresearch wouldmseem  Gosindicatve 
that there is indeed a decline in the spelling achievement 
tevyeuwemor SpudentLS, Bilostawords foundwon eariierrspeliinge 
scales or word lists, now have lower accuracies for Grades 2-8 
(Green, 1954). Also, there is an apparent decline in the 
Sspedlbingwabl lity ofshignischoolvstudentse(Harris, (1943 ;pAyer, 
£951:+Furness, 1956). 

in answeretoethe Guestionsas® toswhethersstudentsgare 
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conflicting wviewpointsaas well as conflicting findings from 
recsearen ew huneeyvLdencemrorsbotha sides.) s1ne Hdmontonesuudy 
seems to Indicate thaveat least in the Edmonton Public School 
system, the Grade 3 students are achieving better results 
than their counterparts in 1956. Probably the only way that 
this question can be answered is by further study and research 
across grade levels and school systems. 

bOmLOC Leary wate SC im pene int. tO. tne: SLUudent, thameatne 
Tevetwor achievement inespellines be assessed specifically. 
Results will determine whether a particular student requires 
further or specialized diagnosis and remediation before 
weaknesses are compounded through the accumulation of 
unmastered skills. Assessment of student achievement also 
helps the teacher to decide whether she is meeting the needs 
Oreo uuOechiis wine ner classawiuh whic exusblne program om 4 
CicerewvereMeniOUmGttisy CMe LON. seul eewise.,, It Ormatd Oneal OLe 
Suuaenus achievement provides: the administravionwot schools and 
school systems with some data as to the effectiveness of 
current methods, programs and materials, but most importantly, 
whether learning objectives have been met and the goals of 
education are being maintained. Occasionally too, educators 
must take the time to answer the questions of parents and 
Socreuy as Lo whetnersstudents are dearning the skills basic 
to an education, and achievement levels which students have 
Bbvained can provide a pasis for some of the answers. By 
UOoRincaeeresu lt Se neues appropriave Derspecuilve, “changes can 


be initiated in programs and methods of instruction but also - 
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the results may be used to substantiate the feeling that 


Learnine. ts batiny placem om Lhe students and -bhel coals, of 


education are being met. 

In reviewing the research 
spelling, four areas have been 
Poti Mo bnOds. Of instructor, 
Moor" spellers, and levels, of 


numerous aspects which require 


Eigse Wet) Maes Selehes haere. 230m 
examined: .compwlatone of word 
Chara clerts ta Cote pcOOud. atc 
ach 6€Vvement .eslach, ares was 


elLartiications and. fuirnner 


Suucdiwe peecsearchwhaswadded a creay deal to the knowledge, but 


many questions remain as to the actual process of how we 


Scoudere the skill son being able to spell icormrectly. 
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Chapters i hE 
RESEARCH DESIGN 


Thtsechaprernadescripes the researches desmeny whienewas 
used to examine the spelling achievement and reflections of 
students over a five year period in the elementary and junior 
Peis choOt wet ers UAenerent Ss aldeseriptiongot thesbackcround 
Vosethiscestudy, foltowed? bymandetatledsaccountwot the 
seleetion) of the sample. Next ,«theitesting instrument is 
described and the structured interview schedule is presented. 
PRQesecripcvonsotetnesprocedure’is eiveniin detail and the 
chapter concludes with an account of how the data from the 


various parts of this study was treated. 


ie packeround) Volts ovudy, 


fice ioOLrowiny roar eiedescripusOneol Pmembacke round FO 
Sse souUay ESinices a partao: thesdatal for this study was 
obtained from previously recorded test results of students 
ine one sample. 

trie Lo f7vea new etementary school iwassopened in thesCounty 
SGeolprerncona. wal neecodminastravion isvalieandpscudents were 
newhvoreachsothers sin addition toi thercorer testing program 
OfepneecounbyseanerOuUpespedding Survey was conducted) as part 
Clrecnerassescomeny 1Orecaci cuudent. Whe spelling test used 
was the Morrison-McCall Spelling Scale. Since the school 


Consistedvot only eigsat classrooma with grades one v6 Tive, 
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the assistant principal administered the tests to all 
classrooms so that the procedure remained standardized and 
Uhewdbrectitons were. ~thessame, for each. eroup of, students: 

This spelling survey was continued each of the subsequent 
school years as part of the student's assessment. The results 
Weremre corded, cna, retained .on yiile instheischooMioriice.. As 
GhiewenrotimenG and stati -increased, iG was. no Longer feasible 
foORrVone spoerson. soradminiscer the tests to all classes. 
Therefore, one teacher from each grade level was trained by 
the assistant principal in the standardized procedure and 
Sec her eed Ereciions .soOGNadminLS Ler tne vest GO the classes 4G 
that particular grade level. The spelling survey was 
eonducted each year during the second week of every other 
MOnGh  asbartingiwith the second eet OlSseptember = The Test 
results for each student were checked and recorded as part of 
SachmoOLUOCKimuSMOCOUeMECGE FOCOCd:. Wb a Salle sscores =.rometihie 
September spelling surveys from 1977 to 1981 which are used 


Coma Ol une Cate iin Luts Ss bldy 
Dioe LEOCuULOn Olsoanpzbe 


The Numerical data for this study is’ compiled from the 
Spell ceachLeVemMmeniiesccoress ol the main or larce seroup on 
students and the descriptive data is derived from a smaller 


group or sub-sample of students. 


Main Sample 


The main sample for this study is made up of 138 students 
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who are presently in grades 5, 6, 7, 8 and 9, and whose 
spelling scores are on record as part of the standardized 
assessment at the elementary school which they attended 
between 1977 and 1982. Only those students are included who 
were confirmed to be attending the same elementary school or 
Sheicrw Once tNOmDarolcilLanr [UNLOD NPehscnocloei ha unles County 
Goce aunconawin order thay, chey could participare ine the 
post-testing carried out in May, 1982. 

COULesSwOLmUnCEO: pECTales choo leresisvers: werenouGatned 
from the principal of the elementary school.for the 1977-78 
Scie Cat we ise roOvlLdcds Gie names.oOr Students enrol feds in 
Peds’ mOrriieuitat Vear, | [heat LVve @roupe: were slapeiled 
Ae ee een heranicieLOeceuher they comprise thes main sample 
Ome cvUGeht ss hore lt sas DUC ys 

Thai Se cell 


Number of Students in Each Grade Group 
andbikosewinrceluded ny theroample 


Group # Registered # Students % Registered Grade Grade 


Students: Available Students in nih @) 
foresuuay Avaclabae aes ie 1981 
Pormeceud -78 ~82 
A 48 36 15% Uk 5 
B 63 aa 43% 2 6 
C 61 28 46% 3 ji 
D 54 os 43% 4 8 
E 25) 24 44% 5 9 
Ate goieret 20. 138 49O% ~ - 
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Sub-sample 

A smaller group or sub-sample of 20 students was chosen 
Sauer ancomst rom cach ot tne eroups in the maingsampie, ~ These 
Students Darticipated im a structured interview in order that 
Phew sLUCeitsl percept onsceoLl Spelling programs pandsins_ruction 
might. be obtained. 

NODavvemMpe Was made to separate the boys and giris an 
each croup for the random selection of interviewees. This 
aocoUncGcenorenie Gilrterenb numbers OF boys and girls. selected 
from each group who participated in the interviews. The 
total number of students interviewed is the sub-Sample of 
Sete smote Gomes Cy. 

eH elafey Hie 
NUMNBDeSR Ot DOYS anOeGlirls from Roclma LOUD 


WhOmrarnviclLoaucde ll one 
Structured Interview 


Group 7 OL DOYS jp tone Meshes TOGead. 
A 2 2 mM 
B 2 2 4 
c 0 4 m 
D 3 il 4 
E 3 a y 
Total 20 
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To provide the data for this study, two instruments were 
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used. The numerical data used to calculate the mean grade 
SCORCSmLODNUNe StudeniUsS finelthneusamples Garesdertved! from) the 
Morrison—-McCall Spelling Scale. The descriptive data used 
to obtain information about students! perceptions of 
spelling programs andeinstruct1on is summarized from student 
responses to a structured interview schedule developed 
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ExXbension of whe rAyres spelling wscale’. | Only words that 


were anong The Lars: 5.000 in) Thorndikets orl ainal 
"Teacher's Word Book" were included. The reviewer 
eheckheduone Oh Lie mlists arainsy Horn ssClo2 7) list. on 
10,000 words most commonly written by adults and the 
Rinstand C1945)) iste basedmupon children's writing. 


Of the 50 words analyzed, 96% were among the first 5,000 
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WiGlieCletardmeuOmune Uusemol rarscandardtmedaves tern 
Ste mliingwin senera lewseveralg@authors such as Horn (1950), 
Hildreth (1955), Bruechner and Bond (1955) and Blair (1956) 
CONnPErUIeLUSPUSeETUINeESStasParparteor student assesement-. 
O'Leary (1960) who used the Morrison-McCall Spelling Scale in 
her study states® that: 

Strickland (1957) maintained that standardized spelling 

Tesyomlave scm placom i tie we Valuavl One prooram Decause 

Chillidrenwel Carne sOmems pel intawa LhOoutedirectyteacmtinar 

anipapsuancdardiZedevesu. Will five SOomesindicauLvon ain one 

power that has been gained in spelling (p. 30). 

POrErniecr OUrOOGe sOlmullicesuUdy., che Grade equivalent 
SCOrecm Desa. Oe FLACHMOrMs  Olm uNecEMorrison—McCad lopela ine 
DcaLemeLomUsecdaLimrepeOr lui MmLMer mind imes sands tines analysis 
OL Cuewdar a. 

Pies hOris. Om chien Morrison—-MevCali Spe ming Scale ares based 
Cec Laneemoanl Ne FOmesmudehvcu l vherCasperneUni uedsotares. 
In reviewing the test, Buros (1953) states: 

the wale smOGe nermsmarce bascdMoOnescoresst rome.) (oo 

DUbIs smn lice Cuma eand ava tla se sSenoo ls. Ol lewey ork 

Sivalesa: Liemnonm sroup ciimcluded aboutye, 000 supa isha 

each grade from 2-8 and about 1,000 ninth graders 

Gea 2Gs 3 

LAercabtc  sOWeVvelee 10) daua on rellabilaty or vValidaicy 
Wena Ames Gmicks anes 

Tiemiindi neo eels eS Udye are —Reporced firGrade ss coneas 
A score of 4.1 means one=tenth of a year above grade four. 
Since the school year has ten months, it can also be stated 


that each tenth represents one month at a particular grade 


level. Therefore, a»score of 5.3 means at a level of grade 
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five and three months. A gain of ten months denotes one 
prace SLevoimanierse recorded! aa es0i. 

The Morrison-McCall Spelling Scale was chosen because it 
is one of the few standardized spelling achievement tests 
Chateise SUC abe "tol testrrnStspel ling vabi Imityron amide 
range of students (from grade two to the upper ninth grade) 
Weeunmanaresble Slists rot sOswords .0c0n the other hand {iit is 
this feature which is a disadvantage in scaling the raw scores 
Gomgrade Téveliimorms 2.» Buros’)}(1953) ‘explains atbeinithis, way 
when he states: 

Because che same, wordssare Used in testing pupils widely 

Seperarecdmmmeradesclassi oealton., then normsmrentecie che 

Siletpmocat nee madeneces Samy se Loss places uereag 

enpnaciseUpOnmcne weorreetCespel ling Of ay singles tes: 

word. Thus a pupil correctly spelling 41 words earns a 

grade status of 8.0 while a pupil spelling two more 

words correctly earns a grade status of 8.8 (p. 210). 

Pho novent, vNemMorri son-McCallt wast idevelopediinsigcs 
Chemo rdsu ey lem! ts pSaose St aLedmDre WiOusl yw, were se lected 
CPOmmie buckinchan we kLenstom ol the Ayres spelling wscade 
Wiech ouou sie UsCaease une =Fesvino ins brUMenGe li many more 
recent studies such as Nixon's (1965) Experimental Study in 
Ua tesratte (obs laRvAc teh 7e)e sla kalk aledy, 

Phe wilorrison—MeCalk was especially suitable form this 
SU VescwicCe sl biinyOLVvedwamsoeriless On TEStInp Inperva ls 1 cllowed 
DypomDoOst—-Lest sitUlavlon-m ouros. G1953) substantiates this 
with the comment: "This test has undoubtedly been a valuable 


measuring instrument. In certain 'then and now’ comparisons, 


Loaves tll eave Volver m ete .§ Ub. 20). 
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Interview Schedule 

A structured interview schedule was developed from 
information gathered during the pilot study. The interview 
schedule consisted of a set of questions which were used as 
a guideline for the discussion with each student throughout 
eacieinteryiew to obtain intormation, about the students’ 
Dercenus ons of spelling programs and the instruct ron im 
spelling whieh they received over the corresponding five yea 


period. The interview schedule is found in Appendix B. 


IV Procedure 


fhe procedure which was followed in obtaining the data 
HOC Et SeS oud yrs ses c ra peOnly WoC. inet rst y wep the 
Dreviousty recogded spel Pingescoress isccondly, dealing, with 
CineeDOScMoeSsteresultcs.,, andetinally, with the informacion 


compiled from the structured interviews. 


Recorded y spelling “ocores 


The spelling achievement scores which had been recorded 
as gcrade Store Gquliviiants hased on the norms of the 
Morrison-—McCall were obtained from the principal of the 
elementary school for each student in the sample. 

These scores had been recorded only at the elementary 
school which these students attended for grades 1-5, 
therefore the available scores vary for each of the five 
groups over the five year period. For Group A, scores were 


available from 1978-1982. For Group B, scores were availabl 
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from 1977-1980. For Group C, scores were available from 
1977-1978. For Group D, scores were available for 1977 and 


1978. For Group E, only the scores from 1977 were available. 


Post—tesvu spelling Scores 

All students in the sample were given the Morrison- 
McCall Spelling Scale in May, 1982. This provided the post- 
CesteresulvcuvO, DCB USCURase parc. Of the daca for tunis sueudy. 
nes same sScandardi zed vesting procedure was used as: for the 
previously recorded spelling scores. These scores were also 
PeDOrLede in eradercoulvalenussDased On tne norms of the 
Morrison-McCall. 


ALYodiss SUE 


GLOUDsalte Care OneWiiChy opel line ws cores 
were Available for this Study 


GOURD EESS bie sept. DED. pepe. Sept. Post —Lesi 
US Ve 1978 TofS 1980 1981 May 1982 
A ~ X x X 
B X X X xX ~ X 
e X X x — = X 
D Xx X _ - - X 
E xX - - - - Xx 


Note: The "X" denotes the year and grade group for which the 
Soécllingeresultsware uuabulated andeused.as data for this 
Sie Vie 


Structured Interviews 


In addition to the numerical data recorded for this study, 
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information gained from the structured interviews with the 
20 students of the sub-sample was used to report students' 
Perceptions Ob Spelling urograms andsinstructiton. The 
random selection was made by assigning a number to each 
Suudentain each croup, tvwnenaselecting four numbers ifrom cacn 
Gf the five ¢roups. Hach isvudent therefore, withim his/her 
grade group, had an equal chance of being chosen for the 
interview. The prepared interview schedule was used with 
each interviewee and a taped recording was made of the 


discussion during the interview. 
ViGelCeaLcmeniinet sl awa 


UBemGreo mnehueOte dat agid.s described LnNvnree parts... ‘ihe 
PC oumOa UMC Mal ticomuO Lie Greaumenys Ol baie. DrevlLoOusiLy 
Recomm De Wun tes COre So muUnCcEe SOCONGm party Cea ls. Wablaune 
VoOsb—beow —cesuLuo and Ulen ii nal secuLonw describes: une 
Veeco COLeLie sinh cOnmnabolml Obvalnied trOmMebie sou ruUcuured 


interviews. 


Recorded opel ling socores 

nes recorded speliting achievement grade scores are 
tabulated for each student in each group at the different 
eradeslevyels. The mean  cradewscorée is calculated for each 
ProupmabeCachaparuucllarscradenlevel..  Thesmean eiradeg score 
toecatculeared tor Cachecrade leyel, The mean gerade scores ar 
each grade level are compared in order to determine if there 


are identifiable trends in the grade scores from one grade to 
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The amount of gain or improvement in the grade score 
from one grade level to another is recorded for each group. 
Tiewimean Scores Ole thewamounteohmecain isi catenmlLaredgseormcacn 
Prades level a these scores: are used to compare the amount of 
gain which occurs at the different grade levels. 

ines mean Of the erade scores was e¢alculated form the boys 
in each) proup and compared to the mean grade scores of the 
Silo en eCachyeroup.  atawcach part icudar erade level: 

Licratountie Ole Salmamade Dy athe DOy ssc. Compared. poruvhne 
amount Of gain made by the girls in each group and at each 
erade= [eve |. 

Tier Cathe cence. uicraMmouny Ol Calnemades Uysithe. DOysaas 
COMPareO sD Om UUeNAmOUNnU Ot. fain made One Wiis teensy ele Seren 
erace Lever. 

I CMGIEO (HO) Sin cloluikchel en jackals orgelena en Tiewielsvehes, ice igelerel 
VOLO mT lemMieahiy Ol eCachmsuudent Us avatleapleserade: scores swac 
caLeculaved.5 me students, Wwne ranked) in? Che topwe> percent. Of 
each group are retrerred to as the first quartile and those 
who ranked in the bottom 25 percent are referred to as the 
POourLiy duiartilLe. ~The mean rade Scores Of students inthe 
Pies peouaryale werewcomparecd Tov tUne mean erade=scores, of 
SmIgenvom Marlee OuUrunmualrt ale: au Cache cragem evel, 

Mace amouny Ore cadnemade= by sbudents in the hires 
Quartile from One Brade to another, was calculated and 
compared to the amount of gain made by students in the fourth 
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Licance O lL eCnemmicant pradesscores 1or cacti croup was 
calculated by identifying the highest grade score and the 
lowesGetsrade score achieved ‘by sa student: at a particular 
grade level and then calculating the difference between 


these two scores. 


POSU-ues Copel Ling Scores 


Whew srade- scores Tor each student in the ‘study were 
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tabulated and recorded. The mean grade score was calculated 


hore ecacheecroupy and recorded for each prade Level, 

whe amOune. Cie fainemade= per: year since the Last time 
Cimcon unecawosmea lCuUlavederOr= cach Croup al. the Gilitrerent 
gerade levels. 

Thesamounvye oreceain@made persyear by students in =the 
first quartile’ was’ compared to the amount of gain made by 
Studentssiny Gic Tourtheaquartd.ie* 

The amount of @sain=made per year by the boys in each 
PuCUUMmismcomparcd COs bieeamount Ol Pains made, py tne oiis 
iimeacwe 2roup at achwerade level, 

PHeEwanNGcunt ol sainemade Dye cach group. tistive wears 
from the first test to the post-test was calculated. 

The amount of gain made by Students in the: first 
Guarvile in five years was compared to the amount of 
gain made in five years by students in the fourth 
a EKG Ipaamettialel ae 


Tiesamoune Om Ccatiemade by DOYS tnt ve. years was 


Compared to the amount or gain made by the girls in the five 
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Veare ver LOdsnron nema rot lost TO bNne epost l—les.l. 
The grade score means are compared to determine if there 
ere deny til aplelprends ein tne oPOrCress Of Students over tie 


Moe Seino” jolearal@yel - 


Structured Interviews 

The questions and responses from the tape-recorded 
interviews Were: vabulaved@on. an Our line corresponding or ahe 
structured interview schedule. The responses were 
Cavesorrzed eaccordi noel On uherguesuLOne GOs WhILClinuiey reier: 
WLtEb the actual short phrases of the students * replies. fhe 
respon seomuOnmeceach Ol vole OUeSuLOnSse ine ine Sure huredn mic avlem 
Schedule are SummariZeds ier ie slindanoay 

ANGELS) Gel Gere Ieee) Sie Gl Cl aciclomkem teu) inisle Wes Sesecia 
Ces sneused fOr Els cocUdy aw vaeresard TOmunespDackeround. 
Uiewmsonole ules bTeSoolieminstrumenis Used, cle orocedure and 
finakiy. HOW one date wast reaved. Ine summariZzine pie findings 


end. conclusions. 
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Chapter IV 
ANALYSIS OF DATA AND SUMMARY OF FINDINGS 


Tit SecChapterebseduvided intoari ver secthioness alice iirs, 
SeCGLon contains the data of the recorded spelling achlevement 
Meanescores Of sfivesseroupsyofestudents tat’ ditferenteerade 
PevelSmoversthiesiivemycareporl Odi s56Ct1LOn —tWONcoOnuarns data 
used to compare the spelling achievement mean scores of the 
DOVo GOmuUbe. mean scores Of Lhe girls inveach of the = sroups.at 
Hoe dt Rherent “sradewlevelssover the five yeareperiod. The 
third section «contains thesdata usedsto compare tthe spelling 
mohe Yemen pamoanes cores OL ss uUldcits Ine tne st prsumcuart puch GO 
Che meanescores.of the students in ie hour Gime Ua RG mera ts 
Cachmoradealeved, Over therrivesyear period. esinestousth 
SeCUMOMene DOs biCw Lil hOnMmaG LOM .ObGalned sauce et ems eric puned 


inperyLewaand Ciemhi na lesecGud Cl eLSss-a summary gOsenae Bindings. 
ie COMparesonlotm GraderocOoress OVeEr Niven cars 


Table IV contains the data of the recorded spelling 
achievement mean grade scores for the five groups of students 
ScmplioveO COUrred eat ebhewdbererentiwerade: Levels sOver them ive 
year period. Part (a) shows the mean grade scores for each 
Gheuie eerOuUDSs oA, Ey aC Wele and Ee gewhiiel wereecaleumoated irom 
scores made available from school records of each student 
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Bomcalculated and indveaved for cach eradeszin this table. 
The increase in the grade score mean at each grade 
level indicates that all groups made gains or improved from 

one year to another in that they achieved a higher grade 
Score tlans tme previous year. Due to the variation an sche 
makeup of each group, the mean grade scores vary from group 
to group at each particular grade level. Consequently, 
Group B achieved a mean grade score of 6.2 in Grade 5, 
Whereasmuroup Lr achieved armean- crade score of 5.5 in) the 
Solem mode. 

Part (b) of Table IV shows the mean grade scores 
SCnMLevecdmoy Cache Sroup One ene DPOSt—vTeSst admin svercdduring 
Maya Uo2. 

UneSscwoCOre smi ucavemulal Ratan ana hadmathichenwerade 
score since they were last tested. Again, due to the 
Var bpaviomeol SuUuadcCntS 8brom ONE sroun to another aroun, Bb had 
a hieherm= mean score ing Grade 6 than Group C who, are in 
Grade. (> 

Table V shows the amount of gain made by each group at 
bDuemOr i ereny serade levels. 

Pane Ge) unelLcaves that the larsest calm form toe 
combined groups occurred at the Grade 3 level (1.4), and the 
second largest gain occurred at the Grade 2 level (1.3). The 
PeaSueaAnoOunbMot Satin wtere cue combined Sroups Occurred auscne 
Grade 4 level. 

Part (bh) shows the mean gain made by eachegroup in each 


year since they were last tested. This was calculated by 
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Garine Chie last available score of each eroup and the results 
of the post-test and dividing the difference by the number 
of years which have elapsed since the last test. 

The scores indicate that Groups B and D made the most 
gain per year since the last time they were tested (.8). 
Groupe Ah. made they Least cain buee this perhanss 1s) due to the 
fact that there is not a full year between the last time they 
HevewLescvedeanid Cie spOsu-cesStein May. Excepg fortis 
Siteht disadvantage for Group A, the gain per year for each 
SeOupe i ssvery Similar. “Nay group made al full ‘cain of one 
year during each school year since the last time they were 
tested but there is a range of .4 between the group 
Wich Made= The. preavest. calm per year and the <roup which 
Made Cie mLeASL lamouny vol <a in. 7 

Part (c) shows the total mean gain made by each group 
Got ep ioe LuyeryeCareperLod., Lrom ther tins . tamesuney were 
tested in 1977 to the post-test in 1982. Only Group B 
Paimeduiive grade levels in five years. he mean cain for 
all five groups over the five year period is 4.2. There are 
several factors which may .be contributing to the results of 
LNesewiandings, Firstmor all, Group 2 1s somewhat unique an 
That eoueir scores bhiroughouy this study were higher than the 
Other groups. soScontly, as tbo the lack of Zive year gain 
over five years for the other groups, it may be due to the 
Evoewou cpevians vrograniss currently in usewilne the schools or 
the limitation of the Morrison-McCall Spelling Scale in 
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Soules wou iucmathecul nye asce Lilie Int iemtradescores i 
Ghenupoer sredes. 

Table Vi vshows the mean amounts above grade ati which 
eschueo Une £roupss  unctaoned ab seach particular. grade level. 
Licwoueii i CancesGlatiicm nr Ormay lone 1s. thabesuudenrs are 
erouped in the school system according to erades, which in 
WeStmcases,. COrrespOnagwicne the chronolocical are of. the 
SuUUCCHCS Palmer tidhe MeLruabrli Gy tO Cope: Wabh athe 
DacU relate procranswhi chaise. Cl thereduin tiatmclass.. opel ne 
Dee grams susedsin Sscnools are desiened for the “averace” 
student in that particular grade level. A student whose 
Spelling abl li pye tse muche tower than the program With woe We 
MisumcOPCw i Seal, ae oreOabe di sadvanvarce. Gi crouUpsOn sLudenss 
Whe Lee MatiVveWiG leis POuUDmare: Weak = Lites Dell iia om iia mOl? 
HUneD LONI ne smuehieoelowesrade: level. are oLbensdeLeaved. by 
Tic wolt i 1 culLoyeOt Dies DrOscram. and Unless thneyeacc endowed 
WieCcMwaneoworeeceacher wok iind sb odi Pile li svOnmake ihe 
ewvecucdwprocress:. 

Part (a) shows the amount above grade level for each 
oe. Wales Seleopaercs ayntelbbvorhoc: umlatelinn velo qeaigey “Exakeielsys\ 25 Cu Ute eVaiel 
Level, whe sroups in toval Tuncvionéd almost one year above 
Peacdom ec Voi ie iwehies eas cCOre OCCUurreda dtu sDnemsGrade ste ved 
Wherespone mean lors the scombined sroups is 1.0)o0r an entire 
School year. 

Part (b) shows the amount above grade level for each of 
tTieweroups Oascd) On Une resulvs of (Uhe post— Lest. ine scores 


Inodicave that the amount above grade level diminishes as The: 
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Srademleve lL Increaseswamine exceprwon Ls =Group sb. who remain 

thes niehest. group abaveseradeslevel, whereas Group D, 

accordsne tOsvhe sresulvss irom the post—vest, are 

huneviloning six months below grade level. Groups C and D 

end up being below grade level, even though they started 

out in the elementary grades as being above grade level. 

Titomcouldeic ate riDibed. Lon lie spellings programs lsed 

Lim voe es ChOOts Which mtumulle sprocressa0n the sroomalrudents 

Since they are designed for the "average" student and 

dow not adequately accommodate the low students. Also, 

hile veo mONeC COL Me NICOMDressed NOrmns, due to scaling 

Chee icmuOrr SOn-NcGa rt spelrhino eS Cave. which occurs more 

Sei he. wis Wlelelsie Pacelols Alesse} qwialehel lets) Mew (ope seugeisle Ione tigst: 
Part (c) shows the means of the amount above grade 

Jeveisior cach Ofethesrcroups.-—Group=Eb=funcidlonedsat 

vmOre Oem Ca reaDOVe eg radewlevVed Whereas GloupDiawas 

diaee  OreOne month above, grade levyed This is fa rance 

of .9 or a nine months difference between these two 


groups. 


in comparing Part (by “ands Party (ec), the scores indicate 


COosbeute mean OleLnesamounts an0ve erade level ein we lower 
grades is .8 whereas in the upper grades it is .1 which is 
Cie LerecimG Como. ssevelielouulc. 

This concludes the section on comparing the grade 
Scones, amounulOb salieanideone amount above (srade eve Petor 
SaciwoOL tmeetive erolpsmay che ditterent, grade | levels over 


the five year period. 
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Comparison of Boys Wecpel ling 
Siete) ssaaek (abiedle Siete) alone 
pocores 

ines followingssection will deal with ther comparison of 
CHhemlOy Sms Deine COmocminlecach Croup eaiGdtlemeir is! 
spelling scores in each sroup abv the different grade levels 
Cverer new misvemVeareoercrOod wee Tea COMDarTSOnss Wie eee smadcman 
Weve Cay Nels Blileihelc @it jaetiial Ci leveyyis, telekel Guralinlkc,.. Guigic: Telilal Wenseiciere 
Tic dems COLe SO ee lemUOVCmanCee LiL Sm and Unemanounvewh ici eacn 
SUCGUDy oma UOMeE Srades Level ini en nOuVarlouSs scrades: 

Table VII (a) shows the mean grade level scores for the 
COV Se oeoac ec rOUpmay CoC Oar NCU Lar erades Level a lab ie 
VIII (a) shows these scores for the girls in each group at 
each particular grade level. The mean grade scores are 
SL uIneey, “SkCgiu ner Lik Seere qelaler Wilke, Jomatesbyerel 

Table VII (b) shows the mean grade level scores for the 
DGySs, Desed on the results of the post-test.) Mabie VII (b) 
SHG) IMSS: Gle@iges| stew qwialS (ealiels; abel Gevelay veneelbie) leveierexel jong) stellS 
Lesicomon UnCmOOSU- VCC UREE Ne SCOPES SLUG Teaten Nau mu ne 
diiverence, in thes meaneecrade scores becween the boys and the 
ee eet shee Nigel Syke al, anigh wilaley ao Weielovonmehieny Jerm@eleletsl Shaye ale @imlevensiers 
Consideral jm im Gredesm.. omands Olin favor ohitmeseciria 

Table Ik Cae showssone amount of dilterence petween) tine 
Meaneeraue Scores. Ol evno DoOysmcana. ole meal gcradesscores of 
theweveis,. (ne scores indacere Thal from Grades eavo.5> 
there 1S5)4 .c G1therence at) most in favour of tne voiris aL 


the Grade 5 level. There is no difference at the Grade 4 
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reve meattdnOnly 2s lea erence my Grades 72 2andes .) with 
regards cO Che diiterences trom one: group to another, the 
Cienerencesl sia lmosumoonswsuently in tavour otter elris 
except, [Or Group BE wheresit is in favoursoat the boys. 

Table IX (b) shows the difference in the mean grade 
scores based on the post-test. The difference increases 
Cipecculyews ti Cine teradesin favour Of «the Cire. excepttoc 
Group B where the boys again have a higher mean grade score. 
There ts no difference in the mean grade scores of the boys 
andeciricpar the Grade 5utevel.. In Grades 7, 6, andy9, the 
dpiirerence= ine themmoan, trade scores Ls increastnclyeiicnerror 
Witte (era kegtatcl 

Table X (a) shows the gain made by the boys at each 
grade level. Table XI (a) shows the gain made by the girls 
Cum ochecrade sleovclt pel llems COLES ind Cayce ulaue mere sts cone 
NGHCNedtErerence ain Calum DetwWween Une boys and iri sma. che 
Grade 2 and Grade 4 level. The gain is the same for both at 
Boe wGreader > fevel. Bouh boys, and eirls made. larger caimns: av 
the Grade 2 and 3 level than at the Grade 4 level. The 
SCOrecorO MP UleMUOVS sano cits sare almosee ldentical, 

Table X (b) and XI (b) show the gain made each year from 
the Uactetestmto the post-test -ineMay of 1982.) in eachicroup 
PicLemiceOnlysa diliwierehce: Ole One NONCReat. Che particular 
Ceademie vets. 

Tables X (c) and XI (c) show the gain made by each group 
Semvoys onde Cirls Lnawhe sitive year period) from ane ag irs. suime 


they were tested, to the post-test in May, 1902) \The scores” 
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vary from group to group with Groups A and B boys making the 
Sreaver @ainguhan the girls in these groups and iniGroups C, 
D and E the girls making the greater gain. Over all, 
however, the girls made a greater gain of nine months than 
VHeBDOYS. There; is no consistent trend in thepditrerences:. 

Table XII shows the difference in the amount of gain 
made by the boys and the amount of gain made by the girls. 

Part (a) indicates that the difference in the amount of 
Partie beuween the) boys and geirls in each group 2s veryresmal 
at the Grade 2 and 4 levels. There is no difference in the 
amount of gain at the Grade 3 level. 

Pant (byiwom thei table indicates that based on) the vost— 
HesuUECle samoUntUOL Calnemade per yeareDys DOYS ts malmes,v 
identical to the amount of gain made per year by the girls. 

Pare (c) indicacves that in Groups A and Bi the) boys made 
Qala reomer atte Cham Chea rils ain the DLiverycarsr Leom tnemigrs. 
Leste vOmulie POSt—vTest.. Mor Groups ©, D and, Ey) ther eiris nad 
PHoewerecarer amounl Of Calm inevhneebive mieans Gromevnew tics. 
Teste tCOMLne post-test. 

TamLle skit §shows Umer amount. above: crade Veveltac waics 
View OOveL inci oned wu wach grade level. Table “iV shows The 
amount above grade level at which the girls functioned at 
eachmerade level. 

Mie scores mielabdes: XEIL (a) and XIV Cay) indicate thar 
in Grades 2 and 3, the girls functioned one month higher than 
the boys. At the Grade 4 level, boys and girls were the same, 


whereas in Grade 5 the girls were two months higher than the’ 
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boys. 

The scores in part (b) indicate that Group A boys were 
the same amount above grade level. In Group B, the boys were 
POULEMONUASsNieiePeGhatieche rei ims... oli Groups sce Dearnd ain. 
the girls functioned higher above grade level than the boys. 

Overall, however, there are no consistent differences in 
‘the amount above grade level at which the boys scored in 
COmMpablson vo the siris ss Any varlation whichis) i1nducealediny 
Diewocores may be due*®tbor the ditrerences Unethe eroupe. 
Comparison of Spellers inwthe 
Hirst oguartiale to spellers in 
Chee roumr as Quartile 

tase secclon wilt dealwwith, the comparison con spellers 

iimec Came oSumiUaria Le GO, sOeiLLers 1 poe OUurtimouarciuie. 
Thew ors bparcwy siows cGhe number of students in each quaerui le 
whose scores are used to make the comparisons and the number 
GiwDOVsemeonasclris, Whose scores placed tChemines thew tirs and 
LOUrlancUanrt... less 

Table XV indicates the number of students whose Scores 
were used to compare the spelling achievement scores of 
students in the first quartile to the spelling achievement 
Scores oO. Students in Ghesrourth quartile in each@eroup. and 
aumcactimoarolcilarecrademicyel.s, In ali the scores ole, 
Scudenus 1 the firs>, quartlie were compared Co the Scores 
Ones = Uudentsein the Vast quarciie. gAltogethergune ecores 
of 70 students were used in the comparison of the two groups 


at the different grade levels over the five year period. 
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with each grade. 

Table XIX shows the amount of difference between the 
scores of spellers in the first quartile and in the scores of 
spellers: in thee fourthequartite. 

Part (a) scores indicate that the difference increases 
Om becomes sreater; with cach grade. In Grade 2,) the 
difference between, spellers in the top quartile and spellers 
in) the [ow quartile was one year, one month, and by Grade 5 
the difference increased to three years. 

The scores in part (b) also indicate an increase in the 
difference between the spellers in the top quartile and 
Spellersein the low quarcile. Groups B and C are the 
GXGeprl Onc Omi Su Vcumas eCrOuUDS Tne ye LO LOW meomcaime et Cella. 
Piereesecmseeo Dewar tackeol ssrowilh for Spe blokS eh giey high wie ae slegeyy, 
quared teras indicated) by the mean grade scores@of The post— 
test. This may be due to the lack of more challenging 
SoeLling@mprorcrams Om one GOD SCUGENGS in whessichnools as 
well as -the depressed ceiling effect of the Morrison—McCall 
NOrMs. “oOMeLIMes LOO, une students in tne fourth quartile 
receive remedial help. 

Thesieamor thesdiiirerence at. the Grades = 2—5 level is 
CWOsvears, OCNermonun, swheress Che meany ol the din terence 2n 
the Grades 5 to 9 is three years, five months. 

Table XX shows the gains made by spellers in the top 
GUacuLlesatweachparv. cudarmeerade Level. 

Table XXI shows the. gains made by spellers in the low 


quarvile abeach particular grade level. 


on _ 
7 


Vis . La. . 7 : _— 


» iy Sel wuws Pa Aet a _ Saal > TS 
y @ 
fi ko vor, St a - Pay SA? Te “ae a) 


p @aeoce snes <2 re chit 


lame - sz 


yee ‘Ams > 
a Aang veep 


hain) ST bets doue ith =egR 
a a 
(0, ocenyad G2 


‘ % _ oe 


- 3 oa : a ts eel 
| @f "L47 ey i} opt » ; > ae Sy = fe @ ae p eo. 30 
7 


eisiiece Sim elt teats qos. on. 


» 
& 
% 


 - Sry + a a J 
ay al Seen tIA2. fi ; 7 : a? a = Ti Seeoor 


Be Cit Mellel Jane feos * sy ~@te? 
‘" . i guraipye 16 Wars 2s Zone ad og 
Pais JGarcete gc Feaateal 


te init shy.. son th agat or -o ree ea Gea 

se , 6! aa snt af *3nshg ie yor. ay: 3¢7? ames 
1F—2) oe ae: Pate jan 26.” 2a % li Le) fen Sean sqe0k wit \e 
= 


6 -_ 
af Pree r cog. aie ni SE ce at 4.927 seaniae 9 
J 


4024 Ye Scign ta ms ts oe whe 1“ an 


BO iis 2 anh Pees haley = 
eae os eee 


[> 
7 wz 


85 


Gre 


Sud 


Se1009 spedy 4894-4190g 


(q) 


emis 


O° 


Gee ates a ees 
cl 
dnowy 
oe d 
dnoay 

Oat tee ae O 

dnoaiy 
Disc Cael Cm a 

dnody 

iG ceaae Se ak = V 


Sar100C Sspein pepszodey 


(®) 


oTTIAeNH YAINoT ayy UT squepn4ys pue 
STEFTeNG ISdTq 9yuy UF SqUepNyAS UsEeM{4eg SeT0DS apedH UeeW UT sdUedeTITG 


XIX eT9Ieih 


86 


6° 


ees 


SICOR 
elaeil ee: Wagers 


(2) 


1Sof 488 S0uTS Wee, ISsq uprey TeAeT aperdy yoeg ae utey 


(4) (®) 


STFITENGH YSAdTq 9uq UT saeTtTeds Aq apeWm urtey go JunoUy 


XX STIeL 


alter 


ee eee eee 


Le 
~ fae deal wert] a8 wet wie 


——-—— 
oy ~T 
- a 


| 
: 
| 
| 


Ss 


¢ 
* 


ala > _— 


Ieveal @ 


= = 
nent 

ee | ry 

® 


at _ 


SA! 4 y 
dh ee) 7 
— = 

=m ~ - 


_ 
; = 
_ : 
7 
— 


el ® 


87 


SIVOZ 
SAT UF UTeyH 


(2) 


Gs 1% ileal 8° 
= a 
dno.dwy 
= ie” d 
dnoiy 
fz G° GAL O 
dnody 
= 9° 8° Oma d 
dnody 
- Ta Lae 9° os Vv 


pe yse, 38eT 
SOULS eo Mdsd UTC EoNsd Speia, uoeq 4c trey 


(a) (2) 


STT4zens yganog euy UT saaeTteds Aq. aepew urey jo yunowy 


IXX 9TQeh 


88 


Merscores tingnpart. (a) indicate thatespellers: int potn 
the top quartile and low quartile made gains as they 
progressed from one grade to another. Both groups made the 
largest gain at the Grade 3 level. In Grade 2, the spellers 
in the top quartile made twice the gain as the studénts in 
Unies Toweacuarel le. P'This indi caves ja rapid cain form studeniea 
Loechie Te rsSuequarta le. 

PAcescOres siny part. (bymot elab Less XG and) andieane 
that spellers in the top quartile made almost the same gain 
Dera veat sass Ue asueimlerS tain ne ows duarti lesion eon. yas 
CriLercice Ol One; month we ine: gain Shows, down wo0r= stucentse 1m 
Chemcopecquarti le until it as about equal for both eroups. 

Themscores in part (cc) ot Taples XIX and POC indicate 
Licomenomspe) lors ane Che. Gop queria made 6. cain, oie tour 
Veo. Gee mOnGoiswe Whereas Gie Spellers inv thie lowe audit he 
Madicmoae Gat iOne uiveemy Cars...) MOMS OUT Er eG ie emma ie 
period. Since this is only a difference of 1.4 over the 
Bievecwycaueperlvod, toms surprising that theres se iota 
epreater difference in gain for thesstudents in the first 
Clanta Ley, 

Mangest xXLL and XXII show the amount. that spellers in the 
top quartile and spellers in the low quartile are above (or 
below) grade level at various grade levels. 

The scores in part (a) indicate that the amount above 
grade level increases with each grade level Lor Cherspellers 
in the top quartile in Grades 2-5. For the spellers in the 


low quartile, there is an increase in the amount of drop 
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bevowegradetleveliromeGradesso—5. tespellers ingthe nop 
quartile have a mean score of 1.9 above grade level in these 
grades, wieredastspellersminathevlowlquarclleshaverauscore of 
two months below grade level in these grades. 

Part (bp) Mofethe staple indieatés that espellenssinuathe vor 
quartile stay above grade level in Grades 5-9, whereas 
spellers in the low quartile drop even further below grade 
teveiein These orades. 

Table XXIV, part (a) indicates that the range of scores 
increases with each grade level in Grades 2-5. The narrowest 
range is indicated at the Grade 2 level (2.2) and the widest 
range occurred at the Grade 5 level (5.4). The mean range in 
the elementary grades 1823.5. 

Part (b) of Table XXIV indicates that based on the post 
LeSlLeresulpsysbie ranee in Gradesr5—9) varlesaitromeconeworoup 
to another. Group D had the widest range (8.0) and group B 
had the narrowest range (5.6). The mean of the ranges of the 
post-test results indicates a range of 6.4 for Grades 5-9. 
Titseas aimose, double ol what at was im the elementary erades, 
pummary. Of Findinges= or Numerical 
Data 

inveonsidering the numerical data ot (spelling achievements 
Scores Of Ghese groups of students atv various erade levels 
over the five year period, several observations can be made. 

Cl \Thewmean erademscores of ali groups increased from 

One year, tov another at each grade level although 


the amount of gain varied from one group to another 
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at the particular grade levels. The gain seems to 
increase up to Grade 4 and gradually decereasess 
Dart ieuleaniveacithe junior thighschool! erades: 

(2) The spelling achievement scores of boys is almost 
ndenticalgtenthetscores. of thé civisainrGradese:—6. 
Phe vers #aydmecercnce in -favournol tileseirisfatatae 
Grades 7-9 levels. 

(3) In comparing the spelling achievement scores of 
StudenGspaneticeiiarsttoavant hlestpoathegecoresior 
students inithe fourth quartile, thesdifiierence 
increases with each grade and is highest at the 
GCradeso tevel geltiere arctaimostpunersamemumber of 
beysSmaseeirisweinkehessirst quartile butttwice as 
Manyeeoys tChangcimric an the LAST ECUarG ieee aia aS 
would indicate that there are as many boys who are 
"sood" spellers as girls but that there are more 
Upoor espeliers Soe pe ES yoy 

UDESeeConcludes aypnenanaikwys -eseof sphernumerreat gdaratonerars 


study. 


Analysis of Interviews 

The od Lowi. ne eis amsummary of the responsese wich 
Spudenue made dUuriINGeulemsurucuured snberview. = (ieepulrpoSse ol 
the interview was to ascertain the students' perceptions of 
spelling programs and the instruction which they received over 
the corresponding five year period. 


The nine questions developed during the pilot study were 
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usead as a guideline for the interview schedule. A summary of 

Chee socudentsianrespONnsesmwohl bey ecivensTorsecachsaom the guestions:. 

Quest roma7l jeebo.younconsidersyourseliesa 'cood!tispellensor a 
"poor" speller? 

Most «of the students (14 out of 20) stated that they 
thought they were "average" or "in between". Three said that 
they were "good" and one described himself/herself as "above 
average". The four students who described themselves as good 
and above average were indeed students whose scores fall in 
tHesLOpequarlLilewofetheir group. "© Nonegdescribed themselves 
as "poor" and even those whose scores placed them in the low 
Guar lL ttegoR cme rarrouperep lied thas they thcoushna. of 
themselves as being "average" or "in between" or "okay". 

When questions as to what they based Egiswige® TeiOphigakee, ttelebhe 
themselves in spelling, most answered, "I do pretty good on 
Sspeliine ™testslnor Vledents have, many spelbbinesmistakesswhen 1 
Handset merevortseorressays. " 

Question #2: What do you remember about how you were taught 
spelling? 

Most of the students responded with "by sounding them 
outinwotherstadded {breaking théemvintonsyliables sor, "{usi 
memorizing them." A few students immediately recited a 
Spccimecerilepeuctees “iebetore 6! ele” Uhrecssvudentsssaid 
they learned tio) spell because of the many tests they had and 
Giewsoid, 4 spelsinge ticks Nteuchtehimptoe spelt. s Severat 
repliedethat. they couldsnot really remember any ways but thay 


they had their own ways of remembering such as "secretary" 
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SLaresewilthethe. wordeiisecret! “or "it there's a siztent 
VOWele yOUSSOUNd 16 COR yourse!] fbut Not outeloud) tee Others 
Meneloneds just WY iearnine lists of words or “writing the 
words over and over." 
Question #3: How do you go about learning to spell a new 
word? 
Tne Most COMmmMoterepiy to this questiom was, "i Wusteiook 
Sle Len ande try -R@nmeomGimi7 cman. ee Somer oddeds | lasolunderurouL. 
OL) OO Lor part Sworecatverns that are srnemcane! Cove ehinikc 
of others that are the same" or "try to remember the 
eee Bee several replicd they “think of the meaning” and 
some sadid; iaiwreide i toour. | 
Question #4: Do you remember how you first started to learn 
Scr eerie? ae Celene Seep tee 
i eece tp sniaty Olaghem students repitecdawitnw | can't 
remember" but when given some time to think, they were able 
to reflect on several ways they had of learning to spell. 
Meoaimeseveral menvioned | rules. e'sounding 2h) oun” "blending 
letters together" or "we started with easy words like 'cat' 
and dog!) Vimacie, sald wie wusede tor read a otrsorl knew fomenou 
Ofewords' wand arothersreplied, "my sister three years older 
taught me to spell." Several added, "by writing them out" 
and "memorizing them." 
Question #5: What do you do when you are writing and you 
don't know how to spell a word? 
The answer most commonly given was "look it up in the 


dietionary'" and secondly, Yask the: teacher” or ask my 
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Dberents.  “ Many, however, veplicd withe a try it ttires or 
Poor SOUndINe Tt Out rst ald vf it doesn telook rieht) . 
TOO} GLC 6UD 0) SsOneescUudentmealie i ieyrite treo nil lanvemr. 
syllable" and another repiied, "I-write it in different ways 
Giawe le boink Atemigio be 
Question #6: What do “you think about spelling? “Is it 
important or not?” Haye" youvalways tele chat 
way or has your opinion changed over the years? 
NOsSGe Ole Ghe=scudenUss elt thats spel linc tse mporiants 
Sspeciatly tor "yourscducat.onw A fewstnouehia 1 tone «eso 
amportcana because “in” Some yobs you"don't need* ite "=* some 
Pelt they had always thought about spelling” as they do: now 
Due moreso. the repites, indicated that their opinion had 
Ghaneed@as they cor older.” “1 wigeel <a think 'what do we have 
GOmAUOW AC Muce Ore, DUG WOW. KiOW! 1t. Sse 1mpOrietion sm Onle 
student indicated that "you can be smart and not know how to 
spell - like Galileo." 
Question #7: Do you have spelling as a subject now? How 
Oltbens —Wieavwoo you do ii chat oLmer 
The answers to this question varied with the different 
prade evyels. “The Grades > eroup indicated vaat they nave 
Speliine a5). sub ects almost every dayear™ Bin verademG= 11 was 
"three times a week" as part of the language period. In 
Grade 7 it was "about once a week in a language period" and 
Dyeuvades ceandeS Thess vudents rep] ledi'no ewemonly sheave 
testo once in 2 wile in spelling but no Lessons “or vex 
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As to what is done ime Lnepsoelling i perl odeLorcntnocge 
students who have it as a subject, the Grades 5 and 6 
usually have asestandard type of textbook which=contains, 4 
weekly word list, questions pertaining to word study skills 
and a test at the end of the week of the words on the list. 
Bhosewinat haves svel ling asupartact Languagte three times 4 
Weckwucital Wi navewa DrerestaOh thew licteverds, thenmaa 
GUCSE Ons Orvexcressesapertainineg to tha lesson sandeare 
finally tested again at the end of the week. 

The students, in Grades 8 and 9 usually get word lists 
Peroni tewarncn DUu ene menDias sas pone VOCanu la ny sor 
mcaninie elavnien than ecOrrect spelling, buvaseveral Opat ae 
Spucciecn oulLledsculFeadcetinively. = we soil nave. to spell 
them right too." Aside from these vocabulary lists, they are 
Piven Laccerespellinge tests Glup to-l00lwordswor sol) abous 
three times a year. 

Question #8: Has teaching helped or made a difference.? How? 

Of the 20 students interviewed, 18 indicated a firm 
"ves ’ Ghat teaching hasmhelped or made a difference. + They 
added that "it helped me figure out new words", teachers told 
Memo nes Ger Locmor spel ling | U1t itts Onevne boards you 
remembered it better", "the teacher helped us with the 
meanings. or. she id make sus look. wp the swords a” s Mosisor 
Pieces cucenpe Indioaveduohatewhey. /cowld snotshayesd one iOn 
my own." 

we, sbiudents staled .nat.they learned to  spellsonayhneir 
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Question #9: What would you change about the teaching of 
spellingwOreapoum spelling prograns? 

About half of the students felt they would not change 
Syberia helt Sola VEE neeway, (tela ore U ie dorucennow 
what I would like to see changed." These were students who 
were "average" to "poor" spellers. 

The other halt had numerous suggestions. Several made 
the comment that the texts, or lists were too easy, "they 
SsHOuULdwbe mores challenring" = we had those words already in 
Grade 3", "it's really boring to write words over and over 
that yousadready know!) “the exercises in the Jessons. are 
useless." Most of these comments were made by the "good" 
spellers. 

SOMewr clin wauetrem should spe more teaching, eral lees Wel ibilaie aly 
Chic suc vor Srades ar le don tahaver troupbe pute dor ots off kids 
iis Ovum cnOUCh ws Inerekcou tds be moremiunwthings slike 
contests or bees", "there should be more time to learn the 
wordsa= nol just look atethem and here's the test." 
hoped ines) boring wbecatse Lhey give wus words: likes'cat and 
Rio ove  VMiey, should wivindsout.slinst: wiavawe Know, and = Teaca us 
what we don't know." 

inmeconclusiloneetoewasstound™ Dy anterviewine Cats croup 
Giestudents that their perceptions about spelling programs 
Ande nstrietion vary arom erade to @rade as well as according 
to the students' achievement level in spelling. The "good" 
spellers had stronger feelings that the spelling programs 


were too repetitive and unchallenging. It was also evident 
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that the emphasis for spelling as a subject, diminished at 
the upper grades. In viewing themselves as spellers, almost 
all of the students placed themselves in the "average" range. 
Most agreed that instruction had helped but many admitted that 
they had their own strategies for learning words. Often the 
"poor" spellers cited more rote-type strategies such as 
nepeaved: Writing of words. “Early ‘recoltections of now 
spelling was taught usually recalled "rules" about sounding 
or syllabication. Almost everyone felt that spelling is 
tatoo eG art. 

Ae mores speciiice atemizeq list: or thes responses trom the 
Ur hencnivastudent sium cack e@roup is tound wr Appendix C- 

thise conciwudess the tumdinesr of this cstudys = in. summary, 
Eheyaundaearey piave spellings aerneiement scores increase for 
TawiecOups ArOMmones sraden Os anolvmer.= — seCeCOndd yg neirems 
very little difference in the achievement scores of boys and 
cimiseay tiewelemenvary level out. that thi sed tierence 
Mwereaces Gn tone ultor niechschool prades in favor or une 
girise. Vlhere are’ aimost thet same number of boys and giris 
who are "good" spellers but there are almost twice as many 
boveuwnouareolpocr!espellerss asethere arevecirisrwaoware 
THOUriasved ora. Thirdlyerthesdirrerencesbetweenethes 200d! 
Speiilers and) thes"poor'®spelilers) intreases withyeach =erade 
feveiwe lescly ,epheadmrormacion ¢leaned from thewstructured 
interviews gave an indication of the stuacgents'! *perceprion of 


spelling programs and instruction at the various prade™ levels. 
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Chapter V 
FINDINGS, CONCLUSIONS AND IMPLICATIONS 


This study examined the spelling achievement of students 
Over Raw vesvyear period. Milt Nas also recorded the reflections 
of students and their perceptions about spelling programs and 
instruction which they received during that five year period 
in the elementary and junior high school. Comparisons were made 
Deuween the spelling achievement scores of boys and cirlvs and 
Eoiecmachtevemenuescores OL 'eood" spellers and) “poor spellers. 
The conclusions are based on an analysis of the data which was 
Dresenved win Chapter LV. This chapter summarizes ther tindings. 
piewcOnuCtUusSiOns, based on, these findines, Cherlin Gacions sou sone 
Penidties  ands CieCiampeLCacaons orm the teaching of sperlingesand 


recommendations for further research. 
Leontine sean Conclusions 


Spelling Growin Over rive Years 
Question #1 
How do scores for the same students on the Morrison-McCall 
Spelling Scale vary over a period of five years which 
extends through the elementary grades and into the junior 
highschool setving? 
All groups made gains or improved from one school year to 
another in that each group achieved a higher grade score than 
LnewprevVLous year. 
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There was some variation in the mean grade score from one 
Sroupstoranother aty each’ particular’ grade Vevel. 

Question #2 

Are there discernible stages over the five year period at 

WhecChWevherelis more. coe wless j.crowlmrimespel ling 


achievement? 


Findings 

The largest gain for all groups occurred at’ the Grade 3 
toy SeeeoUuCeCOmLIe VarTaulom 11) phe makeup! or each group, tne 
amount of gain varied with each group at the various grade 
levels. Only one group gained five grade levels in the five 
year period. In the elementary grades the mean grade score was 
almost one year above grade level. This diminished considerably 
ic oe Minibor wnrehe school elevel . 

The greatest gain in one year (1.3 and 1.4) occurred at the 
Grades 2 and 3 levels which may be the point at which there is 
baer ereatestmenphasi sone spellingeeskibis2s At norovunenwerade 
level was there a gain of one year in Grades 4-9. In each of 
these grades the mean gain’is .7°or about half of what occurred 
iieeradesremand os. [iperoepossiblert hat sthissrsadia, toeine 
Gt anerenvmauypesOorespelling instruction whbchivakes placeeinsiirc 
upper grades. 

Themlacktot autivetyear cain iInethe tive years wouldtseemn 
to indicate that the Morrison-—McCall Spelling Scale may fail to 
vesmebhe etullberancerof ispelling potential) tespectatly ofyiic 
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may limit the acquisition of an extended spelling vocabulary. 
Students in the elementary grades have a mean grade score 
of almost one year above grade level, whereas in the junior 
high school grades this diminishes, in that the mean grade score 
is six months below grade level for the group in Grade 9. This 
could again be due in part to the scaling effect of the 
Morrison-McCall Spelling Scale or due to the nature of current 


Spebiinee procrams. 


Comparison. Of Boys and Girls 

Question #3 

Are there discernible differences in progress between male 

and female spellers over the five year period? 

There is almost no difference in the mean grade score of 
CHE DOVSsas compared co the giris' in the elementary grades. in 
tnes,unvor high school grades there is an increased, difierence 
Hyuiecmmean srade scores. of boys and g¢irls inviavorvot the ciris. 

Phewanount ob Caine or) boysmand giris=is aimost adentveal 
pAeOuUehoUL ole ~rades. WAltThourh the mean verade: Scores orepoys 
Boece ismare 2imost identical in ther elementary prades = there 
te van increased difference in favor of the girls in the junior 
Highschool erades.. "Since Doth 2roups are exposed vorthie same 
teaching methods and spelling programs, perhaps it is the more 
invensive stress on specific spelling skills in the elementary 
grades which keeps the achievement scores of boys and girls 
closer together. In the junior high school where the structured 


lessons 1m spelling diminish, there is a, divergence) of the 
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scores. One explanation might be that perhaps girls make 
Preaverm USC OL spellingestllisein' the Vaneuase arts: areas 
whereas boys tend to lean more towards mathematics and 
Science activities in the upper elementary and junior high 
School grades. There are more boys who are poor spellers 
than girls who are poor spellers. 
Comparison of "Good" Spellers 
andl" Poor spellers 

Question #4 

Are there discernible differences in progress between 

"good" and "poor" spellers over the five year period? 

Tiere are wa MOS teanwediia EenUmbecrmaOn Oy Suan oir isean 
Cheek iLrest quartile whereas there are twice as many boys in 
the Lasse quartile. 

fic houct = =spellers* in Chel firstwduartile= ang spellers, in 
the fourth quartile show a gain in the mean grade score at 
Gach part leular crade evel une ditierence in she mean 
prade score becomes greater with each grade. 

Phere is a decrease in gain Tor students in the firse 
QUertaie in the Juniormehicn school srades: 

BOvAreve Lema vip une ie st sOuart Levande OS heise an 
thescourtiedUart. Lewmademune Most elon a ual eG raders 
ASN ASI 

Spellerse (Me pnes VLopmduatu Le aremaboveeeradellevcss, 
evernuin the JUNLOre niche school pradesawhereassspellors 
in’ the fourth.quartite drop even further below-grade 


level. 


ite aaleat elite eqnrag sl 

-eru 2f°5 “sansa! 
rie 4) tiegedine hie? beens diet ay acer 

tA “ofre |. bik —iathnedeia Sea ots ot re 


ssaifsee wcoc «se hee ye@>orwr « mdset 


@ a 
£ " 
“ i uf -? eeci risst ¢' +t 
i 723 | Be “ey 
eg e eq 't suum taupe 2B 4e6RLe ta2 one 
on 
; in ». «nw 242 Seed? sestaete of29tewp reat? ‘ria 
14 


ea 


—- 


-eilvisep 32 


; a. teer S m~auD 22 a's 3° eaet lage tayvonsiA ar 


‘ 


’ ; _ 7 
ie os Ser > Whe aliiviase Gravel sis, 
a 


ness = > s2q2) F< 265 Gabi walanls oq Ane 
7 Fy 

ree 4 noiw “Spey. somngat stose eheTy 
i Sos id 

Asn s= TOS gigg xt Sees £ €2 o290s _ 

- g _ = _ 

eats Igddee Noid awh ong mt ’ permanp 

, - — ~~ S 7 


*: thecieds tue ef Seaapp Jerid ote of wandiegs tt 
_ =) _ 
= - 


ieee 
a apap 


ed 


104 


structured Interviews 

Question #5 

How do students perceive the spelling programs and 

instruction which they have received over the five 

year period? 

Most students considered themselves to be "average" 
Sve Verse slits, ScemederOuindicate 4 Kind#or modes ty 
in the top students and perhaps an unrealistic view of 
Chemselves Tor the poor spellers. 

Many could not remember how they first learned to 
Spell buy Often recited rules or Jjineles, which they 
Tremempered seine taughnz, 

AMG steal eouldenpomereal ized the Imponcranceroruspel lanes 
PieWweelcen work but -admitced that) iG was, ine che wasttew 
Vears thats they came, Fo this realization. 

PiemeanCOuni Ot listruGhd Ol ondeSLPUCu miedo cd asim, 
feSsousediminishedsdirectly with each erade Level. eye. 
aimestaa le slvudents telt strongly that weachine had madera 
difference in becoming better spellers. 

Many students commented on the tediousness of 
writing words "over and over" and several felt that 
Spelling was boring Decause the Same words occurred grade 
after grade. These are but a few of the highlights of 
the comments made by the students during the structured 
interviews. A more detailed account in found in 


Appendix C. 
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Deen ea tions. of thenocudy 


This study should be considered in view of the following 
Fimitacitons: 

1. The Morrison-McCall Spelling Scale was the sole 
instrument used to measure the spelling achievement 
OD PStUucCen bse imu llcwcLudy. — Tiishpropeabsy  dtdanor 
ilevenepbs wists Wibilik Teeuevaien teum: here Ik i tyeyes hehiuhe ye fone “eine 
SuUden US uesORmo nce Dis Si nSsctrumentewt smal roloer 
Test. some "Ol. thes words may be Utilized Less 
Prequentuy by todays students, acainm causima tre 
SCOres, LONDessOMewnak, depressed -sperticulariy sine che 
Upperecrades. 

e. the norms upon which the grade scores are based may 
be ‘outdated since they were established many years 
ago and there is no established evidence of their 
Presents day evalidity. 

3. ‘Ihe’ sample, for this study is the nmon—transient croup 
OF Students enroled=in one) parvicularseclementary 
SChOOI: 

i in comparing sthe boys’ and 2iris) achievement 
scores, no attempt was made to match the intelligence 
quotient of students within the groups. 

5. The size of the sample (20 students) upon which the 


interview data is based may be a limitation. 
iit oiiprcac. one 


In view of thespindings: of this study, the following 
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implications may be indicated: 

1. Provisions should be made within each classroom for 
difterentiaveceinstructioneandeprocramsmeto sroups 
within classrooms or grades who are "good" spellers, 
"average" spellers, and those who need special help. 

2. Provisions should be made for more challenging 
Spc e ep roe rams e On cool! spellers 7O Useaune rT 
skills rather than continually reviewing words which 
they sa lreadyeknow Now toyspel Ll: 

Beunleacherss should mecorenazetthe individualityeor each 
student's strengths and weaknesses and that 
consideration in planning lessons and remedial work 
is sivensrounelpreachtstudenteacnmevertonthe Level 
Ot Bniseabihiny | 

4, Up-to-date instruments for testing the spelling 
achtevemeneeoreysmudecnuUSsmatbe Vartoussecrades level samiechs 
be developed and more recent norms established 
focally 

5.) suruetured. andtpilanned instruction in spelling 
shoulld@continue inpocthe junlor aitehschool and 
ha Shs choo scrades. 

6. The range of scores at the different grade levels 
would seem @covindicatesdifierentiated spelling 
programs to accommodate the "top", “average” and 
Utow' M@sopellers, aveeachesradesilevedl: 

Many unanswered questions remain as to the most 


appropriate method for teaching spelling in order to 
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accommodate sdifrerencesmin teaching stylesson personalities 
Of eacherea, siudi Vidualeditrercnces sine students. asewell vac 
the varied needs of groups of students at different grade 
levels. When these three factors have been carefully 

COMsl dered sma selectlomeonroemetT hod most Ssudcable woelne 
particular situation will probably come closest to achieving 


the desired results. 
IV Recommendations for Further Research 


Uponstme completpionsot this study, tnheatollowinge 
recommendationsmehorsituneners=rescarchwin the field of spelling 
may be made: 

1. In view of the described methods of teaching spelling 
chorel wets Ayieneulehralelaus: “one ae whau, methods axe 
currently being used in the classroom? 

on  dshasparticularimetnodymore widely used) au certain 
SradewmlLev ols avlansOLner=methods ? 

3. Doesethe choice of method reflect the provincial 
PLO ines Moms GnemcuctriCulunmOne iS sity basedson 
recommendations based on the more local philosophies 
Of Lenetuasemartseconsultants, andeadministratvors 
foundewithin=school, systems orpdndiyidual eschooils? 

Ue waAreutieresscuools Or School sysvems swhere Ones or 
certain methods of teaching: spelling are practiced 
consistently? How does achievement in spelling 
compare with schools or systems which do not use 


these methods? 
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be IWhieat tare tne demining characternistlcs of the various 
methods and what philosophies about the teaching of 
spelling do these characteristics represent? 

6. What is the achievement level in spelling of students 
graduating from high school and what percentage of 
Sraduavesmecce iver dV Lomas, Vevr are. Ue Cliente lier ous 
So la 

7. What happens to the achievement levels in spelling as 
SoLUudenGuDroprecce savurourhy SCnood sil swhe; suudent 
ingsa 
(a) low in the primary grades, 

(b) average in the primary grades, 
(ec) superior in the primary grades. 
in other words, dogs instruction make a difference? 

8. Are the existing instruments used to assess spelling 
achievement outdated and should new techniques for 
measurement be developed? 

Oe oimce pherevare dint ferences, inv visualwand. audipory 
abilities among top spellers and poor spellers, can 
at, De Cebrerminedswhich kindseot methods willl do mere 
to foster improvement for the poor spellers? 

pince learning uselivis. a highly iIndividialistiac process, 

Pose Cit eC Te Cae eroOrm le CLASSroOon Geacner wilh 20eGo 730 
Students LO accommodatbesune individual needs and diftterences: of 
every student. Sometimes at best, various groupings of students 
with similar needs can achieve some good results. At times a 
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point to a plan for remediation. It seems evident however, that 
ineevery classroom Therenarenstudentsewhno Seem to be: able to 
Spel ercorrect ly Wi tiOlGeanvyecreac vel fort, Om thelr own or the 
teacher's part and those students who find spelling extremely 
GUS Ue Velialien” eles Seu avetewbilliy ~  jeletepolingts: Fey Beaglotcly, Velsietld (ent “shies saber ibe) ateidl 
ingenuityetrome the’ teachers.but albmuch sreater effort irom 


themselves. 


- : 
: ,eyawh* tapvivre <pese, 2 
i a, oe tae’ is 
= 
10] {ate — 


2 Oh re 4 ® = 1 ae rt 


oT sTustytsh 
a 


ysnf. 
> 2 


yene Sal G50 


REFERENCES 


ATiredeehain. Spelling: The Application of Research 
Findings, National Education Association, Washington, 
Deere LOLs 


Anderson, T. "Comparisons of the Reading and Spelling 
Achievement and Quality of Handwriting of Groups of 
Bredsich ,WocOLEtSheandalmertcan Children. SauUcaceese . 
CO=operatiave ResearcehPero,ectaNowe loan University ot 
Michican; 1902. 


AYeeCSeieirt oe Aa Measiraineeocale, Tor Ability eimispe ll ing. eel ae 
husseld SageyroundabionteNew Yorks )1915. 


Bishop, T. Comparing Conventional Method and Proofreading 
MeCaoOd sere ness, Umeversi ty ol It iinoise, Ann Arbor: 
Michigan, University Microfilms, 1965. 


Blair, G.M. Diagnostic and Remedial Teaching. The 
Macmillan Company, New York: 1956. 


Bradford, H. Oral-Aural Differentiation Among Basic Speech 
Poundstaspa ractoraingspelling Readiness  Ebementary 
SchooleJeurnal, v. 54, pp. 354-358. 


Brucebner.. iy. deeandyBondtsGsloas The Disasnosisrandsa Treatment: 
GCieheaernspcepuiti culties: SAppleton-—Century—Croits Ine, 
New York: 1955. 


- Buckingham, B.R. Buckingham Extension of the Ayres Scale. 
Publ wee ochooMerubmUshingeCo. .. Bloomineron. elie Once 


DUG Bornes. BVicniaimand SeboOlastice ests. SoraplesePress. 
monden, wens and a Joe. 


Byershe ue elhe, Redationship) of, Manuscripi and Cursive 
Handwriting Go Accuracy ina Spelling: Journal or 
Educational Research, v. 57, 1963, pp. 87-89. 


Clantiteddgy@ sandetaniorm t. Bilcach SpeiilgncebyeAlieieans. 
Fearon Publishers, Belmont, California: 1961. 


Clear kerio. Obs  NVDSrO Vaan) WOrh hy We tl Secon. On Grade 
Three Achievement 1956-1977 Comparisons, Edmonton, 
fabercace 19676 


Gormman.sO.r.| Speldinesin theekilementarygochood :e an 
Experimental and Statistical Investigation, Ginn and 
Company. 09025 


0 


a) 


2 .palisegh ph tt fia aiese-wilce 
sai -ae1 Lent wbgrt pert te 


oj SOs) 49%... See Louse Loo al a: 
P -~ *?) 2? oa -< ae hae #\ hah, 
sTiser t= 


saa acLeoet. €s3) ipod Ena oo 
aor an _y 2m 7 


(seem! =5466 qacam 73 meio si 
A iqene(yZ 3423! Sak oat! 4 oes Gs 
vir pect y a 
reese Oe, 222ecr—aeh” ayy “ 
‘ ied = : ce a he ae. -_ . 9 owe 95 _—< 


a 
_ Tt y= 9- =? » ara — - & rs ye! 
Re! Come gui ts mien veseiaers 8-5) ene 
Sip) ‘7 0 Siren 2 pe @nivecicl* lesded alidii eos 
, : _ 


a 
-Goew! sebgets . atta siteesaist ole tetas 45.B re «ra, 
, Pubrg 


tee. teu 
ontiauc, Dts a oe ere “con ot. e79gG) 


ie (eye Br al Sf [2 erss ee - 
Te A - °8 ae. 1 : ae 


aaron, 


zag hgh 


Dolch haw) Bettersope ling. ¥olhe “Garrard eress; iCGhampaten., 
Pitineks -cn9i2e 


Ebel, R.W. (ed.). Encyclopedia of Educational Research, The 
Macmiltan vCompany) Collier Macmillan Ltda; iondon, 
Onibariol 71969: 


Pitzgerald, J.A. "The Vocabulary of Children's Letters 
Weitten sin. Hite tutside the School. ."*klementary School 
journals) Vole tees sop. 350—/ 0 


Pitzsimmons Alhitd.., andeioomer, B.M. | Excerpts from: Spelling: 
Learning and Instruction - Research and Practice. Iowa 
Seave WepaTLmen tanO mar Wil ClaLiisuacie GRO wands alice mUb ones 
Dniiversitgmot Bower slows its Lowa a9 7S. 


Gates. 4. 4 study ch the Role of Visual Perception, 
Intelligence and Certain Associative Processes in 
Beads egand tape Ae ournia) oft houca tL onaliePrs yienelary . 
Wepmue sO Gawd. hose 


Ganes , FA. TT Meiers tote Spel Rhine pir icult tesitimi 3 O76. Words. 
Bureau aiebublications, Teachers’, Coltere.. Columbia 
Un2versitvy.. New fork a lo3i/.. 


GuilerwiwWosin” Anskxperimentals Study of Methods, of tinstruction 
in Spelling, Elementary School Journal, v. 43, 1942, 
pp. 234-238. 


Hanna .e). hee Spellings irom SpokeniWord sto Written ss ymbows. 
HiencnbaAryerocnOol sournal, 53, 01955 poe seo—3 4. 


Hoanlianeek. .. nodees. tofthanna, 2. & speliline ssc ruciuureizand 
JURevecies weaiouchibon Mint tin IComs New svork eo er, 


Harras yen duCaud Oneal Admini sStreartonvandesuperys som, 
Buchholz pH. Haeled..)%. Warwick tand York lg 43). 


Hartmentea.e Pihetike labaivewlrnitinierice, olevisual vandeauds vomy, 
Pactors: im Spelling Abivtity. -—dournal of Bducavionad 
Psy chology eve i2a2), 9S) pp ro 91-699: 


Henderson, E.H., Beers, J.W. Developmental and Cognitive 
Nepects) of Learning to Spell -.A Reflection of Word 
Knowledge, International Reading Association Inc., 
Newark Delaware, U.S.A.: 1980. 


Hildreth, G. Teaching spelling. Nenry Holt sand ‘Company, 
New, Viorlk fai 557 


Hillerich, R.L. Spelling: An Element in Written Expression. 
Charles E. Merrill Publishing Co., Columbus, Ohio, 19764. 


ae 


si 


=Jwek..! ® by te nage & 
eS 


] oat Ye ne bd oe 9 3 Sui 
« Gi 1. SP os? a : 
34 4 coeet may ¢ 


awe 


> 


-ebeol) 4VA.e se estdiroe ee cs. te MAG A PsA Ge ay 5 67) 
cial opni tc: feist * eal Cir os ‘Ss poem. ee 
sd 


TRE i peg terav int _ 
selseinatrn? © abccize® Ty eiwe® LeagnsalAss- @ 2 Pee : 
3002 ,€°% o- (darnteot Ineeh Pipes , y aes 
i ag ~ - 


fodiy= (A573 92<0 => tfigt nweasyt mont 2 gelilege #9 ernst: 7 
est .9q .¢Stt , FF Catal ictyst tetpeneta we 


bay s8G7si rite Cee ect emer . 7 , wee hall J - 
ial -aiea! GF .."= ube “ted @e Rae edie cated 


(Rat cfetages Doe nal sssp Hor Peter! fiivse ar 0 abiaase 
S60) Sdy fens. Se! 0-900) 3.28 Slee 


“os 


he Bad - gare 
team Sa 


rele Fm iouee s,s er wie pe StS an sanvipt 
Tecnu) pepe’, Se lLseigcl saga ani tceyt ne edesh 


=o 


2 


Hodges, R.E.. Research Update on the Development of Spelling 
Ability, Languacescrus,evol. S99RNomes. oMarcne e1082. 
Neei_onal CoumcitmoteTeachersVotltEnriish, wUniversitysor 
texas, AUStin-atexvas.e0. oA: A002) 


HOLE Ew» The BasteeWracinge Vocabulary. s Universit yaot lowa, 
TOWa® CLE ye LOWaamulws Hate LOOT 


Horny phn Spelling eeerncyclopediaxuofoRducavional: hesearch. 
Macmillan Cots sNewevork: 1950 app. 247-64. 


Horn, E. Teaching Spelling. American Educational Research 
ASSOCIAUL ON em Wasa melon DanC... LOoue 


Horn, @in spel ine ee nr Encyclopedilamoty Educational Research, 
pied? catueon. harimise  CAW = (ed. =" Machissl amtanda coz.  h9OU. 
pp. 1337-54. 


Horn, E.\ What Research Says to the’ Teacher: Teaching 
Dpewiingw es Navilonaimatducation Association, Washington, 
Uno. eee IOS. 


Horn, be -Handwritine@and spelling! s tins Bduecationalt@kesecarch, 


vee. Miceye 


HOrnseres -leachings opelding ine ’What Researchpoays to the 
Teacner’ {svat lonalseducation® Associationk Washington, 
DR CC RU Cee melo OT wD. 32. 


Loomer, B.M. The Most Commonly Asked Questions About Spelling 
and what» Research=pays.. Whe University. of owas lowa 
CH (Rae On hea Ou or 


OVheary.s Heit. CANE Experi mene, Ts a smalleGroup. rian itor 
Spelling AStruculony « HUNnDUbDIE shedeihesis.s URLVeErsiiyy ot 
Conneeeicut Urol 1960. 


rersonke,.€,. and Yee, Pal. = Comprenensives spelling wins vruct ton. 
Theory Research and Application, University of Wisconsin, 
iicex> houcaviona ls Publishers es Woront Or OMvat WO. ste owas. 


Pevrers.elaL..) “Purtheretnoucnts= on spedl imei aug. or 
Taucnte ine Readumerand= related skills 9 proceedings .of 
9th study conference of U.K. Reading Association, 1972, 
Ward Lock EduUGIs Re o7 3. 


Plenderleith, W.A.. An’ Educational Experiment in spelling 
MePnOCs. a URDU ise nedeheDOre. s CUCeCOUDG ier Conlon o. 


etn SE giie  Madales Iiibhe taisticaie Kone anloloarsyetcelilahele, (Caer cqleh in” 9 aikerabhnk 12%). 
1963-1218 100i. 


Bansland.)H.D. A BasdceWriving Vocabulary sol mlementary 
School Education. Macmillan Co., New York: 1945. 


Lear oar we ae 


ASiapaeA!? in6r*s bee 74 fe 4ee* fn tii se ndyeet . 
Wal Say ete. \dase eetee 


mores, LoensSs Lot, is a ase eo CU. Se 
2at _.c° tae wer se SC eer el. ‘eg 


fete Ly 


2133 _ 

p=)? en? £964,008) (O48 23> 0 wt seal eeiall ie. os? 

(pla Crbay elite tnedl A hcaic) 2 canst = a _ 
7 <3e8.7.8-8 _ 


feochnew 29rei5e50Ee ot (eae Livns Ac OPES ee oneal 
f 307 Eee 


ete es Sat Tesh see a>. a>’ C673 - palaseet — 5 
tke cetere SSP tie eA \ant “see fi?) can. fee , “Secnaer: 
— .@ , sol = 608.8 eae 


=li(ess cue8s aoutcosep DEA Wines st aT ~ LG esood 
wes ,2enl Vo Tete ie op hg Sygesesd_ Sane ‘Ore py ©. 
; a a | A,ditl sys 7 
4S) t.al© apows Cia + Cniseesh BA SLU vresdl g 
Teiesgvia (4-c3se- renga. ize HIP SHE I50Az rhea 


Malet 44.0.) gueisserned 


= l¢scesue: Siti taut. svinews nee -@ 487 Bp 49  saintetet 
OY le ee en Ee shoe ans Poaee ag ob? grote 
is Ritwow ..sJdantg Jtaa ianIs- awe tes3nF 


vo Stuur . >See 4a 2eRes” tA aah Sass 
iy Colt hairy « 6.2188 Ss a Se er thee al Soiguar 
TOT (Pi Mi ek se .2.¢' T>.4)= reer ener eelienl 
tet , scot ilies otal 


vs 7 Fi Fhe ee a a a iafeieebeenl 
Berta bene® , 7 


ik aanee tl Aten Puls Se 


* ards a : 


wes 


Sisco. oe Cheracherion CS On Good fang) Poor s0e lers: 
Veaciers!) 20g lever ColunbiarUniversiny. Newey Orkmmcl ay. 


LOSE 


Deneve) i.) Joe tosenveales ne eachinegsands Testing opelling. 
NCMi vane haueatonmencds suOndon, shia tand slo 76" 


omith, J.-H. The Vocabulary of Children Based cn Written 
Papers Selected from Pupils’ Daily Work in Various 
SUD ects. Ol =thew Curriculum, = "State Teachers” Colilece, 
Oshkosk, Wisconsin= 1935. 


Lie wveachine Or eopell iis Am nesearch Brief lor teachers 
Centre for Educational Research and Development. 
University of Lancaster, Derek House, England: 1981. 


Thomas sive Leachingewo leh Ming seCanad an Word iin sts and 
(Mst ruc ylLOna ie chnwques.y UNIVeErSsivy Ol cGaloarvwema Gare 
Ieusuorsuommetavedl IZ CHeihe pec seer ies 


TOM SOM was sine Morrison—Me¢all Spelling Scales Tue 
Fourth Mental Measurements Yearbook. The Gryphon 
PGSSs Hi eit onde rare Ney 1953590 205. 


HiOmpSOn,whsS me Lnemtitrectaveness sor WOderne Spel ne 
PMScLUuCctLOn wes leachers URCollere. = COolLuUnD lamUMivers.cry . 
NeEWe COPING LUY 929 30. 


IMevenaig lated) Misia, Wate “Mecvolleuge | iNeimc dseeie, © Jslblelerchb| (eum 
FubLIeGatwvons,. Teachers’ Collece. Columbia University, 
Newe worker O21", 


LVM Wt eouL Ve VosOlmebne Wii tine VoCabubantes Ol Pip aue 
SCHOO lee hi wd GCenmineCONMeCh UCU we soem Ue atmo 
HdUCA OM ea Waste yoni. tyes 2 1. 


Tucnew 6.2 a XDeniImMenval eo ludy sOteopellingeMer nods, 
Veacners Colle ce eC Clumo La wii Vero ys NCWle Otic Gait vic 
eS Ls 


West Valley spelling Guides West Valley ccnocl bistricu. 
Weer ORR UR ome mo Oo. 


behing 


az 
eee ae 
ee ae 


——— ww ica teestagen’ a eaten +i rape | 
«fBe:  eanten! wes ae — aiscevl 


_ 
gs) od743) ba ar ae via ee aicennee” .¥ * 


mgs> ,tstabes by 7 Seg a> iggebtarah : 
; » sal, pat 
O58 \O Ate? ao°3 bee Baer sD . 


ees a, eit oe see oe ee . 


— oD , wee) XbA 


euciiyGn Stee’ te afacevis-cT2S QT. “By — 
esrawarad? ¢ ovat? ,-aeums ‘ue i9es> youkseu tsar 
eh - 06 Gackt oe i 


$4 wbwuge. aur Beak wrabest< 5-3 9a Gorey. 
cpisvastse a > ..e a> * FINES “taeitgattale 
oS 


_ 


Hpi@yS Ls SOLesiMifzie’ mised’ as (99HS. . sey ; 3 
7 @ethese ..€ i patteetes. ct Jerscidsl 
Le <add {Pease gaphees 
6S pel dts nes a3otw GA 12.9. seen 
—euie 20> we (anon goats ThA AG. 28 7 
«bk 92 
9 Aceeey. A246) Seika Geet. 48 1% eelesiee ——~e 


i ee 


APPENDICES. 


114 


4 el ee 


APPENDIX A 


alts 


16 


Appendix A 


MORRISON- McCAL L SPELLING 
SCALE 


For Grades 2 to 8 


By J. Cayce Morrison, Pu.D.: 


Specialist in Educational Measurements 
State Department of Education, Albany, New York 


and Wiri1am A. McCatt, Pu.D. 


Professor of Educational Psychology : 
Teachers College, Columbia University, New York 


GENERAL DIRECTIONS 


Select for testing purposes any one of the eight lists of 50 words each given in 
this booklet. 

The eight lists are of equal diicalty, so that all directions given herein 
apply equally to all of them. . 

Use the illustrative sentences in which these words are contained. Do not 
use any others. 

Before beginning the test, remove all distracting elements from the environ- 
ment and make pupils as comfortable as possible. “Provide against any dis- 
turbances while the test is in progress. Preferably there should be no visitors. - 

Follow with literal exactness the instructions fér giving the test. Avoid 
preliminary coaching, special helps during test, and unstandardized introductory ~-- 
remarks. Secure attention and codperation of pupils by your own poise and 
pleasant manner. 

Give directicns distinctly, at moderate speed, with careful attention to em- 
phasis, loudly enough for all pupils in the room to hear without difficulty, and 
confidently enough to secure instant obedience from every pupil. Insist courte- 
ously but firmly upon this prompt obedience from the start. 

Pronounce all words to all pupils. Do this regardless of whether Grade 2 or 
Grade 8 or a mixture of several grades is being tested. Pupils will often surprise 
their teachers by spelling words normally too difficult or by failing to spell words 
normally too easy for their grade. While the same scale is used for measuring 
all grades, the norms for upper-grade pupils are much higher than for lower- 
grade pupils. 

Practice pronouncing the words until sure of the exact pronunciation of each 
and until sure of your ability to enunciate clearly without distorting the correct 
pronunciation. Use Webster’s New International Dictionary as the standard. 

Prevent copying by carefully watching any one who attempts to do so. Do 
not distract others by oral reprimands while a word is being spelled. 


Published by World Book Company, Yonkers-on-Hudson, New York, and 2126 Prairie rence! Chicago 
Copyright 1923 by World Book Company. Copytight renewed 1951. Copyright in Great Britain 
AU rights reserved. PRINTED SN C.5.A. MMSS: 81 


This scale is copyrighted. The reproduction of any part of it by mumeograph, hectograph, or in any other 
way, whether the reproductions are sold or furnished free for use, is a violation of the copyright law. 
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DIRECTIONS FOR INTERPRETING SCORES 


When the spelling papers are scored, the classroom teacher will want to ask 
four questions : 

(1) How does the class or individual pupil compare in spelling achievement 
with the norms obtained from testing thousands of pupils of the same grade? 

(2) What is the grade status of the individual pupil or of the class? That is, 
for what grade is the spelling ability of the pupil or class normal? 


(3) How does the pupil compare in spelling achievement with other pupils of 


the same age? 

(4) For what age is the spelling ability of the sin normal? 

Two methods are offered for answering the first question. By the first etod 
the teacher simply compares the score of the pupil or class with the grade norms 
given in Table 1. For example, Table 6 shows the scores of some sixth-grade 
pupils. Pupil A’s score was 16 words spelled correctly. Comparing this score 
with the grade norms in Table 1, we see that it is less than the midyear average 
for third-grade pupils. Pupil C of the same table spelled 37 words correctly, 
which is better than the standard for sixth-grade pupils of midyear. The class 
average was 31.4, which was nearer to the fifth-grade norm than to the sixth- 
grade norm. This method answers roughly the second question as to the grade 
status of the pupil or class. 

The second method is the more exact one. It is known as the T-score method 
and is explained in the section on “ T-score in spelling,” below, and “Grade 
status in spelling,” page 6. The T-score method enables the teacher to answer 
the second question also with greater precision. ; 

The T-score method is also used to answer the third question. A measure 
of a child’s spelling achievement in comparison with that of other children of his 
own age is known as his “‘ Brightness in Spelling”’ and is represented by the sym- 
bol “ Bs.” The section on “ Brightness in spelling,’’ page 5, explains how to find 
the Bs of a pupil or class. 

A convenient method for answering the fourth question is to find what is 
known as the spelling age of the pupil. Thus, a pupil whose spelling achieve- 
ment is just equal to that of a 10-year-old child is said to have a spelling age of 
ro years (or 120 months) no matter what his actual age may be. The section 
“ Spelling age,” page 4, explains how to find the spelling age of a pupil. 


TABLE 1. Grape Norms w Terms or AvERacE Numper or Worps Spetrep Correcriy 


Grade. . 3 4 5 6 Fj 8 Q 
Average number ‘of words Is epelled 
‘correctly .. II 18 24 30 35 39 42 44 


‘These norms represent average achievement for 57,337 pupils in rural and 
village schools. There were approximately 8000 pupils tested in each grade 
except the ninth. The ninth-grade score represents the achievement of nearly 
1000 pupils. 

T score in spelling. The score of a pupil in any test may be ance as a 
T score! in spelling (Ts) by means of Table 2. 


1A term introduced by William A. McCall in “Uniform Method of Scale Construction,” Tsachrs 
College Record, January, 1921. 
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Brightness in spelling. A T score of 50 is the norm for the age of just 12 
years, 6 months (average age of pupils whose age last birthday was 12 years). 
A pupil 12 vears, 6 months old who makes a Ts of more than s0 is brighter than 
normal in spelling. Similarly, a pupil 12 years, 6 months old who makes a Ts 
less than 50 is duller than normal in spelling. The Ts of a pupil just 12 years, 
6 months old is, therefore, a measure of his brightness in spelling. Indeed, we 
may express the brightness of any pupil in spelling in terms of the Ts he would 
have made if he were just 12 years, 6 months old. — 


‘ m TQ TABLE 4 
AGE NorMAL | ee ca _ AGE NorMAL COME ce AGE NorMAL nee 
Yrs. Mos. Ts (Add to Ts) Yrs. Mos. cs (Add to Ts) Yrs. Mos. Ts (Add toTs) 
7-6 24 26 44 6 14-6 58 -8 
7-8 25 25 45 5 14-8 58 8 
T10 27 23 46 4 14-10 59 “9 
ao 28 22 46 4 15-0 60 10 
8-2 29 21 47 3 15-2 61 -Ir 
84 31 19 47 3 15-4 62 —12 
8-6 32 18 48 2 15-6 63 —33 
8-8 33 17 49 r 55-8: 64 mre 
810 34 16 49 I 15-10 65 “15 
gro 34 16 50 ° 16-0 67 -17 
y2 35 15 51 = 16-2 69 19 
= 38 14 st = 16-4 7° 20 
g-6 37 13 52 -2 16-6 72 23 
9-8 38 12 52 -2 16-8 OL Ves —14 
g-10 39 11 53 = 16-10 75 —25 
10-0 39 11 54 -4 17-0 7 27 
10-2 40 10 54 4 17-2 a oA} —28 
aah, a 9 5S =) 17-4 80 -30 
ESS 42 8 56 + 17-6 81 <31 
10-8 43 tt 57 = 
Io-190 43 7 57 -7 


Thus, as shown in Table 4, the T score that is just normal for a pupil 12 years, 
o months old is 48. Now it is assumed that if the normal child’s Ts increases 
from 48 to 5o between 12 years, o months and 12 years, 6 months, the Ts of any 
other pupil would increase two points Irom 12 years, o months to 12 years, 6 
months. Therefore, if a pupil of 12 years, o months makes a Ts of 51, it is 
assumed that at 12 years, 6 months he will make a Ts of 51 +2 = 53. The 
twelve-year pupil is said to have a Brightness in Spelling! (Bs) of 53. He is 
known to be as bright in spelling, therefore, as a 12 year, 6 months pupil making 
a Ts of 53. : 

To find the Bs of a pupil, find his age in Table 4 and note the correction 
(amount necessary to add to the Ts that is normal for that age to get 50). If 
the correction is plus, add it to the Ts of the pupil; if it is minus, subtract it. 


1 Both the symbol and the idca are borrowed from the writing of Otis. 
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Thus, if a pupil is tested in the first month, add .4 to his Gs to find his Cs; if 
tested in the second month, add .3; if tested in the sixth month, subtracto.1; etc. 


TABLE 5 


Monthaey ee: 
Cs Correction . 


t 2 
+14 +.3 +12 


Class stancing. To find the Ts, Bs, Gs, and Cs of the class or grade‘as a whole, 
find the mean (average) age and mean Ts of theclass. From these values find the 
class Bs, Gs, and Cs in the same manner as would be done in the case of an in- 
dividual having that age and Ts, as shown in Table 6. Since the pupils whose 
scores are given in Table 6 are sixth-grade pupils, their grade norm in Cs is 6.5. 
The first pupil’s Cs is only 3.5. This means that his spelling ability is just nor- 
mal for the third grade. He is, therefore, three full grades below the norm for the 
sixth grade. The class as a whole is 0.4 Cs or 4 months below normal for sixth 
grades in general. In this connection it must be remembered that classes differ 
in age. The mean age of this class is less than the mean age of the ordinary sixth 
grade, and the class Bs shows that it is practically a normal class for its mean age. 


TABLE 6. Hyporsericat Scores oF Low-SrxcrTu-GradE Puris TEestep mm NovEmer, 
Suow1nc THE CoRRESPONDING VALUES or Ts, Bs, Gs, axD Cs 


NAME Yrs. ane aaa Ts Bs Gs Cs 
Ay Serre <1 eer te 13 2 16 36 34 a 3-5 
|e Rasy ee ere aoe 12 6 34 50 50 64 64 
Cee eae ee ces 10a? 37 53 60 7-0 72 
Di Seer coe Ae 1 4 34 5° 54 64 6.6 
ED Pa eee es 313 5 36 $2 48 6.8 72 
Class alae: ee 12 2 48.2 49-2 5.9 l 6.2 


Accuracy of scale scores. At\ the words in each list of this spelling scale 
were selected from Ayres’ Spelling Scale and Buckingham’s Extension of Ayres’ 
Spelling Scale, in such a way as to make all lists equally difficult, and the words 
were required in addition to appear among the 5000 most commonly used words 
as reported in Thorndike’s Word Book. 

To test this equivalence, List 1 was applied to 33,299 pupils, List 2 to 10,542 
pupils, and List 3 to 13,490 pupils. These pupils were a random sampling from 
Grades 2 through 9 in the rural and village schools of New York State. Since 
the three T scales (not necessarily the individual words) proved to be almost 
exactly identical, we have assumed that all lists are similarly equivalent, since 
all were constituted in the same way. Also we have combined the data from the 
three lists so that the final T, B, and C scales are based upon 57,331 pupils. 
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LIST 1 

FUE DOVICEINT HIS Acs nico. cae arsine run 
hela pawill Spitrsn «ccs < el acrcine ere eres top 

Re Mytapple iS reds nsicccvacd chats eee ate 
I lost my book ..... ofan cow peiprenen siaioea .---.- book 

_.. Whe sea is rough......... Der ee ion ois SOA 
Fiwill playiwith i you. «assoc: os. cncciesingcies play 
Lay the book down....... May aauala) atater vetesecoks lay 
He led the horse to the barn.............. led 
Acd these figures... .. Seapsistncteserevctercuetetctegeptc add. ~ 
These books are alske..............0% ... alike - 
That bicycle is mine. arr eee cores mine 
Mary will go with you................--- with . 
Our lessons are not easy ..... fevosesausyeres -....easy” 
Please shut the door. .... Pike A EBe sR ON shut 
Has he done the work ?........c0cs.000c<eiee- done 
The chest is a part of the body......... ... body 
I shall go anyway... .. 2:06... .cecsececese anyway 
Please omit the next verse......... ee OInie 
SLIMS ISM VAL PETTY css nie neal oars Saree fifth 
Give a reason for being late........ Tics eae reasons 
This-iS a) perfect day... 52 (occ e css aee -. perfect 
DAIS YET rede Petes ot wie fee oes . friend 
I am getting tired .. its Dae nao RECUNS 
Nearly all of the candy i is 5 gone Sieis.clsisisleyeieys nearly 
Lhaveno desire to p05... ga. estes eine sae desire 
Please arrange a meeting forme .......... arrange ° 
Ihave written tourletters... .... 2.25 -6see written 
SEIrCI LOT VOUT DOOK setae ale 2 wie se a search 
FAS 182 PO PUlarDOY sca. esis cise eis wanes popular. - 
Show some interest in your work.......... interest 
SheuS very Pleasant: Sch... 2. © 245 . pleasant 
DekerelorenlCANNOt, GO eo gicans 3m oie oreo socstansge therefore 
My folks have gone away..............-- folks 
Taere will bea TL today*eo.ae cere celebration 
\WWEnls Gi aes o's gu CBS Se eebodhescnsEE oS minute 
Divide this number by ten ............. divide 
It is necessary for you tostudy css ek necessary 
Aree is Soli aIqve 6550 abode dcoouauonc: height 
He made reference to the lesson........... reference 
Tae future holds a bright career for you... .career 
iMephasiareoodicharacter sree ee eee character 
SY Fee told? UNECE ORNS. ooghooo coo aen 00 bed < separate 
Maekconmiticeisssmalle. we Be boc committee 
This is the aznual meeting..........----- annual 
The theory is wrong in principle..........principle 
The man is carrying an immense load...... immense 
The teacher’s judgment is good............ judgment 
Heis an acquaintance of mine.......... .. acquaintance 
The army discipline was strict............ discipline 
He i: a licutenant in the army............. lieutenant 
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. investigate 
. certain 

. really 

. conference 
. business 

. citizen 

. elaborate 
. association 
. evidence 

. secretary 
. character 
. cordially 
. especially 
. disappoint 
. decision 

. parliament 
. recommend 
. endeavor 
. privilege 


LIST 2 
Tirempomwit biyvou tr. 2. aac Mieecdnce nau ate can 
Wihaveitepicents eye ters sceta-n adres ten 
TLOWzOLdIATeRV OU ine peeves seca ere old 
ams srray ears! old tapas ret cis a six 
Eeislippedionat hes ce men eee ttre ice 
peherchidsisyal leery paper yer yi vee ae child 
Héestarmewas\brokewy. yiu hac sk nw oek < his 
That asim ys Ogee ery cles Fod te ceo nore that 
How jariaresyour going 0251s ao ate far 
ors ancirclen ewer eer Re re eee Giants form 
Tami gad: toisee] you sitates. o.2.215) 3 eos boone glad . 
Her name is the same as mine ............ same 
Owlsicomeloutiatiseght  . .2 025. an. night 
Tehaven.taaicentsery te ee os. eo. ae cent 
Kreepiwsthiaithe:lawase cco oe eee within 
Point toward the north ................. point 
How much money have you? ...... oe: money’ 
WHose picterenis this tages. 3 5i--.c1n.s6/. orcas picture 
Do not change your position ............. change 
Number your papers. ....... ee eae eke number 
He was struck by lightning. ..... Dems ae struck 
It is a personal matter...................personal 
Doxyou knowsherjaddress?...- 3/220... 0 address 
I have several hats......; Fe sede peut .. several 
JERR [eateia Were A Ka < sooo sosoeuon soos known 
Thew homes were flooded: to-k..- <<< 50 their — 
Per Hap Sy OUCATe 12 0 Cee eet eee) eee perhaps 
Goll isa: popular, gamers... 2 a2 ss eas yas popular 
Hepteilvccazrstithe walleye ieee against 
The hidden treasure was found............ treasure 
Iwill investigate for you...............25- investigate 
Tramiceriasmiot the dates. «ee 5 onesie cca: certain 
Are you really going?.............- sprees really 
The teachers had a conference..........: :. .conference 
His business is important.............- ... business 
Me. Smith is \a;goodeslizen:. c..cjsn hones <<< Ctizen 
The decorations were elaborate............ elaborate 
They formed a large association........... association 
We have plenty of evridence.............-. evidence 
My secretary is accurate..................secretary 
leuhasraspoodicnaractene sere ee character 
Heiwelcomediusicordzall yon ert le cordially 
I am especially happy today............ . especially . 
Wiwalllmotidisap point Vyousem ys icrtere etre disappoint 
The boy made an excellent dectston........ decision 
We attended Parliament................ -. parliament 
Can you recommend that book?......... . recommend 
FE ndeavoratOldOLy OUT DESt emirate erie endeavor 
Nhe 1S Mahe FIAT WO POV o up code Sonocaaes privilege 
ebheiburclanwasia cHlatr.ctcrieiieiclele ier villain 
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Fequest 
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. Gties 
. sail 
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- attempt 

. search 

. consider 

. complete 
. piece 

. system 

. Rational 

= reler 

. absence 

. majority 

. unfortunate 
. session 

. discussion 
. experience 
. proceed 

= practical 

. preliminary 
. Feceipt. 

. possess 

. restaurant 
. parallel 

. physician 
. kerosene 

. pneumonia 


LIST 3 

Hes ere teen erincnietiss acleengs pawns is 
Comes rods Mirae oxic e vera iniw vengis esa ratte now 
Little children play......... Lise aaa little 
DGG ROL ote Sem civics eunenetet . did 
Put on your kat......... BANG A Corruesa ipimariyg oF 8 
Tre rollsiarersotens nce sae sane Gods cet ae ae hot 
She was here yesterday. ......:.... Sapir ae was 
Bobivawcccsc ce ccc ones poe AneEeme esti ran 
SHerloldiarstorys es ni ss tee told 
Hersoldthig tOpicn tc sence ars Prrattipacsert SCs 
Dhope targa away. oc. cca ce ves sre ieees hope 
This is your room........... casecah Pct tc room 
The light hurts my eyes............ Soames light 
wean p therletter.. cet a. eet stamp 
Push the door open. ....0-.3... 2m Sorte er a push 
The third problem is easy.........0:5- «. third: 
Dhavetread few: books... 0... vacescc case oe few - 
The basket is made of wire.....25.......- wire 
People tax themselves.........2....% ee tax ; 
There goes the postman........... he daaseners there - 
Raise the window......-... eras a etaiaietas ine raise — 
Your request will be granted............. request 
The money is truly yours........./.....0- truly _— 
Many people live in cites. 0.2 sos sence cities - 
Boats sail on water............ seats cans SEI sail 
Whose apple is this?.......... Oo eRaAeNee whose 

» CATH We Goal @efeesbren oad chacdeodoo! attempt 
Search carefully for your book.......... -. search 
Twill Conszder your Tequesticcn cs. elses sustai consider 
OhmiSsworlalsicom pletemene crooner complete . 
Would you like a piece of cake?........... piece 
‘LBE Gt y ias ava (OL SVSIEME cei. ciasiats amas system 
Our national flag is beautiful.............. national 
Ake Gulavesrn 61a) BOW Gar? a 5 acuocesaeceqe ces refer 
Can you explain your absence?............ absence 
We will do what the majority wish......... majority 
It was an unfortunate accident............ unfortunate 
The next session will be important......... session 
We had an interesting discusston.......... discussion 
What experience have you had?........... experience 
Procecd with the explanation..-........... proceed 
ANNs SY SIAL ENS cc acosaceses 5” practical 
This is a preliminary report.......... eee preliminary 
Weepythesrecer pe werden tye steerer ice) eereee receipt 
Whatitalentsdo youl possessifn.. see .. possess 
VGN ORNS Wb ONT. oc ee snob con restaurant 
ovalleinesine. err CGbmn eerie parallel 
HE 1S:c Coma UP hYSICLON en. ore wisi os tse eee physician 
Kerosene is an oil that burns....... ete fener kerosene 
Heavy colds cause preumonia.....-+..000- pneumonia 
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. two A) 


. weigh 

. publication 
. adopt 

. century 

. assist 

. summon 

. invitation 

. automobile 
. colonies 

. foreign 

. arrangement 
. campaign 

. imagine 

. extreme 

. organization 
. immediate 

. employees 

. accommodate 
. superintendent 
. allege 

. stationery 

. vaguely 

. sovereign 


LIST 4 

Is 'shetat home apr eerste «ie cas at ee she 
shatenciiis) Cooder ae eee ee man 
Be « good boy......... SER eae ae A good 
LAs COCO ISIMING et Ae ee Os tievsmiee Gant this 
a hesbalbisoverm Ne 1enCe sn <ctea as. eee over 
Vou mustsayiyour prayerse- ene eee eee say 
Does this pen belong to you?.............. belong 

Bt PLCasenstared Mp er mer iat ene stand 
The doctor is sick....... PP rtesatslte Sareitiere sick / 
DL hurtimyejootree ee cette nese foot 
Mivisesterisihere sear tnt nr oo eee es sister 
(Cometzzstdelt hen ten tamer eer inside : 
Pleasemnath mys lectern renee eerie mail | 
Thave fooranpleseneres. ary dine Sonic two 
I began work last week........... Na he began 
Watch that manveqg. =. ies settee watch 
Tt deesmot flapper oiten. 28. eon. eek happen 
I lost sight of the bird..... steer gn ae sight 
PUN GIOLIa perish LAT Pe emetic eee bridge 
The front of the car is smashed............ front 
I hope they elect my choice............... elect 
LiVefUus€ 4G Goria eset ssseren Hom aoe = oats refuse 
It was a great pleasure............. sean pleasure 
I had two months’ vacation............... vacation 
I must repair my wheel.......... ocean repair 
Tttwilll Dera SUP Orise, cose te sates eee ve . surprise 
Please select your gifts....... oneat Aira see select 
Howsmuct donyou were reer tly weigh 
It' was a good publication. ..0 20. .<2--2--0 publication 
Hevwill cdepr the child, sen. one iets ta ore adopt 
That happened a century ago...........:.century 
NVillevoulasstStame errr teeter tele rers assist 
iPledsemsurimnonine] Demis see eerie err summon 
Teaccept thea nuilLatt0 Baca. oe series ieee ois invitation 
I have a new automobile.........-....-,.. automobile 
The colonies will govern themselves..:..... colonies 
See TS CH ERAT lids s adoeesonesooeecoos foreign 
T like the arrangement......... beer orscse rots arrangement 
The campaign started today.............. campaign ~ 
Can you imagine such a thing?............ imagine 
Hisstastestarerext7ememerer aire eret ate extreme 
Uitsistawlancelored712c1 2077 aa tere reer organization 
I had an tmmediate reply........ arene: immediate 
The en:ployees had a raise in pay..........employees 
I will gladly accommodate you...........-.- accommodate 
Hens these perzntendentae am ryt ers superintendent 
Eeciicre hensmobr rullt veer serra aliege 
He gave me a box of stationery............- stationery 
His impression. was vaguely remembered... . vaguely 
The sovereign prince is ils. 26s)... ewe sovereign 
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2. now 

B. SK 

At, ei 

5. must 

6. come 

7. door 

8. yard 

9. got 

10. blow 

DL. cast 

12. blue 

13. eye 

14. they r 
15. able 

16. dash 

17. begun 

18. stood 

19. offer 

20. Tule ' 

21. aboard 
22. district 
23. na 

24. beautiful 
25. trouble 
26. period 

27. connection 
28. wear 

29. machine 
30. secure 

31. total 

32. difference 
33. offical 
34. accept 
35. Various 
36. assure 

37- expense 
38. testimony 
39. coarse 

40. independent 
41. athletic 
42. bicycle 
43. convenient 
44. exquisite 
45. orchestra 
46. thoroughly 
47. cemetery 
48. tortoise 
49. appropriate 
50. proficiency 


LIST 5 
Therappledsredue Go .004o005 ces. Roe is 
INGE NG TNS (shane OPE TDEBY, sao ocbsonganoesn now 
WCE USE Le GUNG cou eae aacasodo se oeaoe you 
MOLLE NEMDOVSIARELNETE Rtas sraxs4c. ec ceciGi ee all 
WOT Si) WED WER. 5 occa cebanosonece must 
Gortauws hime menace 20 Seta sik sconce come 
(Closenthierdoor emer n a 989 «octets ie eee door 
pUiniswsticiais| aavarG lONGs ccinir A aara ose yard 
Weomamnewshatsvyesterdays eee got 
Telheao Ce ONS MMM ac ge ga upaccoasnneus blow 
Gasifasiceby our wormess= sia. ar ee cast 
Mele USS Gite WBE. oo. susencesbenoussucee blue 
Mi ycever Dirt Semmes ae iene does Liev sai ee eye. 
iheviwi lig beawaitin Capen eee ae they 
Plerisrableston De Out peri. o. 9 eins oe ee able 
He made a dash for the door.............. dash 
Have you begun your work?.............. begun 
Heystood ierectupe pene es a ete stood 
Hematd carhemang00dl0/] cramer eer ete offer 
What rule did you use?....... na des a0 rule 
We is now aboard the ship........... sa aboard 
Ti happened in your disiric? 252.22. 2.2 oe district 
elewantstosjointthelavy. 2a. on eee navy 
Mihateagbeouls/iclat ee) mein eee beautiful 
Kec pioutioitin0U lich nee ee trouble 
ISiaey Maciel Ns WINE, os conceaeusaccahaans period 
cDheretissnolcasectzonunere saa meee te connection 
HWicorey OUTsD ewallnil OCS metas er ere wear 
PihewrachincsSaprok enter eae ere ere machine 
sbhevasteningsia retseour Cee eine nee secure 
NV diatelsethertolaleSCOre beer tear total 
m@herensvlittlera: ferences. s9.. ue neno se .. difference 
Tlenssenesbestaopictal werhavie=csat. eerie _ofadal 
Liwalliaccepiyounjoienne.., oo. ase ere accept 
I have various kinds of candy............. various 
I will assure him of his safety......:...... assure 
You have been an expense tome..........expense 
His tesitmony could not be shaken........ testimony 
pilisimateriaipisicoars Came pemera erie eee net coarse 
ISG 1G Cop). oes sung sp naeeseoer . .. independent 
SHERStal/clt Cam Neryy ares. cick: pactenys erate athletic 
Hehaveraemewsb7cyc cman eee eee bicycle 
ite won xe Coated? Move sal, ss aca anadac convenient 
Mheltrammingsareexguzstiése.ci es aoe ne exquisite 
The orchestra played several times......... orchestra 
Wamivorouriiy.displea sed earl on ane eeere thoroughly 
WOO ae) (ho) lO aA ATs on ca aaemeounecooe cemetery 
iiheworciorscalmes:onelan disse ere. eee tortoise 
Congress will appropriate large sums....... appropnate 
His proficiency was remarkable............ proficiency 
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. mention 

. eXamination 
. victim 

. impossible 
. decade 

. relief 

. responsible 
. principal 


columns 


. individual 
. sincerely 


. calendar 


artificial 


. familiar 

. perceived 
. surgeon 

. enthusiasm 


extraordinary 
immediately 


. lieutenant 


LIST 6 
TRISHUIDEM OPO tes eee ras seca en oer it 
He hessnowelsetal in oan ye ee ee the 
AES RON 40) BUN) NEM 500 bub bebancaanee will 
Voumpa pets soued Ma. mc aarecien sticee eae your 
Makemp your mind uOweeries ees eeen make 
Givermesyolig 2071 een ne hand 
Westlaw lee Ore SoA erlity ieee has yes 
Brincemeranot her soo ane ern ee bring 
Hexpecttto puupmroritenre esas oe north 
Wiesliveronschersame locks ere ne block 
Didey ON eaVeLy OUlICOlG Lannea: ape card 
Uhetpostnas talletreg tere cies e sre) tecses ore post 
Womot nredlatha tel] SSee eer eee glass 
Would you like some cake?......-........ would 
They have been gone an hour....... meroe aes gone 
Pep fellandenucts nimseliaseeeeer erence fell 
Pleasejcollect thespapersre 4+ -- 2 ei eie collect 
The men will fix the chair............. Seshib < 
SHOKdic NOt: Steff er ANY Tec ie cost cine suffer 
Garnyathisipackage lommere eer r seen reer carry 
HHetispinijaw serene nei sieie cyto saree eeniae jau 
He could not restrain his anger..../....... restrain 
PDhishisnthes ours) Deri0d aerator ern fourth 
The birds’ flight was rapid......... AeA A flight 
The entrance is closed......... aR it entrance 
enh ekadd tizonns Correct wee et seer addition 
a Dept 1s DAUKTUPb ea coccs-anis sie. aainereg a= firm 
I will entertain your mother....-.......... entertain 
We went toward the north............ [....toward 
Havekyoutnol kotor (ae aise ere relciere ere honor 
Do not mention my name................ mention 
The examination was difficult............. examination 
He is a victim of Grcumstances......../...victim 
TNIS§2774 POSSTDLeRLON DCa tate ete ee tet tneteleleterer™ impossible * 
Decide tory Oursell eens cee te aes decide 
Mivarcleefi was|SINCece arene ocr oercitel tess relief 
Who is responsible for this? 2.22. .2...... responsible 
He is principal ot the school.............. principal 
How many columns have you? ........... columns 
Whos ithisiendtvtd ual eae terior rosa individual 
He spoke sisncerely........--+0.-0. ede sincerely 
Wiherensithercalend cfr eee eee ee calendar 
Mhosesflowers are artictals. ll ia artificial 
Those sounds are familiar........ iodo aaers familiar 
Tl perceived (Oe ANSWEL eran ie rae ne. nero perceived 
Henstancreatasds ceo erent tre tee steite ror surgeon 
This enthusiasm is wonderful.............. enthusiasm 
He is an extraordinary person...........-. extraordinary - 
I left tmmediately after you....... Susiois eye immediately 
He is first lieutenant........ We ereee oe lieutenant 
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. population 
. travel 


importance 
employ 


. Tegion 


salarv 


e 


. success 
. promise 
. armive 

. particular 
. estimate 
! concern 

. entitle 


. occupy 
. beginning 

. apparent 

. desirable 

. innocent 

. appreciate 

. disease 

. associates 

. finances 

. recommended 
. precipice 

. physican 

. mortgage 

. dispensary 

. guarantee 


List 7 

Woulardelawilligovess sence ce tonne and 
diwent-the vast time@nnn(. esas yer last 
VW elarestiredsmec se issoces Rico unicnn, © we 
Gomereutroitthedarka.n 4-2 nee ae out 
efakemnimgcomepl ses eee make 
Riz patie: beleee were tet Speers Brees oo oecing 
flletceilingstare:/oweeccyeeeie fee eee low 
Telisthegtruthes is, -eee «close. seek tell 
Her teeth are very while.............,... white 
Ahecat-willesprengiatyOuws... . joss ss see en spring 
The birds have gone south................ south 
Vihond? atid WON. 5 cp Gepeoncesanacmboae town 
iWiehadtagines partyar sees coe se ake party . 
avery ourcnynnoneysceem eee eer any 
Eskthatestvitane winter vty) ase gene suit 
Wildvaninialsi/ etait ae see Soe ne: fight 
Ecleytheseplettersaeper tat ys cei .< salsa aoe file 
You were born in 1910.......... Lohse born. 
Heyburltiavcanoe sa: peer eeincic es clea ort built 
Moakesavdaisyrchattse ..- Sscc. Mss sot pene ae chain 
‘hevhorseusinuthe:shed .. .24 dos oc opesen ‘shed 
The royal palace was destroyed........... royal 
What is the population of Boston? ........ population 
ishall@traveljaypreat deal mye. lee ee travel 
The work is of great tmporlance........... importance 
We employit WOnDITIS <6 oo legen alo soos aceuekt employ 
What region are you in?......... Vises si a region 

Pa hatus YOURSAICTY (uae. cnn es cc ee salary 
Hersuccessmsi wonderin. ai iis SUCCESS. 
ET OMtSeRtOMKCe DIC ic tapi ei aie iaeee promise 
When does the train arrive?....... ae arrive 
T aminotipariiculer ia... Sena e particular . 
Can you estimate the amount?............ estimate 
He is a member of our concern............ concern 
Ntiwilltenziztehyou toaypiizeaemcers see i entitle 
Do not occupy all the space............... occupy 
This is the beginning of a new chapter..... beginning 
Hisidelight wasiap parents...) ce er apparent 
This location is desirvable......-.......-.- desirable 
Are you innocent of this deed?............ innocent 
I appreciate your kindness....... Heease ¢ appreciate 
gMnisid?seasensimCuraDiey cs ee ayer disease 
They are business associates.............. assocates 
The finances were well handled..... SARE c finances 
You are well recommended................ recommended 
She fell over the preczpice................ preapice 
He jaami ys PAMsAClan fen whtai teats os «wns > 46 physidan 

- The mortgage is due tomorrow ..... Serer ‘mortgage 


There is a new dispensary in our town..... dispensary 
Tiwillguerentee his Work . oye jeer cee ute guarantee 
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go 

up 
my 
time 
street 
live 


. soft 


five 
spent 


river 

. deep 

. Stay 

. upon 

. could 

. track 

. buy 

. provide 

- goes 

- center 

. death 

. retire 

. objection 
. proper 

. rapid 

. carried 

. property 
. convict 

. visitor 

. drown 

. wreck 

. supply 

. affair 

. accident 
. associate 
. political 

. probably 
. application 
. ascending 
. extremely 
. leisure 

. emergency 
. foreigners 
. development 
. intelligent 
. seized 

. orchestra 
. syllables 
. mortgage 
. persistence 
. Incessant 


a 


eae 


LIST 8 

VAC ERE (90 WNOTS ose cou gocadecusnconane go 

Bulle el WIN OW acai ciinto aylec ie, vie ea up 
iyimeadiachestnenee ear rs Misvsyoxereroarrteee my 
Wihatiizeenisn tin re 1 -r ceee er ree ae time 
Wiha tesivecr 1S this cme yhe ere eriensersct eta ae street 

Wb ererd Onvoullz0e ener erent live 
Pherice cream isisotta. 4 ssa schee ae, soft 
Dihaverfescents etn oo Sot co tee ee five 
rspemeralle mt VerMORey eta nein te en spent 
pLinisirsvevgisi sitial iets sae ans. ised river 
mherrivetis deepen eer eco saa deep 

SHV Anethie NOUSeseirer janis eset cyeete stay 

The Indians were upon them............. upon 
Gouldiyourmendsthe:coyirep eee could 

The track is six miles long................ track 
Please buy me some candy................ buy 

I will provide for the future............... provide 
He goes away today........... Cite eas goes 

Point to the center of the dircle en ae GAeEAG center 
Hisicdecthawasivenyssa Gee eee eee death 
Tiisitimextorreteremeerr rr ere cr ee retire 
Have you any objection?.......... eee objection . 
Is this the proper heading?............... proper 
His; work: was fepidecccyta seae. sees rapid 
Weerread ithe banner erie elt ere carnied 
The property is mine... ............. _... property 
The convict has escaped.......... eee COVICE 
We havea visilors 0... cincce cs ecevene visitor 

Do not drown the kittens................. drown 
There was a sad wreck today.............. wreck 
Dhetsupplyns exhausted scooter supply 
Ttiwasja:galatafai. cre occ reer affair ar 
itiwaSeiniacordcnt meee er er tee iene oes accident 

I will not associate with them............. associate 
There is a political meeting tonight........ political 
Probably we shall be late................. probably 
You must file your application............ application 
I was ascending the stairs................ ascending 
We are extremely thankful to you.......... extremely 
We spent our /ezsure time fishing.......... leisure 

I reached for the emergency brake. . . . emergency 
ANN? GEO OU AGG on cagodsopasoceses foreigners 
The development was perfect.............- development 
Shevsantestellipentichilcls emer tte te eel intelligent 
The man seized the falling child........... seized 
The orchestra played well........... seersistess orchestra 
Pronounce the syilables distinctly.......... syllables 
neitorivarens aUueCamey erect te sere rir mortgage 
Her persistence was amazing iets crosenerere sieraroks persistence 
The talking was INCESSOME. ooo cncucscvcses incessant 
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Appendix B 


Interview Schedule 


Themtollowingequestsons as) developed = tromra pilot sLudy, 


used for interviews conducted with 20 students: 


Abe 


Do you consider’ yourself a “good! speller or a 
"poor" speller? 

What do you remember about how you were taught 
spediing? 

How do you go about learning to spell a new word? 
VOeyCUMrememMber ow VOU Li csumvarved sv0s learn 
SOS I Mismgiere ~ URS a: me about it. 

What do you do when you are WreiGinierande yOu don sy 
know how to spell a word? 

Whatmooryorrscnink about, spelling =) is it important 
Or Mot?) Have you always, Pelt that wayvor has iyour 
ej@alearerg Glavenqvextetel (ondere qolata Ailochacie 

Do you have spelling as a subject now? How often? 
Whace do. you dosin thate Gime? 

Has teaching helped or made a difference? How? 
Whac would -youschange about the teaching of “spelling 


Or about Spelling programs? 


ee reas pear een 
;eresaw@ aU 22hs detour: eveiew: inf 
aay <aiies *arwas tic-ron, ti GaeG «ng wel 
: ; ee. | “ 6 
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S6o7 ef) =p [oa) DADs 7iet BesWie We oes 6Ti-Se 
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bese 


PAopendic ec 
puudent Responses Trom Interviews 


QUCS i LOne; i DOP yOuUNeOnslaereyOourselT a= So0d ™speliereor a 
ToOor spelen? 

—woaVeLrace. On veouomuUMabe We AVG. besuon lnGo) tarry well 
MGS eOlL Vere Dome se se CON behaves Spenbinos Mis paces, 

—SOOUR On mM Lana cen Gesu om aus ilalkl vy dor2ood. 

—avetace, Myamarkiseare: previy Cood. 

——anOVveraverace, mye lLespseand) RevOrts are okay. 

= eyiisinsyes: IL Weller jewel one fexeloreh eal iesshaie. 

= 2000, 1 do, good sone spelling tests and I have few 
mistakes on assignments. | 

- in between, my mark is average - I don't do too bad. 

= (corse , MOE Om Wisk wiki Ae eter Wiis 

—~avecace = On! ts Seushards words wrong and i eet vine 
easy ones right. 

—- average, there's a kid who's better than me. 

= average, I only get a few wrong on tests/the odd time I 
get some wrong. 

= ioligenis Ul Veabhseiey, \aligy yore a leatiagis< ME fevsie le lalehil selon gtr 

<1 weene, gobelsrche - 

- in between. 

= in between, my marks are okay. 

—- above average, I get good marks. 


—-BDLeury cOCd wily mucCouonalemOKay, 


= cz witlons “tos9° = Simegeiey “Asteaccs ute ao 

7@slisqe "Sana" 

ifes Yoesn air & Oe” sae St Yee oslo ee ares 
. eesseeta anti File wnt. Thani? eo rake us te Seon 

beog ol “etigtes 2. 2ccee wie ae ose ~ 

meg far oe 2 Ss ogee = 

a a >> Dt (eeezers Fregs =| 

.2oce? de’ bese. utietG at © ',ogetorr a 

Sl aval) ter Cree cal et: te -fouy ofl saneg = 
<2eeathiséa 46 6ene27sin 


tec oc PB ttuep I - emeeers sl Fig @ ,nsewsed rt 
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line e868 > eerce vdieo team. Boog — 


-—3 $89 2 tus suew wee Ske Om +’ oot I eeaTsve = 


ie 


=Syigt« asco tess 
2 ned? gsiiet, ak Sb eu s'ry aie .. Saetere 
ests teu, BHT end. groge Sart a tap cai t ,waes72 = 
ave ated: Sah 
JEQ2% -mS0 ¢ Ja > BREESE tf yore 2 yet = : 


sq 


dei 


average. 

Pretty cood ymyesmarks are okay. 

inbetween won GestsSeE pass Ibuu not great ron 
assignments. 

MimoOSCNCCH Meas cm UC neine—« Marto rare si none mLadie, 


average, tests -— spelling is okay. 


ae 


<sthpls sup 0: ste cots sa 1 eet 
ages 33 aise - eteat aul 
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Question #2: What do you remember about how you were taught 
Spe hima: 

——ipe] MeLeieOUTemOtLUmML a oO Syl anes alors Ol rests. 
that sounding out makes it a lot easier or breaking 
into Syl lapless 

- can't remember any ways. 

— SOUNd OUG WOrds,, Write them down. 

— sound iti out. 

—lecon la remember. 

— 1 can't think back®that far. 

—eecemonve ise rodcw am CAllsomVvOUNTaAUR ibe alt. 

—- list given to memorize it. 

=) OUD adwaeh Use oOuUndideastest; you hada yon learn enc 
Words. mos Gilly byes ould. | 

- like the vowels and how you pronounce them. 

- I just memorized them. 

— 1. don!it. know: 

—UDy —SOuUndLa eS OUGR eae a Ve My AOWl Way, st, there Ss avowed 
Vou mon st sounds 

= consonance — silent "e". 

- like secretary is like the beginning of secret. 

—L Was’ Kind or slow, (lL couldnt catch on. 

~leCaly wa rememl ete, 

—UilCaDPecAWjslteanuoms) Lbabiles. 

- Teachers help you - if you get it wrong. 

+ Started with long Letter words. 


= Rules and all the exceptions. 


we) “ee: tbo tetew vines p< 
42 tAnud? eSpeeus- | * oR cocmemet 3 = 


“Tat suttnigs ot aseny Jedd |S 

aa? sree." San ithe -sae? 3 DIS ay , coe @ fed vet — 
~(rese [S ¢itece efeow 

=t9 wy Sri ety PeleRi- <i segy out slit = 

wtedy See Premen seul To 


wort g*net I = 


Meee » @lenets %° . gate mre Ve) wena GG’. Sts ani ttwoe ed ~ 
.Bulss Seah poy : 

:*3" Ineloe — cGanoeqo? = 

/294ree) 76 prtontgad equ att oe. Gaetewsaq amt & 

te Garas Seabties 5 wel ta, hele Cae D = 
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- rules/i before e/how to spell some words. 


- tests - sentences - writing over and over again. 


13/2 


Question #3: How do you go about learning to spell a new 
word? 

Usual gr Tlookwe Gr up in the dictionary look at 
meaning, look at how to spell it/different 
pronunciations: 

i oiniers SOUNd@=LbmOULNaraln or think of the: meaning. 

—SlecememoetwiOWwerrOms le iyi, 

—wioupnera SCC hy Olu wore UCninkkoL The meanimo: 

- same as I used to - sound out - just guess (irregular 
ones). 

—sierdons tr Know «sb can win remember”. 

= lOO|lesvuUN Over, sucy FO memorize: 

— i guess tnere™s cervain rules. 

—S LOOL@i Den drChs onary. 

- break it into syllables/write it two or three times, 
EC Olge attain. 

- look for other words in it/patterns I've seen in other 
Words Or psyi Maples, 

—eWid bite Le OUl. 

~ Lie way Lb-sounds —<exceplicns — try to remember them: 

=“ 1 say. Sem cur Loud. 

— i j/USGatl Valve iee OOM tT Kniowelius ld sLOOk- Liu up. 

- sound them out. 

—eGeSUC lla Dom LOO Ket arhurmeC OC Kerlin, eWied Fer Us oe edt. 

— Sometimes lL just try lo. 

eee Stes ube tem ananr LOOK alee a sayy b). 


—ehe ory vO memMori Ze vi eeay 1b, slvudyeTOr as tesu. 


Pr ee 


<i ane Te Geist pe Gage tus 
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en PorTRe | Sh%3 70.21, 84 -7oe, Cae 
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eas ar) 


t <etpeen?t fe yer =. ool > < 


Mitra. Gos 4 Fl 
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fa erate 


= -! 


en am = eh | 


ey Laer wore rade Ow dpend 


' °@i'@8 Vb e558 7 


=Sfairs 


Wise . v-sgeah ft 
Ce sy? Sas 


AS tht = 38 £6 3 Am erm: ane 
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ay 


Shai 


(Cepia TD 
eek see le Bey 
a ae aos 
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as Sah 2 = 
‘goto 26 Gl T= - 
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=e. 


a 


- _ 


Bb 


sound 2c ours iathey don't Tooksrient =P think ef others 
that Sound ethessame. 

iw Set Sl teewreonreon a sbestieL Block i up. 

[ just study the way the letters go/I look at them. 


concentrate on the word. 


PST 


Question #4: Do you remember how you first started to learn 


Spe ti ae ces me) "ab OUG mie 
give us aeword,= spell it outa few times Prask*certain 
peop le™@inrclass murs ve lls 1t out. 
TP USsecdet Geren G eam Ove Ol, DOCKS: 
iknow “a= lot of words. 
ive l ONS CUNC Np mOULma Go 11TSt/ lL wast irustraped. 
BHey cave Your une cules. 
Wen Hadm@cexuse Waul eb La ordintu, 
write it out -—- spellers, write sentences. 
went by how they look. 
[Golsinewateelt sanderemenbering ei. 
rules — Like the silent Nev ee DCOnOuUNCe. UnemVvOWwe Lon 
i learned to spell 2-letter words, then 3-letter words, 
Pec hine. 
SGaRTeCL OUL seas ye— OC cheer sat atuime, — SOUnNGING —lG.. 
Gered eto MemorzrZe The hard ones. 
Caml uh nkewpacievhnate far. 
easy words Jike cat and dog. 
cue cards - over and over again, say it/spell it/both. 
if just Slearned mnie, bastcwsounds and tlended them. 
Poon about 1t. 
done uerememnber 
CheECe Wasa cel Ue OULU Lot elrs sLOSeGIeT, 
Ny steven voree years Older rvaughtu me. 
Wreibe them, OlUbea Couple of “bimes® 


Using coLorsm=m: Chinkele learnédethose fins. 


as, 
a _ 

sac Ie MES v= 
beden isos em Oigeet® ee ve: 34 Shoe oF Esai 
AO eit oc, omg eases 
(Arse 2.4 arte <Pae? ett oe = 

/orwraiass 6046 . 245) time < Se 82 ace + 


in. te @2t QO Jone = 
sD ingtheeiowne: pee At ob gettat = © 
2) Geuy afr -srecees | "8"! fae. 'r a3): oar = eelet - 
Rises i1sSief— agit ,avine Det vece (on 00 Sepinel Tie 
| Raed z 
20 galttaies - s2l4 4 74 2eTSef oe + age Tud bePeeee © 


C000 $65" af? oolojne Gt bale? = 


“tes VR yiags SARCE 2° aes — 

sbcO tm Jeu sat a mt = 

“49nd 25 ieyauldk V2 4 DESAI SL Me se PW i- Cee Te = 

reir? Dols bas @MGcn phen, e719 Seepel styl Bie 

~'s dnaee Ganley < 

- reer 6 fek < 
Sethometsteset waltyhe= gro 6 Ge tS : 
satan htrees ee 


ca 


ie 7 . 
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Question #5: What do you do when you are writing and you 
doniteknow foweto.speddwanword? 

—~ LOOK Ups ineascaictionary/try te, think of the meanine/ 
tev COM ind salon ne rt iword: 

—SiobiinignapOucmlas OO Lt. Up In sdheLhonary/soundatoucilt,s 
Toinkeabouveunes sound. 

= L00k i a dictionary. 

—e eS une ceacien. 

> tketie GEE. ISeidaches< | Welelie au ye) abel (eh wohieresKehetehahiyy 

- in a dictionary/sometimes I ask teacher. 

iwi Cu nr OUL chit erent. Ways, sulla tb. ae lie ieG. emine mln 
Dem=ape leds Mea doesn wh booked eht es Loolwa ry up 
sgl: Telel=\ (oe raersecbanta, 

—m oD eC Onc OUNCmanb er OUl te. 

— "look inavne dteuionary/sound, 1, out. 

- look it up in the dictionary/ask teacher. 

—WLOOKke I natherdLepaonary. 

SM Aeaaaie wlan tule sebelah sl Marvel ie lin. Thiel, 

=—Arsc Sa sOUnNG MiG monOm>ryAWri tinea then Leuse sa 
GLerlonary.. 

= @ use a dictionary, sometimes: 1 try to think how at 
looks. 

= itakes tesy babes by syllable, sthen tlook itaup. 

- I ask a teacher/look in the dictionary. 

SS SOUnCs yeOUly, MOC tml Oder tonary. 

=OnecrOouscnheCopyamury ib On ya Sood (copy Look, lt up 


or ask someone. 


aa an het: 
(5e25396 & ings 44 4 vise) ey m= 
. Ma g¢ 62, ga& 3) Sand Gerke ibe teats 2 ne = 


Sain az Qeeui?.= seis i. Caan 9% | “S Sats St Stew 3 
WW ci Wes! 4, oe" ted Sipe 22 2 = belings od 
.wrermrpolh, add, ay 
jus 3¢ Sewoe_ot = = ; 
tun 21 S@ime eeept cialis @49 ae aeol rs - ; 
"OOo tas TRY GRPCES> —& Ses at go -vt-soel — 
S23 ¢S2$)/ 00s et anol ‘= 
ot £2 Afel FT wets ipett xh va I = 
8 O80 ) citt*\ 22 myles | pts hed Zi Léruoe Te deekt = 
ams iate 7 
I) SAA os 20-24 2 cent eset etl se 4 ee Be 
‘eaani 
-2' 4) fal new stile a.) tzilq. 24 Ghee Te 
a i se + ime <2 — 
RPS 8 want hey, <a ; 
wat? 2h OWN AS > vere 


a}e) 


=—lLOOKMI Nea nde conarv/,) acuecSs Sate) ts 


- I ask my dad/look in a dictionary. 
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Question #6: What do you arte a0CUL sve lino7) Sisa 
important or not? Have you always felt that 
way? Or has it changed over the years? 

- it's important at school/I've always felt that way. 

— iC isSeimportantemtLieyou're a bad speller the boss 
won't give vyouvya job. 

=f Seyes > ImMporrant’. 

- it’s ™changedy—) laused:, touthink why dovl.have-to know 
Girooees Gut lee 

=e CauscmyOUNCom i; Irea bey cet Than Tar without learning 
how to spell words. Doing a report you need to spell 
S0me PreLtLy Digawords.. 

— Oneemyourgeb clider =téacherstexpect you to be able to 
Spelfywords — not *cet-any Tascaee - important. 

ae Sr me Lg Od at, ascot, 

= cependsr on where yourare™— certain jobs it's not 
draspicalivyerimporvant. 

= it's good’ to have. 

= LOrascnool Lor sF42mporvany, suudents shoulldhknow=how eco. 

=i. @aoUdlikKeabOuUpe tt... in the. younger orades hf 
wondered "Why do we have to know this" so I guess it 
has=cehanged. 

-~ Lp DOree es veo tterncrerandevrite Ouy the same word. 

= dasa yelt salaue. yaaMDOrualt. 

= 10 Moves iene: aglevenllilie selaveokealeles ccheenehe, akin smelshin tulbhelgyy | ere rain reid 
always have felt that way. 


=—noy real lyavhoareampertanc. 


pene SS 
Eada 96 Se Peg OTe «0 pee 
ee ee 
oad ec) -o fsa) Se eC OOtece 3: =. ohseeee 
|, 0 ua iets Siew 

id | aot ; 

eg > =960.2 AbYnp* Gite Ce ew & + beeeie ete 
ae 


pt et emife pal on Sh Sens gi loot Shay (cee Gepese = 
ay Of Ge wich a Gee) Sian) 62.2108 
shiew ¢44.9oee+0. enas 

S39 a.00 © oD CY 3902 © Seidrass 48515 F8e- sor soma = 

Pies - ec2siGle ine tee tae - eht00 Li ees 


ta4 > beet! cos" 


= §°= 669-4, vlLabrer @ ws “HY s*aSe om Eee & & 
~=ue Mem! +1 leoltiesn 

eree cs Socg 6st — : 

n* Ges asint tots Othe -@e.., 20087: tk. (esr re 


~ 880%, SHaainy Ss, 57? eos, ee ERBIB pes 
si oeG.gl << “sins bee of Gage Ne A ose" Sadethan : 
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no, won't. need, ity — welder. 

i thinks tsa very important — if you write an essay 
and you get it all wrong people won't know what you 
Wea. eel lnievyillimeceteastotally different: view of 1; 
DiVem a LWaAy Soe gnhOUp hums Os 

yes, lt vVenalwaysstnougcht it was. 

One yOUuUresccucart. onpyournecduto know how to spel. 
Maybe an basebadd you, dontt havexwtoseknow.» Ll) used) to 
Chinkeitewaseche only subject... Math andesclence) are 
more important. 

Loto gnOtuwelmpOrtantve-sGaliteo, — very smart but, didn't 
know how to sepll. 

GCONSUrUGT On, world spelling bee. 

if you're a grownup you need to knoOwehowsctvoespe Ll to 
SEL eae | Obs 

4t"s important/Changed7iIn Grade 3 I didn't care. Have 
PO. spew Om dt Tierenicu, 00S). 

Veo sl eVOUl Ce mtr Vy Ine eLOtSUrVAVe”, SUC Suy as Kom OllnGo 
fill out a form/Changed = I thought it wasn't really 
important. 

yes, always thought so. 

Dts DUuL/O Used muOrbewlOCO wow Menou., 9 i omissed 
spelling periods (challenge). 

IhnamyerepOlys see COMlenGseare it, WOuld De Depcer 
iat peice 

changed my mind - why do I have to learn this. 


yes important, -mneed 1b to get sood marks. 


. one 
oad $% angen; <eeele 20'S et = 


_ 


_ 
<2 co wre 62 Wabe sal\ of) 220608 Se 7 
53 eae. yveoar, “fe ff oof. Lieienm as vivant 
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vi nse Gira @ har Che Gis oie cur @ew ai aetdg CL 


THESIS IRL Stl 


i’ ante ~~ - (ay (~ dsetepgat cegeates = 7 
= 
2a Os wou Won : 


eee grcilage use* ,ohL-tout Maas) = 
\e, 


an SW 2 Ve © Ri eve : pep GPs?! vw a hs ee i es ' poe » Hi} = 7 
dot 2 tog . 
sve 2) eet) ee oe ie? oti oo Sens Segergme a'@t = 


ifet Avec: 16 ifsenves 


im 


> wore tee iy Sic , OC ENSIE DY’ Sats meee aes 
Yeas ¢! JAhoaoss = Pageants © Soa tin 
| (herioges : 

«sd frawst) oteels.~ost = 
SORRLe TS . Thm’ Cen, fotpoet o° ‘reaw Nae ek = . 


ss 
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NOCeLMpOrmcvaluweeadin er, 

yes important. 

ChanZzedebecausGcay little DraoLvnerehac: problems, 

= yes, it's important —- always. 

i youvrermea, secretary you have to know how to sped). 
a vuruck driver docsn't need to spell, 

Spelling doesn ileinivercst me. 

Ves =i tl VOU Welter a le,ocer you Nave tor spell right. 
didsrot Chink it iwas important, be a teacher, 

Vessel PeVOUrdO a renporT . 

Vese—— VOUT MeCO Lu «Or sae JOD. 

yes - I've changed my mind - at first it didn't seem 
IMDOrvpatiG UNC LI GRaicnss ft, SUACUCC ml ULI ne me. 
Vese—tipe se LmoOrpany. — af sora COIN FOrwirt vera 


cheque it's embarassing. 


on eal 
| ae 
e ate PB 
tee? OY Got word 5¢ OOGRi a —460ree Bel 
fitsae Syfleme s*asee Sapte 2 | 
| a Tawa +n quartet = 
aS Clete oe WET el © @oay Ete i eey 
raSroe? = cc ,JApgoRget ew 29 aebee Bed’ BER & 
asio.s ese Ti oy = 
tf 2 2! ¢)} aw oe Sei =: 


orm 


seek YT pls ve Re = Gur a bap@ OFT = beg = 
oy. => £9923? Setinge 2s neuf wfc ne » Beate Tat 
Pettey f: gates seq 7!) SP eeneeeeet wha + aap - 
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Question #7: Do you have spelling as a subject now? How 
Orten awa ,do jyou do in that. time? 

- usually have list of words a week, write out questions, 
Lista OLeWworda. 

- language (one 40 minute period/week), use a text/ 
questions we get wrong we write out three times. 

Om Wee lavesbanguakes— we doa word list. — haves tesu. 

- about once every two weeks. 

= we did) exercises out of a workbook. 

- yes - worksheets/every day. 

— (SVs IGELy = wena (Goceieculslenin Vepbicrswmakenasie 

- no/in language - list of words/look up meanings/when 
WEmreuttchpras NOVeIs WemCeutaedulZ, sWe look Tip. words”, 

Cac suesiann) Gilevell igen. ele: TAS.ae. - should give kids more 
ered. 

- no/we have vocabulary tests/more for meaning/no text. 

= no/no: Text/no period. 

- no/spelling tests a few times a year (three times a 
year). 

- yes -— sentences, sheets/Monday, Wednesday, Friday. 

- yes - five days a week (work sheets). We just write 
our lessons -— I like the tests in language - exercises 
Some = DOr (sone wuts easy bupesome need more time. 

- Monday test, work on questions/test on Friday/yes we 
hacdeay vex. 

~ yes, three times a. week — with text. 


- yes - two times a week - we do the units. 


Sag: start + seit fnae f 2. a: age. 9 tak arate, — ou © 
Speen a3 ‘Vater Beew BuOne 

ae ree S to: em secheiva bie ow = 

IRD lyre ve anemtioy  Agh on 

<eilzetup <adi;aéss 4augs © {ab cere a 

eat Syne: S> gee (ome 3c..ge! ¢ «= eqecacet i \Ge = 


ie 6 apr =) sig = tag ae Serbs 2 autnt wl 


29h7 Sil oe binedy ~ 356!) <c .4nnlatek tawseliib : 
. ', thbsto 
the) w/ aptapes “St 2nemesteed Tutedenc® eved' ewion = > 


Cf4 px ore? .of\von 


5 cosmic @eajy) afar s capt’s Sef 6 gies gnbiioeaea = 
- (ease 7 
eels? .Usimanied Tele aegs , wa qlee = eer 3 
Sieve TRL, SY. agente. on, See = seb: avli = o08 « 
Peely=Sas -eqavgres ii whee Sti Adi (\S paces ape 
APS OU) Sant aoe Jee Yas 27< aes pet ~ se 
© SSP LERRINS om wees ya Seeey & Pmow (i190 Gee = 


So 
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yes — three ctimes a week: 

in language/not now/ once a week/ words are too easy/ 
Vexe to Useless. 

Fan euare=--tnrecerites a week iw Wermnave a= list. 


three times a week. 


ot 
oS : ike * a 
i 
oo 


a 
cviciewal “¢ 


a 
=, 
Rees 


_ 
¥ 7 _ 
art ~ eslamgrng = 
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> emal?y . = 


ies! 
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Question #8: Has teaching helped or made a difference? How? 

=— yes —) Del pede iiveure  outewords’ 1 dontt know/or they'd 
make me look it up, or give me the meaning. 

—HenUsceused UOijust do 21t by myselm. You get to Learn 
more words. 

- teaching helped — on my own I couldn't have done as 
well. 

- it helped — but I don't know how it: has helped. 

=r COU MOG lO iG BOnuMy. Owl. 

—eunderstand the swords» betren’. 

- yes, duo Lf don't know how. 

— or some words nNouhning helped, teaches you how you can 
sound out. 

— heuer ebecoulLdynave: done es aya my own. 

— it helped/that. kit did it. 

— sile Yous see liu One uhe board» you, remember 2b euler than 
MeayOUs US te OOK ine De Ln Gace dLectdonary. 

- yes - I don't know how. 

= £ dearned to spell on my own. But some words 1 learned 
i} nelped| = 27) 1 did on my own. 

- Yes —- if 1 hadn't been taught, 1 wouldn't know a lov. 

= §COuldn tehave= earned s techs myOwn 

- teachers help you learn - they teach you the basic 
Toriay and rules. 

adem anc ul Levemrcey 

= yes - a lot easier to spell words. 


- yes. 
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FO mecOU MOND wave done ait 
has helped/in language she says words and you have to 
sper: 


yes. 
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Question #9: What would you change about the teaching of 
spelling or about spelling programs? 
-~sUGremspel biigz/beca,, contests, a lot of the’ kids find 
itveasy, more periods because for some it's not 

enough. 

-EWemticc CsGOmnoVeranLOu Ol tests, .they werescood.. We 
Should have mores ometnoser— the units don't readiy, 
help much. 

—sucrovemly Cake more Gime CO-earn = (al ewe (ido Vs =sore 
OL plook them overwand then we have a vest. 

— write ou words — we did that in Grade 3. Writing out 
HOPS VOUsKiIOW. ws UOrInE 

=e Soe DOr Mp. 

- give the kids boring words like veh in eketes!,! ihalia¥ol 
out, how much kids know first, teach them what they 
NeCOMUCE OW, es NOU LOS ive acl s morescred lc. 

—i On tb. KnOW/L domo See what else your could do. 

= not make any changes. 

- not really -—- I don't know. 

—- not change anything. 

- I hate writing sentences. 

=— "ihe ylrevecacymLoOreme —— COULCwDeRmore icial lensing can 
remember doing that sturl in Grade 3. 

“nov Leally excepu thateLt'Ss boring: 

- I'd change the text/too many easy words. 

- no change - periods change them. 


=~ LOrimy brounerTeall vhoses sions Onstop ol Tetcers 


wi saphaedcepoiuleiagonte “on ; 
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: . | 50m qi 
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;2> Olucr oty Stina’, tate ear trick Tibeaw J neh, Ft 
Sapien ee Mae Jon — 

stgrop=> ty 2 > ited ton 

Shee «ganado jon = 

Ties lest Bll iiw Stadt + 

= ppitacelisco saan. S0hbRe = ow 107% seer, oilers 
S ohesh 8 Dick s2c> galoy sedan 
-3etaotegS Sao? teed tt ues das 

ee ee 


poreeea him. 

HOw onOouLdebes changed, 

Should, Demwcontinued. 

change the way pees. apbhene. wwisiingk Sigeubi ote: tohoaltel ye alan 


the exercises are useless. 
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